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Abstract

This article deals with systematization of the categories of emotional intelligence, emotional
potential and a relationship between emotions and feelings, and emphasizes the impor-
tance of a sustainably developed personality in the context of sustainable education
(Jovaia, 2007, 2011). The inward consistency is perceived as an internal human orien-
tation, showing itself in positive relationship with the exterior world and the individual
(PileckaitÎ-MarkovienÎ, 2002). A person with a strong sense of internal consistency has
a stronger motivation and appears to be more resistant to stress. Educating children to
become emotionally sustainable individuals, means helping them to solve their emotional
issues, in order to learn important behaviour strategies and to experience positive
interactions with their environment. Children who receive emotional education remain
more composed and stable in critical situations. They are able to deal with their feelings,
even the negative ones, more easily. Such children are less vulnerable to various illnesses
and diseases; they experience less anger and aggression.

This article analyzes a system of means and methods for development of intelligence
in childhood in the context of sustainable education. It also presents and analyzes the
results of recently accomplished research. The aim of the research is to evaluate possibi-
lities and opportunities for development of emotional intelligence in pre-school education
institutions and family environment. The article analyses the system of means and measures
that aim to develop emotional sustainability in young, preschool children, as it presents
and analyses results of the conducted research. The purpose of this research is to assess
the emotional potential in children, and the possibilities of educating for emotional
sustainability at preschool institutions and within the family environment. The research
has targeted preschool pedagogues and parents, who are raising preschool children.
The results have shown that respondents do perceive the existence of difference between
concepts of emotions and feelings. Childrenís emotions are constantly changing, i.e.,
they equally display both negative and positive emotions, and, as a result, these emotions
may have a fortifying or weakening effect on childrenís emotional sustainability. Emotional
intelligence is one of components of inward consistency, and its development in sustain-
able education is a long, consecutive and continuous activity. Accordingly, the respondents
attempt to improve every day and in every possible way. Development of emotional
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intelligence is a long and consistent work that needs to be practised daily through a
variety of activities. In contrast to parents, pedagogues tend to believe that children are
the best at assessing and understanding the feelings of other people. The respondents
agree that the greatest effect on a childís emotional sustainability comes from family,
education and environment. Respondents agree that family, upbringing and environment
make the supreme impact on intelligence.

Keywords: emotions, feelings, emotional sustainability, intelligence, inward consistency,
education.

Introduction

The ìsustainabilityî and ìconsistencyî notions as well as their interpretations are
available in contexts of different scientific spheres ñ economics, ecology, psychology,
philosophy, art and social sciences. The idea of sustainable development shows up in
the context of alterations within education. Creativity, observance of values and prin-
ciples, security and continuity in education ideas stand as guarantors for sustainability
and long-term success in education.

The analysis of the most influential methods and concepts of education substantiates
the significance of education of an emotionally sustainable individual. The integrity of
a harmonious personality is a result of physical, emotional and spiritual balance. Con-
sequently, it raises a necessity to develop the emotional intelligence, which is an integral
element of a sustainable and balanced personality. (Goleman, 2008; Neale, Spencer-
Amell, & Wilson, 2010).

A human being reasons on two levels: thinking and feeling. When we think rationally,
we are sensible, considerate, and solution-oriented. If we surrender to emotions, we act
on impulse, our actions become irrational. The ratio between rationality and emotionality
is constantly changing, i.e., when a feeling gets stronger we succumb to emotional thinking.
At the same time our ability to think rationally weakens; and vice versa. Destructive
behaviours, negative emotions and feelings interfere with the development of relation-
ships, while positive emotions, pleasant interaction, cooperation, evaluation, trust, respect
and tolerance steer such relationships towards improvement and has an effect on the
quality of activity (BukantaitÎ et al., 2007).

–ukytÎ (2015) states that people with high emotional intelligence are more capable
of solving problems and dealing with their emotions, and they are more likely to keep
good a relationship with friends and colleagues. They are better at finding a reasonable
resolution for a conflict or even become mediators solving such conflicts. Emotional
stability helps children to overcome obstacles more easily and to accept various challenges
without greater psychological distress. Moreover, high emotional intelligence usually
means higher levels of empathy that may lead to lesser levels of social exclusion, which
has a debilitating effect on the educational community and separate individuals. Ged˛i˚nÎ
(2015) and SalÓte (2015) states that childrenís social exclusion in the classroom is a
threat to their sustainability of education.

High-quality preschool education is a multi-functional system that covers such sub-
systems as planning, organizing, motivating and supervision. The newest research programs
in Lithuania (LekaviËienÎ, 2015; Butvilas, 2008; DaugytÎ, 2011; AntinienÎ, 2015;
SlunienÎ, 2016; JukienÎ, 2017) confirm that children with emotional skills feel happier,
are more self-confident and do better at school. The reality of Lithuanian upbringing
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shows that we still lack research and practical recommendations, related to emotional
education of pre-school age children in the context of sustainable education. Unaddressed
remains the aspects of emotional quality (surprise, joy, disgust, indignation, anxiety, sorrow);
dynamics (duration, intensity) and external expression (language, gesticulation, mime).

This article aims to answer these problematic questions: Can negative or positive
emotions and feelings experienced by children, have a substantial negative or positive
effect on the development of relationships, quality of activities and their results? Are all
the possibilities to develop emotional sustainability in children exhausted in the environ-
ments of preschool educational institutions and family? As a result, the formulated object
of the research is the possibility of emotional sustainability education in childhood.

The aim of the research is to evaluate opportunities and possibilities for development
of emotional intelligence in pre-school education institutions and family.

Tasks of the research:
� To reveal the interpretations of emotional intellect and related categories.
� To ground possibilties and opportunities for purposeful emotional intelligence

in the context of sustainable education;
� To evaluate possibilities and opportunities for development of emotional intelli-

gence in pre-school educational institutions and in the family environment.
Methodology of the research:
� Theoretical: The analysis of scientific literature, its systematization and genera-

lization.
� Empirical: Questionnaire survey method that helped to inquire into the assess-

ment of the possibilities of emotional sustainability education in preschool
children by their parents and preschool pedagogues, related to possibilities
for development of emotional intelligence in childhood.

� Statistical: The collected data has been processed with statistical analysis soft-
ware SPSS- 16.00 for Windows.

Emotional Intelligence and Related Categories

Intellect can be defined as a humanís ability to think. However, being smart does
not equal to being intelligent.

In the science of Education, especially in Lithuania, categories of emotional intelli-
gence, emotional competences and emotional potential are not developed enough; thus
the assessment of emotional intelligence and its education are underdeveloped or do
not reach a reasonable level.

Emotional intelligence was analyzed in several spheres that appeared in psychology
at the end of 20th century. The theory of early emotional intelligence was introduced in
1970 and developed until 1990 by Gardner, Salovey and Mayer. These researchers
were employing the term of ìemotional intelligenceî and defined it as a part of social
intelligence, consisting of a personalityës properties. These features were deemed to
help in understanding of the feeling of your own and other people, being able to control
these feelings and the ability to solve emotion-related issues.

According to Bradberry (2010), there are claims that all our experiences first and
foremost are experienced through emotions. Sometimes emotions can be so strong that
we wish to react to them straight away, without any consideration. Consequently, only
a well-developed emotional intelligence can prevent us from surrendering to our emotions.
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Emotional intelligence can be defined as a combination of three components
(fiumbakienÎ, 2009):

� Self-awareness ñ what do I feel?
� Awareness about others ñ an ability to understand the feelings of other people;
� Self-management ñ an ability to balance personal feelings and needs with the

needs and feelings of other people so that everyone could feel well and receive
what they want;

Some scientists (Goleman, 2009; MonkeviËienÎ, 2003; Legkauskas, 2012 et al.)
research this aspect of emotional intelligence as emotional competence. They define it
as an ability to perceive oneself in a world of emotions, to control our own emotions
and to react reasonably to the emotions of other people.

Goleman (2009) expresses an opinion that emotional competence is a skill, which
can be developed by emotional intelligence and has an effect on the efficiency of an
individualís activity.

Potential emotional competence (according to the scientific agreement) is a degree
of capability, or possibilities held by an individual, society or state in a certain field. The
emotional potential is a capability to perceive and to control oneís emotions and to
utilize them in a reasonable way. Therefore, emotional potential is related to the feelings
of a human being. Obviously, every individualís emotional intelligence is both congenital
and nurtured.

A sustainably developed personality is ìa simple personality with properly tuning
thoughts, words and activities, and properly approached internal contradictions and
conflicts. Such a personality is one of direct goals and objectives in personal upbringing.
The inward consistency is achieved, if a person avoids dominance of sensations and
impulses over mind and the latter is still regulating emotions. The balance between
emotions and intelligence ensures a harmonious shape of the personality. Comprehensive
training and education also contribute to the aim of upbringing of a sustainably developed
personality. Thus, outcomes of comprehensive education of a personality should be
related to upbringing of a sustainable development personalityî (Jovaia, 2007, p. 172).

There is no single, unambiguous definition of emotional intelligence. Different
sources use different concepts such as ìemotional intelligenceî, ìemotional potentialî
or ìemotional competenceî; however, most of the scientists agree that emotional intelli-
gence consists of the set of emotional and social skills that help us to recognize, perceive,
and control our feelings in order to sustain inward consistency within the environment.
Emotional competence is often described as an ability to perceive feelings of your own,
to evaluate and assess the emotional state of other people, to control oneës emotions
and to express them in a constructive way. This may lead to influencing the behaviour
of other people.

Significance of Childrensí Emotional Intelligence and Educational Opportunities
and Possibilities in the Context of Sustainable Education

A sustainably developed personality within what is to count as sustainable education
is a socially responsible, creative, open, emotionally and mentally strong personality
with universal abilities (Jovaia, 2011).

In the context of sustainable education, a harmonious individual is a person, who
demonstrates social responsibility, creativity and open-mindedness. Such a personality



137Possibilities for Development of Emotional Intelligence in Childhood in the Context..

is emotionally and spiritually stable, and does not lack any universal, general skills. In
order to educate a harmonious and balanced individual, there is a necessity to develop
universal skills and such personality traits as social responsibility, emotional and spiritual
sustainability and creativity (Jovaia, 2011).

The scientific research confirms (Goleman, 2009) that children, who are noted for
their higher emotional intelligence, have a better chance to become more responsible,
caring and happier adults. Later on, such people are more likely to obtain higher positions
at work; they are better at overcoming challenges that occur in their lives and are over-
all happier human beings.

The faster children grow, the more complex emotions they are forced to face.
Primary or basic emotions include joy, satisfaction, anger, sadness, and fear. Young
preschool children discover pride, embarrassment and guilt. In order to overcome such
complex emotions in a reasonable way, there is a need for a certain degree of maturity
(logical thinking, better memory) and an understanding of relationships. Children are
able to name their emotions and their source starting from the age of five to six. They
learn to name these emotions, to understand what do this means and why do they occur
within the surrounding environment, which usually consists of their parents and peda-
gogues. Children develop their understanding of emotions sooner when the emotions
are spoken about more often (GiedraitytÎ & Rai˛ienÎ, 2011).

Development of emotional intelligence in a modern education system becomes an
important part of the processed content of sustainable education. Emotional sustainability
education is becoming a significant part of the curriculum in contemporary educational
systems. There is an official recognition that learning how to recognize, express and
control oneës emotions is equally important to such goals of education as learning how
to read, write and count (Allan, 2016). The author claims that it is the best to start with
family, and a small project in a preschool group and move towards securing these
acquired skills through everyday educational practices.

Hoffmann (2001) encourages parents to pay their children more attention from
the very beginning and find time to play games that develop their emotional intelligence.
According to the author, if three to four-year-olds have received sensible and successful
education, they already demonstrate confidence in themselves and others; they engage
in games that develop imagination and start to identify certain roles with gender. The
author stresses the importance of emotional intelligence education from early childhood
as children must learn to associate feelings with thinking and behaviour.

The idea of upbringing of a sustainable development personality will best rest on
the developing of a spiritual personality; the development of a harmonious individual
has to be based on the education of spiritual human being. Education is that precise
way of communication that helps us to improve, move forward, and change our behaviour
and attitude. Educators are people, who encourage and seek to share the wealth of their
wellbeing. Emotional intelligence, in both educators and of the educated ones, has a
great impact on the quality of education; actually, the secret of a great education is a
pursuit of truth, beauty, harmony, peace between oneís inner self and the external
world. The secret of a sound education lies in the search for truth, beauty, harmony
with oneself and the surrounding world.

 Development of emotional intelligence as one of components in a sustainable
development personality is improvement of emotional and social skills, which takes a
long period of time and is able to change childrenës behaviours for the rest of their lives.
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This improvement helps them to control themselves, to improve their relations with
other people, to live in harmony with themselves and the rest of the world, and this
means success in education.

Research in Opportunities and Possibilities for Development of
Emotional Intelligence in Childhood

Research Methodology

While analysing all these opportunities and possibilities, a scientific research project,
aimed at investigation of possibilities/opportunities development of emotional intelligence
in pre-school education institutions and family, was performed.

The concept: the research focuses on these major ideas: development of a sustainable
development personality with a strong sense of social responsibility, openness, flexible
and ability to adapt to changes. In the process of the research the following basic principles
were obeyed: reliability of data, attempts to identify causality, verification of raised
questions, employment of theory for exploration of the chosen phenomenon.

Sample: with respect to the aim and goals of the research, the number of respondents
and the method in processing of results, a questionnaire method was employed. This
method enabled receipt of information from respondents. This quantitative inquiry was
not meant for receiving scientifically unknown facts ñ attempts were made only to
receive, confirm or deny the authorís ideas and approach.

The research was conducted in 2018. One hundred and sixty preschool pedagogues
have been selected to participate in the first phase of the research, using the method of
random sampling: 37 pedagogues from private education and 123 pedagogues from
public preschool institutions. Two hundred parents have participated in the second
phase of the research using the method of targeted sampling; i.e. parents of preschool
aged children, who live in the region of Western Lithuania. Both groups of respondents
were provided with questionnaires. They replied in written form to the researcherís
questions after introduction to the form-filling instruction. All respondents could consult
the researcher.

Procedures: ethical principles: goodwill, respect for personal dignity, fairness, right
to receive true information. The participants agreed to participate in the research and
have been assured about their anonymity and the confidentiality of the data derived
from them. They were also provided with the researcherës contact information and
explanations about alternatives in above participation.

Data processing: data of the research has been processed using statistical analysis
software SPSS-16.00 for Windows. Also, a method of descriptive statistics has been used.

Methods: the methods of survey and comparative analysis have been chosen for
this research. Using the interpretation of the concepts of emotional sustainability,
emotional intelligence, emotional competence and emotional potential, which have been
presented in a theoretical part of this article, as well as the analysis of the possibility of
emotional intellect education based on findings of various authors (LekaviËienÎ, 2015;
Butvilas, 2008; DaugytÎ, 2011; AntinienÎ, 2015; Jovaia, 2011; SlunienÎ & BalËÎtienÎ,
2016; JukienÎ et al., 2017), the author of this article has used her own created form in
order to survey participating parents and pedagogues. The survey consisted of the intro-
ductory and the main part of a questionnaire.
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Research Findings

Some psychologists (JacikeviËius, 1994) believe that emotions and feelings are syno-
nymous and can be used interchangeably. However, others (LesinskienÎ and KaralienÎ,
2008) express an opinion that emotions are automatic body responses to a certain
situation; meanwhile, feelings are experiences, which we obtain after managing to
perceive our emotions in a conscious way. From this point of view, emotions and feelings
are not identical; however, both emotions and feeling can mean more or less complex,
relationship-related experiences.

At the beginning of the research, the aim was to assess how the respondents under-
stand the concepts of emotions and feelings. They were asked if emotions and feelings
are synonymous concepts.

Table 1
Evaluation of Emotions and Feelings

Statements
Assessment by Assessment by

pedagogues (%) parents (%)
Emotions and feelings are not synonymous concepts 70 61
Emotions and feelings are different in their essence and 18 20
meaning
Emotions and feelings are synonymous concepts 12 19

The results have shown (see Table 1) that the most of the respondents, i.e. seventy
per cent of pedagogues and sixty- one per cent of parents believe that emotions and
feelings are not synonymous and differ in their essence and meaning. Consequently, we
may come to the conclusion that respondents think these two concepts are not identical.
Emotions are unconscious, while feelings are conscious. The highest form of human
emotions is called ìlong-term feelingsî.

Another step was to find out, which of the emotional states comes first ñ emotions
or feelings, in other words, do emotions cause feelings or vice versa. Analysis of the
results (see Table 2) has revealed that a majority of the respondents think that the emotions
of children are caused by feelings. A lesser number of respondents supported opposite
statements, i.e. emotions cause feelings.

Table 2
Relationship Between Feelings and Emotions

Statement
Assessment by Assessment by

pedagogues (%) parents (%)
The emotions of children are caused by feelings 32 21
The feelings of children can lead to certain emotions 68 79

The results of the research have confirmed the opinion expressed by VaitkeviËi˚tÎ
(2001) that emotions are nothing else but an external expression of the already present
feelings. It leads to the conclusion that parents and pedagogues believe that every time
children face a different situation, they are unable to experience the same emotions. At
the time they express their essence through feelings, to be more precise ñ a certain inner
state and this process is permanent.
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The respondents were asked to evaluate the proposition that ìchildrenës emotional
intelligence will make impact on their futureî. The results of the research have revealed
that 77% of pedagogues and 38% of parents agree that the development of emotional
intelligence is an important issue as they understand it as a relationship between the
development of emotional and social skills of children. The other half of the respondents,
i.e., of 23% pedagogues and 62% of parents disagreed with the statements or did not
express any opinion about the issue. Application of Spearman rank correlation coefficient
revealed the results of an average statistical significance (Spearmanís rho 0.672) and of
statistical significance (p = 0.000), which indicates a relationship between the education
of parents and their assessment of the importance of emotional intelligence education
as an important influence of their childrenís emotional sustainability in the future. This
relationship shows that parents with higher education are more likely to believe in the
importance of emotional intelligence education. It can lead to the conclusion that emotional
intelligence plays an important role in solving real-life challenges; therefore, in order to
ensure that children would demonstrate a high degree of emotional sustainability, there
is a necessity to develop their social skills and awareness about their environment. It is
possible to maintain that emotional intelligence remains very important in the develop-
ment of an emotionally sustainable personality, therefore, it is necessary to develop
sensibility and sociability towards oneís surrounding environment.

The respondents were asked to assess positive and negative emotions (see Table 3),
which their children experience at home and educational institution more often (the
emotions had to be enumerated in order of frequency).

Table 3
Positive and Negative Emotions Children are Experiencing at Home and Educational
Institution

Positive emotions Negative emotions
Activity  Sadness

Tranquillity  Jealousy
Determination  Anxiety

Happiness Devaluation
Curiosity  Fear

Joy  Indifference
Confidence  Anger

Encouragement Disgust
Positive evaluation Boredom

Friendliness Passiveness

The results have shown that parents and pedagogues named activity, determination
and happiness among the most frequent positive emotions experienced by children. It
leads to the conclusion that it is related to the interesting activities, positive achievements,
warm relationships with other people and meaningful time spent at home or at an
educational institution.

Among the most frequent negative emotions, the respondents mentioned anxiety,
anger and fear. Butvilas (2008) noted that the dynamics of emotional experiences depends
on the ability to satisfy our needs. When wishes are easily fulfilled, we respond with
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feelings of satisfaction and security, and we experience positive emotions; however, if
individuals struggle to satisfy their needs, or if their activity does not bring positive
results, it leads to anxiety and negative emotions and thus, it has a negative impact on
their inner peace and the relationship with the external environment. All in all, it could
be said that the dynamic of experienced emotions is caused by the satisfied or dissatisfied
needs of a child.

The research has also investigated the types of activities that pedagogues and parents
use in order to develop childrenës emotional intelligence.The results have revealed that
the greater number of pedagogues (88%) understand that emotional intelligence education
is a long and consecutive work; thus, they try to carry it out every single day through a
variety of activities. The most popular activities include games and creative tasks (30%
each). In general, it could be agreed with the opinion of LiubertienÎ et al. (2015) that
there are as many opportunities or possibilities for development of childrenís emotional
intelligence as there are in development of mental intelligence. This type of education
can only be effective under the guidance of an emotionally intelligent pedagogue, who
is able to create the favourable circumstances and environment. Some authors (Belousa &
¤zuliÚa, 2010) mention that teacherís personality, its emotional aspect, directly influences
pupils in the educational process. Hence any educational system is only as effective as
when it provides pedagogues with an opportunity to learn and improve. After all, most
would agree with Kotaman et al. (2018) stating that ìteaching is an intellectual profes-
sionî, which requires life-long learning in order to stay in touch with an immense amount
of ever-changing information.

On the other hand, parents mentioned dialogues (79%), reading of fictional texts
(65%) and games that include role-playing (45%). GiedrienÎ (2015) states that the
parents firstly have to teach their children how to recognize their own feelings and those
of other people and how to name these feelings by employing words. For this purpose,
at young preschool age, children can learn to describe emotions using pictures, photo-
graphs and naming the depicted mood, feelings. –eËkuvienÎ (2004) adds that the best
way to reveal the emotionality of children is through games and play. Games may not
only help to involve children in the activity, but also liberate them and thereby allowing
them to reveal their own emotions.

The respondents were asked to assess emotional intelligence of children in certain
fields (recognizing their feelings; controlling their emotions; seeking educational goals
and results; putting efforts into understanding of feelings of other people; promoting
human relationship and interaction).

The assessment result turned out to be drastically different. Mann-Whitney criterion
allowed to predict that there is a drastic and statistically significant difference between
the opinions of parents and pedagogues on their assessment of emotional intelligence in
children (Mann-Whitney U = 343.000, p = 0.001). The average assessment by pedagogues
stands at 48.27, parents ñ 29.56.

The greater average of ranks leads to the conclusion that pedagogues are more
likely to think that children are more successful in understanding feelings of other people
(parents thought that their children are the best at understanding their own emotions).
An effort to understand the feelings of other people correctly is a necessary skill in order
to cooperate at the educational institution. Children, who are able to empathize with
the feelings of others, demonstrate a great sense of social ìhearingî, which allows them
to perceive the needs and wishes of other members of their community. In another con-
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clusion, in contrast to pedagogues, parents believe their children are able to understand
their own feelings well enough so that they can learn how to solve the recurring issues
in real-life situations (e.g. conflicts) and thus, they are able to take the responsibility for
negative outcomes rather than putting blame on circumstances and environment.

The respondents were asked about what makes the major impact on childrenís
emotional intelligence. Analysis of the results has shown (see Table 4) that both groups
of respondents agree that the major impact is made by family, education and environment.

Table 4
Factors, Making Major Impact on Childrenës Emotional Intelligence

Factor Assessment by pedagogues (%) Assessment by parents (%)
Family 98 95
Education 88 79
Age and gender of a child 26 16
Nature of activity 20 32
Environment 80 94
Temperament of a child 52 23

According to LiubertienÎ et al. (2015), emotional intelligence can depend on family;
can depend on such factors as family, age, gender, even place of residence. All in all, it
could be concluded that the respondents, who participated in this research, are not
likely to believe that emotional sustainability is determined solely by nature, i.e. genetics,
but rather by a complex set of certain factors.

Discussion

Consistency and continuity, ability to adapt to continuous changes, these stand as
guarantors of sustainable development. The concept of upbringing or development of a
sustainable development personality in such a context correlates with attributes of an
emotionally and mentally harmonious and mature personality.

Thus, emotional upbringing and development is relevant, specific theoretically and
provides a practical significant sphere of research. The upbringing reality in Lithuania
shows that we still lack research and practical recommendations, related to emotional
upbringing of pre-school age children in the context of sustainable education. JukienÎ
(2017) notes that very often emotional intelligence in Lithuania is mixed up with empathy.

Emotions and feelings are not synonymous; however, there is no clear line of division
between these two concepts. It can be stated that variety of emotions are the reason
behind an individualës state, while feelings are the outcome. On the other hand, oneís
experienced feelings may promote certain emotions as a response. In general, emotional
intelligence or emotional competence is driven by the emotional potential of an individual
and helps the individual to understand personal feelings, the feelings of other people
and how to keep a healthy balance between both of them.

The latest research results confirm that a person with these universal abilities is an
emotionally and spiritually sustainable personality. Emotionally intelligent children are
happier; they demonstrate greater self-confidence and do better in educational institu-
tions. However, the high intellectual coefficient of a child does not guarantee a high
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emotional intelligence. The best result can be achieved when development of emotional
intelligence starts in early age and is carried on in a consecutive manner through various
activities at an educational institution and home.

While analyzing the empirical research data, attempts were made to find out how
pedagogues and parents understand and perceive what socio-emotional abilities are
and what upbringing opportunities and possibilities they emphasize and distinguish.
Both pedagogues and parents understand that emotions should not be identified with
feelings, because emotions are an external expression of existing feelings and these are
constantly changing, i.e. positive and negative emotions can occur at the same frequency
and have a strengthening or weakening effect on their inner balance and inward consis-
tency. Development of emotional intelligence is a long, consecutive and continuous
activity. According to GiedraitytÎ and Rai˛ienÎ (2011), children learn from surrounding
people (usually these are their parents and pedagogues) how to perceive emotions, what
they mean and how they emerge. Pedagogues, participating in the research, try their
best to implement that daily and in the process of different activities. Very often they
employ games and different creative assignment or tasks, whereas parents use dialogue,
fiction, plot and role containing plays.

LiubertienÎ et al. (2015) maintain that development of socio-emotional competences
is a process, including formation and development of five basic competences (self-con-
sciousness, responsible decision taking, interrelations, social consciousness and self-
control). Both children and adults take part in this process. Unlike parents, pedagogues
participating in the research are inclined to think that children are best at evaluation
and understanding of people and their feelings. According to JukienÎ (2017), in develop-
ment of childrenís emotional intelligence the most important is the familyís influence:
any child is firstly educated by parents, whereas pedagogues are only those who stren-
gthen it later. Respondents agree with that and say that the greatest impact upon childrenís
emotional intelligence is made by family, upbringing and environment.

While summarizing, it is possible to maintain that the research results cannot be
treated as representative and cannot be applied to an entire general set of pedagogues
and parents of pre-school age children due to a relatively low numbers of respondents
and principles for selection of chosen sample. Therefore, research in this sphere can be
continued and expanded, going deeper into other aspects of emotional intelligence in
the context of sustainable education. They include childrenís self-control, formation of
proper behaviour, and development of self-respect. It would also be both interesting
and purposeful to make an analysis and evaluate how the emotional potential of peda-
gogues and parents influence and determine the development of childrenís emotional
intelligence.
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