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Abstract:

Introduction: Studies on the relationship between ideology, hegemony
and textbooks in applied linguistics have been incremental in recent
decades because emergence of critical theory, critical pedagogy, and
critical thinking skills from the 1920s on has led scholars to develop a
critical perspective towards EFL (English as a Foreign Language)
textbooks taking the elements of ideology and hegemony into
consideration. These two terms encompass an innumerable number of
elements or compounds ranging from nationalism to religion. The
importance of meta-narratives originating from the tenets of modernism or
modernization has been downgraded from 1960s on because it has been
postulated that the world has entered a new age called postmodernism and
post-structuralism that have emphasized the role of individuals and
criticized the efforts to reinforce post-colonialism, the effects of which can
be seen in EFL textbooks. Therefore, it remains crucial to analyze EFL
textbooks taking the main elements of ideology and hegemony into
account. The aim of this study is to investigate the ideological and
hegemonic practices included in globally and locally written EFL
textbooks.

Methods: Using a mixed method research design, ideological and
hegemonic representations included in EFL textbooks were examined
qualitatively through descriptive content analysis technique employed to
make valid assumptions by interpreting and coding content of textual
materials. For the qualitative data, based on a descriptive research design,
textbook analyses, documentary analysis, were conducted. As for the
inductive content analysis, both globally and locally EFL textbooks were
examined. The themes were extracted with the help of the experts since
this study entailed inductive content analysis. Each theme was analyzed
and perused by the experts. After a rigorous analysis, each theme was
compared, and in the last stage common themes were formed.
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Results: The findings of the present study show that ideology and
hegemony of inner and expanding circle cultures are dominant in EFL
textbooks. While the expanding circle culture is dominant in the locally
written EFL textbooks, the inner circle culture is extensively included in
the globally written ones. However, outer circle countries are excluded and
marginalized. Besides, while specific ideologies such as economy and
history were highly included in both globally and locally written
textbooks, some of them such as law and gender were weakly detected.
Discussion: This present study showed that locally written textbooks
dwell more on expanding circles, whereas globally written textbooks
except for national geographic textbooks, to a large extent, mention only
inner circle. Correspondingly, Abdullah (2009) scrutinized the textbooks
in Malaysia and concluded that their textbooks covered local cultures from
expanding circles. A similar finding was detected in various textbooks in
Chile also including the local culture instead of the target one (McKay,
2003). In our study, the most dominant ideological component was culture
(75.87% in global textbooks and 77.80% in local textbooks) whose
components contain social norms, traditions, beliefs, social values
(Williamson, 2000). Surprisingly, in both locally and globally written
textbooks, the ideology of culture was prevalent (75.87% in global
textbooks and 77.80% in local textbooks). This component was both
implicitly and explicitly presented in the textbooks analyzed in this study.
Limitations: Taking the extent of the study into consideration, specific
limitations already subsist in hand. Initially, choosing textbooks for the
analysis of the existing ideological and hegemonic practices in the
materials is a difficult task; hence, a particular and convenience selection
criterion was selected. Additionally, as the scope of the study is
constructed on English as a foreign or second language - a lingua franca,
the selection was built on textbooks written globally and locally.
Conclusion: In locally written textbooks, multiculturalism and law-related
issues were barely mentioned, while few religion, politics and gender-
related issues were directly mentioned. Some topics, although they were
very pivotal across the globe, were never mentioned. The topics of
poverty, slavery, and racism were by no means focused on in the
textbooks. Thus, it can be said that some topics are underrepresented or
never represented owing to the fact that these topics might be too risky.
As for the ideology of language, this element was emphasized in both
global and local textbooks. The element of education was moderately
stressed. Another important element is sport that is prevalent in both
global and local EFL textbooks.

Key words: culture; hegemony; ideology; EFL textbooks, critical
pedagogy.
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Introduction

Ideology is quite a complicated term referring to a broad scope of ideas. James
and Steger (2010, p.12) give a common definition by suggesting that “ideologies
are patterned clusters of normatively imbued ideas and concepts, including
particular representations of power relations. These conceptual maps help people
navigate the complexity of their political universe and carry claims to social
truth.” Another important concept is hegemony which can be explained as a
practice that coerces individuals and social groups to conform to values in a
particular society (Gramsci, 1971). It also refers to social power that derives
from past experiences and uncritical views. This process might result in
conformist and passive subjects in certain societal contexts (Stoddart, 2007). By
considering these important terms, studies on the relationship between ideology,
hegemony and textbooks in applied linguistics have been incremental in recent
decades because emergence of critical theory, critical pedagogy, and critical
thinking skills from the 1920s on has led scholars to develop a critical
perspective towards EFL (English as a Foreign Language) textbooks taking the
elements of ideology and hegemony into consideration. These two terms
encompass an innumerable number of elements or compounds ranging from
nationalism to religion. The importance of metanarratives originating from the
tenets of modernism or modernization has been downgraded from 1960s on
because it has been postulated that the world has entered a new age called
postmodernism and post-structuralism that have emphasized the role of
individuals and criticized the efforts to reinforce post-colonialism, the effects of
which can be seen in EFL textbooks. Therefore, it remains crucial to analyze
EFL textbooks taking the main elements of ideology and hegemony into
account. In line with this idea, Giroux (1985, 2018a) emphasizes that teachers
play important roles in transforming societies by developing critical approaches
in their school and classroom settings. Their aim should be to produce
responsible citizens and maintain democracy. Thus, teachers can behave as
transformative agents in their schools and public space. In addition, Giroux
(2018a) notes that teachers can contribute to educational reforms by challenging
the ideology-based system in their context, although they can find these topics
risky. Ordem and Yukselir (2017) stress the fact that teachers need to develop
principles of critical pedagogy by implementing the main tenets of democracy to
benefit public and learners, which could contribute to transformation in the
society. Ordem (2017) also states that participatory approach, a practical
application of critical pedagogy, can be used in classroom settings because
learners can be actively involved in preparation of curriculum and syllabus.
Giroux (2018b) emphasizes that teachers should have intellectual roles by
challenging their traditional roles as in the banking system criticized by Freire
(2000). Giroux (2018a, 2018b) articulate that this process of being intellectual
and transformative is reflective and interpretative.
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1 Literature Review: Analysis of Textbooks in Applied Linguistics
Mirroring the common sense and principles of a community, textbooks stand as
practical tools for educational procedures (Apple & Christian-Smith, 2017;
Hinkel, 2014). While portraying an outstanding role in educational fields,
specifically in social sciences, textbooks function as the leading transmitters of
the curriculum. They are observed in nearly every classroom setting and control
what students acquire (Mahadi & Shahrill, 2014; Van Dijk, 2004; Wachholz &
Mullaly, 2001).

Course materials in EFL have commonly depicted an ideal society and even
some representations in these instructional materials can be irritating for some
users (Ballena & Shim, 2018; Gray, 2016). For instance, the mainstream
ideologies (Heywood, 2017) referred to in these materials may have an
invalidating impact on different cultures, customs, traditions, or beliefs.
Concerning their identities, upon not conforming to the discourse in textbooks
(Kramsch, 2014), both students and teachers are inclined to duplicate
unfavorable stereotypes and thus maintain misinterpreted typical beliefs (Horvat
& Nilsson, 2018; Safari & Razmjoo, 2016).

When instructors do not examine textbooks closely for the likely hidden agenda,
they may unconsciously serve the ideology which possibly keeps learners in a
lower position (Gray, 2000; Tajeddin & Teimournezhad, 2015; Tomlinson,
2012). Language teacher training departments have commonly concentrated on
linguistics, language learning, teaching pedagogy, and teaching methodology
without dealing with them in their social and political settings (Nowosad &
Karmolinska-Jagodzik, 2014). In lieu of this, language teachers have been
unaware of how teaching practices and language acquisition theories have been
conjugated with expansive socio-political dominance. Applied linguistics has
just begun investigating the effect of ideological forces on language education
practices (Pennycook, 2007; Tollefson, 1995).

EFL teachers should obviously know that course materials, particularly
textbooks, cannot ever be impartial with regard to their socio-cultural load
(Apple & Christian-Smith, 2017; Curdt Christiansen & Weninger, 2015; Gray,
2000, 2016; Nault, 2006; Melliti, 2013). That textbooks explicitly or implicitly
carry a body of social messages which are ingrained in their constructs is called
hidden agenda which constitutes bias in curricula. These messages may denote
notions, beliefs, attitudes or philosophy which have an impact on textbooks, and
actually on the overall curriculum (Hurst, 2012; Van Dijk, 2004). In other
words, education materials such as textbooks cannot be neutral since they often
mirror a frame of ideology directly or indirectly (Cunningsworth, 1995; Liu,
2005; Van Dijk, 2004). Having the main part in a classroom setting and regarded
as the required material for attaining the learning objectives, textbooks have
gained prominence as an instructional tool (Asghar, 2014; Cortez, 2008; Liu,
2005; Van Dijk, 2004).
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Besides supplying students’ learning needs, the content of the textbook may bear
compounds of a hidden agenda to bolster the aimed ideologies of a society, and
such a feature of a textbook underlines the power of education which a social
group may utilize by leading learning tools and consequently minds of
individuals (Asghar, 2014; Liu, 2005). The hidden agenda which has been
referred to as a closed discourse by Liu (2005) is essential in educational
contexts in which textbooks are exploited as a propagating tool for imposing
specific ideologies. The intention of such a discourse is not to form a better
human but to develop better devotees of a particular agenda.

When textbooks bear closed discourses which are not similar to learners’ own
context or social existence, learners may confront a sort of ideological shock
(Liu, 2005). In a way, textbook content is shaped by hegemonic practices
(Darder, 2014) and selective traditions which supply ideological approval of a
social class (May, 2015; Phillipson, 2017), that is, textbooks can be employed as
a means of propaganda by specific groups of people. For instance, the scope of
the global English textbooks as a state-supported project with an ideological
agenda focused basically on improving the trade, ascribing EFL textbooks to
political views (Phillipson, 2017). Textbooks portray a significant role in
societal formation while their hidden curricula produce dominant ideologies of
race, class, and gender (Gugovd & Heretik, 2011). Hence, it is essential to
implement a detailed analysis of how textbooks deal with this issue (Van Dijk,
2004).

Furthermore, the issue is not solely about what is contained in the textbook as
ideology, but what is not contained as well. While textbooks have the potential
to emphasize prevailing ideologies, they also have the potential for neglecting or
undermining other ideologies by not covering them in the content. Therefore, an
intensive evaluation of textbooks is essential in figuring out how textbooks
illustrate the English speaking world and if textbook users are a part of this
world (Cortez, 2008; Pennycook, 2003; Kmecova, 2018). While maintaining
linguistic and ideological data about the target language, textbooks also have the
capability of reinforcing or diminishing the learners’ investments in the target
language (Cortez, 2008). Ideological discourse analysis of language (Fairclough,
2013) is a common scholarly practice in social sciences, and such an analysis
may be conducted through close reading or systematic analysis, if ideologies are
intentionally or unintentionally expressed through communication (Han, 2015).
Yet, not much is known about how exactly ideologies are developed through
discourse, or how they rule the text or talk (Johnstone, 2018; Van Dijk, 2015).
Although there has been an increase in the number of analysis of textbooks in
applied linguistics based on critical approaches that have been developed in
sociology, philosophy, linguistics and psychology, the scope of these studies has
been limited to certain cultures. In addition, the sub-elements of ideology and
hegemony have been often edited, revised or challenged so as to produce a more
detailed and comprehensive understanding of these two terms. Besides, few
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studies have been carried out considering ideology and hegemony together while
analyzing textbooks. Although some progress has been experienced in some
EFL textbooks, it seems that ideologies and hegemonies of certain cultures still
remain dominant. Therefore, it is important to analyze various textbooks from
different cultures including globally and locally written EFL textbooks.

2 Methodology

For the qualitative data, based on a descriptive research design, textbook
analyses (Bajtos & Kmecova, 2013), as documentary analysis, were conducted.
As for the inductive content analysis, both globally and locally EFL textbooks
were examined. The themes were extracted with the help of the experts since
this study entailed inductive content analysis. Each theme was analyzed and
perused by the experts. After a rigorous analysis, each theme was compared, and
in the last stage common themes were formed.

In order to analyze the ideological compounds ingrained in the textbooks, a
checklist was designed by the researchers. At the initial stage of developing the
ideology compounds, the one-shot question - What are the compounds of
ideology? was directed to the experts from the related fields. The experts
majored in critical theory and critical pedagogy in EFL settings. In addition, they
established significant connections between textbooks, English teachers,
learners, ideology and hegemony in their publications.

The ideological compounds given by these experts are as follows: politics,
regime, economy, religion, morals, laws, values, political parties, foundations,
ethnicity, gender, partialism, reductionism, identity, tasks, goals, norms,
intelligence, honesty, solidarity, equality, tolerance, empathy, holistic view,
charity, affirmative action, multiculturalism, language, education, culture,
history, sport, and health. However, exposing these ideological compounds into
Content Validity Index, those above 0.83 I-CVI value were employed in the
analysis of cultural compounds. The utilized compounds emerged after the
Content Validity Index are as follows: politics, regime, economy, religion,
morals, laws, values, political parties, ethnicity, gender, partialism,
reductionism, identity, tasks, goals, norms, intelligence, honesty, solidarity,
equality, affirmative action, multiculturalism, language, education, culture,
history, and sport. Content validity is the point to which an instrument has a
proper sample of items for the construct being tested and is a required practice in
scale development (Polit & Beck, 2006). In the analysis, some compounds were
evaluated within the same category. For example, political parties and regime
compounds were integrated into politics, while morals and honesty were
involved in affirmative action. Besides, norms, values, and multi-culturalism
were mentioned in culture ideology. The mentioned compounds were the
determinant ideological elements taken into consideration during the ideology
analysis process. Furthermore, for the hegemonic compounds, a content analysis
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was conducted in accordance with the three concentric circles of Kachru (1990):
inner, outer, and expanding.
Ideological analysis of language is a commonly applied academic practice in the
humanities and the social sciences. The assumption of such analyses is that
ideologies of writers and speakers may be revealed by systematic analysis when
they intentionally or unintentionally signify their ideologies by means of
language (Lee, 2017; Van Dijk, 2004). Texts are essential tools for generating
ideologies (Shah, Tariq, & Bilal, 2013); therefore, examining the ideology
behind texts may clarify several hidden messages (Johnstone, 2018). Although a
very limited number of studies analyzing the ideology in texts are seen in the
related field, there seem to be few studies providing a comparative analysis of
EFL textbooks. Though EFL texts have commonly expressed an ideal
community (Gémez-Rodriguez, 2015), some of the texts can still be irritating for
certain individuals. For instance, the dominant ideologies included in textbooks
may place an unfavorable impact on the different lifestyles we bear in our
classrooms (Lee, 2011, 2017). When learners cannot conform to their identities
within the textbook, they are likely to form contradictory stereotypes and
consequently maintain misinterpreted typical beliefs. If the instructors do not
examine textbooks closely for the likely hidden agenda (Hahl, Niemi, &
Longfor, 2015; Tomlinson, 2012), learners may become collaborators of the
power which place them in an inferior position (Canale, 2016; Lara, 2012).
In line with this methodological design, the main purpose of this study is to
investigate the ideological and hegemonic practices in globally and locally
written EFL textbooks for Turks and Persians. Firstly, it aims to explore whether
globally and locally written EFL textbooks contain values, beliefs, norms of
native speaker society through the examination of ideological compounds.
Secondly, this study attempts to inquire the hegemonic practices in which the
source society or state dictates over the learners of the language. Within this
framework, the following research questions are put forward:
What are the underlying ideologies and hegemonic practices represented in
globally and locally written EFL textbooks?
More specifically;
1. How do globally and locally written EFL textbooks portray the underlying
ideologies?
2. How do globally and locally written EFL textbooks portray hegemonic
practices?

3 Data analysis and findings
3.1 Ideology and Hegemony in Globally Written EFL Textbooks

The extent of ideological and hegemonic practices utilized in globally written
textbooks is portrayed within this section. The globally written textbooks include
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Worldlink 1/2 by National Geographic, Speakout Elementary/Pre-intermediate
by Pearson, and Touchstone 1/2 by Cambridge University Press.

3.1.1 Ideology and Hegemony in Worldlink 1/2 by National Geographic

Table 1

Ideologies Included in Worldlink 1/2 by National Geographic
Items f %
Ideology of Culture 636 72.52
Ideology of Economy 113 12.88
Ideology of Language 50 5.70
Ideology of Education 38 4.33
Ideology of Sport 22 2.51
Ideology of History 10 1.14
Ideology of Gender 4 0.46
Ideology of Solidarity 3 0.34
Ideology of Affirmative Action 1 0.12
Total 877 100.00

One can understand from Table 1 that Ideology of Culture (72.52%) was
detected to supremely outnumber its counterpart ideologies ranging
subsequently as Ideology of Economy (12.88%), Ideology of Language (5.70%),
Ideology of Education (4.33%), Ideology of Sport (2.51%), Ideology of History
(1.14%), ldeology of Gender (0.46%), ldeology of Solidarity (0.34%), and
Ideology of Affirmative Action (0.12%).

3.1.2 Ideology and Hegemony in Speakout Elementary/Pre-intermediate by

Pearson
Table 2
Ideologies Included in Speakout Elementary/Pre-intermediate by Pearson
Items f %
Ideology of Culture 922 77.61
Ideology of Economy 103 8.67
Ideology of Sport 32 2.69
Ideology of Language 30 2.53
Ideology of History 21 1.77
Ideology of Education 18 1.52
Ideology of Laws 18 1.52
Ideology of Solidarity 14 1.18
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Ideology of Affirmative Action 12 1.01
Ideology of Politics 9 0.75
Ideology of Gender 6 0.50
Ideology of Religion 3 0.25
Total 1188 100.00

It can be observed from the table that ldeology of Culture (77.61%) was
observed to highly surmount its equivalents ranging subsequently as Ideology of
Economy (8.67%), Ideology of Sport (2.69%), Ideology of Language (2.53%),
Ideology of History (1.77%), ldeology of Education (1.52%), Ideology of Laws
(1.52%), lIdeology of Solidarity (1.18%), lIdeology of Affirmative Action
(1.01%), ldeology of Politics (0.75%), Ideology of Gender (0.50%), and
Ideology of Religion (0.25%).

3.1.3 Ideology and Hegemony in Touchstone 1/2 by Cambridge University

Press
Table 3
Ideologies Included in Touchstone 1/2 by Cambridge University Press
Items f %
Ideology of Culture 675 76.88
Ideology of Economy 78 8.89
Ideology of Language 52 5.92
Ideology of Sport 43 4.90
Ideology of History 11 1.25
Ideology of Education 9 1.03
Ideology of Solidarity 4 0.46
Ideology of Affirmative Action 3 0.34
Ideology of Religion 2 0.22
Ideology of Gender 1 0.11
Total 878 100.00

We can easily understand from the table that Ideology of Culture (76.88%) was
observed to highly surmount other ideologies varying as Ideology of Economy
(8.89%), Ideology of Language (5.92%), Ideology of Sport (4.90%), Ideology of
History (1.25%), lIdeology of Education (1.03%), ldeology of Solidarity
(0.46%), Ideology of Affirmative Action (0.34%), Ideology of Religion (0.22%),
and Ideology of Gender (0.11%).
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Table 4

Overall Cultural hegemony in Globally Written EFL Textbooks

Items f %
Inner 1089 50.35

Culture Expanding 975 45.09
Outer 98 4.56

Total 2162 100.00

Regarding the overall cultural hegemony in globally written textbooks, it is
easily observed that the inner circle cultural compounds (50.35%) slightly
outnumber the expanding circle group (45.09%), while both inner and expanding
circle groups significantly surpass the outer circle group (4.56%).

Table 5

Overall Ideologies Included in Globally Written EFL Textbooks
Items f %
Ideology of Culture 2233 75.87
Ideology of Economy 294 9.99
Ideology of Language 132 4.49
Ideology of Sport 97 3.30
Ideology of Education 65 2.21
Ideology of History 42 1.43
Ideology of Solidarity 21 0.71
Ideology of Laws 18 0.61
Ideology of Affirmative Action 16 0.54
Ideology of Gender 11 0.37
Ideology of Politics 9 0.31
Ideology of Religion 5 0.17
Total 2943 100.00

It is simply apparent from the table that Ideology of Culture (75.87%) was noted
to supremely outnumber other ideologies such as Ideology of Economy (9.99%),
Ideology of Language (4.49%), ldeology of Sport (3.30%), Ideology of
Education (2.21%), ldeology of History (1.43%), ldeology of Solidarity
(0.71%), ldeology of Laws (1.61%), Ideology of Affirmative Action (0.54%),
Ideology of Gender (0.37%), ldeology of Politics (0.31%), and Ideology of
Religion (0.17%). The following figures clarify the first two items represented
for the overall ideologies included in globally written EFL textbooks.
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Figure 1. Ideology of Culture in Globally Written EFL Textbooks, Touchstone
2,p.5.

Figure 1 simply exemplifies the ideology of culture represented in globally
written EFL textbooks. One can easily understand from the figure that The
Simpsons Cartoon, American Football, and the TV Show belong to inner circle
culture. The following figure also illustrates the ideology of economy included
in globally written EFL textbooks.

B Pair work Ask and answer questions about the neighborhood
you are in. Use these questions, or think of your own.

Could you recommend a cheap restaurant around here?
+ Is there a place to go skateboarding or biking near here?
» Canyou tell me how to get to the subway or to a bus stop?
+ Could you give me directions to the nearest video arcade?

A Could you recommend a cheap restaurant around here?
B Sure. Try Ann’s Diner. When you leave the building, turn left. Then . . .

d

Figure 2. Ideology of Economy in Globally Written EFL Textbooks, Touchstone
2,p.57.
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Figure 2 clearly illustrates the ideology of economy included in globally written
EFL textbooks. It can be easily figured out from the figure that the money on the
wall and the waitress and customers in the restaurant refer to the ideology of
economy.

3.2 ldeology and Hegemony in Locally Written EFL Textbooks

The extent of ideological and hegemonic practices utilized in locally written
EFL textbooks is portrayed within this section. The locally written textbooks
include: Progress Preparatory Class; Silver Lining 10; English Al.1; Teenwise;
English Course 10; and English Al1.2 approved by the Ministry of Turkish
National Education, and Prospect 1; Prospect 2; Prospect 3; Vision 1; English
Book 2; and English Book 3 approved by the Ministry of Education, Iran.

3.2.1 Ideology and Hegemony in the Locally Written EFL Textbooks
Approved by the Turkish Ministry of Education

Table 6

Ideologies Included in the EFL Textbooks Approved by the Ministry of Turkish
National Education

Items f %

Ideology of Culture 1738 81.03
Ideology of History 119 5.55
Ideology of Sport 56 2.61
Ideology of Education 45 2.10
Ideology of Economy 42 1.96
Ideology of Language 38 1.77
Ideology of Politics 31 1.45
Ideology of Affirmative Action 26 1.20
Ideology of Solidarity 17 0.79
Ideology of Religion 15 0.70
Ideology of Gender 10 0.47
Ideology of Laws 8 0.37
Total 2145 100.00

As can be observed from the table, Ideology of Culture (81.03%) was detected to
significantly surpass all other ideologies such as ldeology of History (5.55%),
Ideology of Sport (2.61%), ldeology of Education (2.10%), ldeology of
Economy (1.96%), Ideology of Language (1.77%), ldeology of Politics (1.45%),
Ideology of Affirmative Action (1.20%), Ideology of Solidarity (0.79%),
Ideology of Religion (0.70%), ldeology of Gender (0.47%), and Ideology of
Laws (0.37%).
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3.2.2 Ideology and Hegemony in the Locally Written EFL Textbooks
Approved by the Iranian Ministry of Education

Table 7

Ideologies Included in the EFL Textbooks Approved by the Ministry of
Education, lran

Items f %

Ideology of Culture 768 71.78
Ideology of Religion 88 8.22
Ideology of Gender 43 4.02
Ideology of Solidarity 36 3.36
Ideology of Language 35 3.27
Ideology of Economy 35 3.27
Ideology of History 17 1.59
Ideology of Education 16 1.50
Ideology of Affirmative Action 11 1.03
Ideology of Politics 10 0.93
Ideology of Laws 8 0.75
Ideology of Partialism 3 0.28
Total 1070 100.00

It can be easily comprehended from the table that Ideology of Culture (71.78%)
was observed to notably surmount all other ideologies like Ideology of Religion
(8.22%), Ideology of Gender (4.02%), Ideology of Solidarity (3.36%), Ideology
of Language (3.27%), ldeology of Economy (3.27%), Ideology of History
(1.59%), ldeology of Education (1.50%), ldeology of Affirmative Action
(1.03%), Ideology of Politics (0.93%), Ideology of Laws (0.75%), and Ideology
of Partialism (0.28%).

Table 8

Overall Cultural hegemony in Locally Written EFL Textbooks

Items f %
Expanding 1449 58.31

Culture Inner 938 37.75
Outer 98 3.94

Total 2485 100.00
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Having a look at the table, we can easily see that the expanding circle group
(58.31%) dominates the overall cultural hegemony in locally written EFL
textbooks. Further, while the inner circle (37.75%) comes second, the outer
circle (3.94%) comes subsequently third.

Table 9

Overall Ideologies Included in Locally Written EFL Textbooks
Items f %
Ideology of Culture 2485 77.80
Ideology of History 136 4.26
Ideology of Religion 103 3.22
Ideology of Economy 77 241
Ideology of Language 73 2.29
Ideology of Education 61 1.91
Ideology of Sport 56 1.75
Ideology of Solidarity 53 1.66
Ideology of Gender 53 1.66
Ideology of Politics 41 1.28
Ideology of Affirmative Action 37 1.17
Ideology of Laws 16 0.50
Ideology of Partialism 3 0.09
Total 3194  100.00

For the overall ideologies included in locally written EFL textbooks, we can
understand from the table that Ideology of Culture (77.80%) was detected to
significantly dominate all other ideologies like ldeology of History (4.26%),
Ideology of Religion (3.22%), ldeology of Economy (2.41%), ldeology of
Language (2.29%), Ideology of Education (1.91%), Ideology of Sport (1.75%),
Ideology of Solidarity (1.66%), ldeology of Gender (1.66%), ldeology of
Politics (1.28%), ldeology of Affirmative Action (1.17%), Ideology of Laws
(0.50%), and Ideology of Partialism (0.09%). The pursuing figures exemplify
the first three items given for the overall ideologies included in locally written
EFL textbooks.
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Figure 3. Ideology of Culture in Locally Written EFL Textbooks, English
Course 10, p. 27.

The ideology of culture contained in locally written EFL textbooks can be
clearly understood from Figure 3. In a similar vein, the woman weaving carpet
illustrates the ideology of culture. The following figure exemplifies the ideology
of history in locally written EFL textbooks.

E. Read the following text. Whose life story is it? Complete the title with the person’s name.

Comporal Seyit Ali was in Fot Rumel
cidiye then. The y started bombarding the
~ fort. Suddenly, Seyit Ali and his friends saw that the
s mmm’imnmgaallmumab-gpmuunm
they couldn't lift the cannonballs without it.
Each cannonball weighed nearly 275
L kilos. It was impossible 10 raise them so
p.z they couldn’t fire the cannon.

Figure 4. Ideology of History in Locally Written EFL Textbooks, English
Course 10, p. 23.

M

The ideology of history covered in locally written EFL textbooks can be easily
comprehended from Figure 4. That’s to say, the legendary figure Seyit Ali in
Turkish history may be given as an example of ideology of history. Further, the
figure below represents the ideology of religion in locally written EFL
textbooks.
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Figure 5. Ideology of Religion in Locally Written EFL Textbooks, Prospect 1, p.
4,

By looking at Figure 5, one can easily detect the ideology of religion included in
locally written EFL textbooks. Likewise, the religious text both in Arabic and
English represent the ideology of religion.

4 Discussion

Globally and locally written EFL textbooks containing the values, beliefs, norms
of native speaker society through the examination of ideological compounds
have been analyzed. Similarly, Lee (2009) and McKay (2003) emphasize the
fact that textbooks are seen as the chief source for teaching language and culture
to examine the cultural content of ELT textbooks across the globe. In line with
the ideas of Hamiloglu and Mendi (2010), Lee (2009), and McKay (2003)
discovered that four textbooks incorporated components from various cultures,
while one concentrated on Anglo-American cultural aspects. This present study
showed that locally written textbooks dwell more on expanding circles, whereas
globally written textbooks except for national geographic textbooks, to a large
extent, mention inner circle. Correspondingly, Abdullah (2009) scrutinized the
textbooks in Malaysia and concluded that their textbooks covered local cultures
from expanding circles. A similar finding was found in various textbooks in
Chile also including the local culture instead of the target one (McKay, 2003). In
our study, the most dominant ideological component was culture (75.87% in
global textbooks and 77.80% in local textbooks) whose components contain
social norms, traditions, beliefs, social values (Williamson, 2000). Surprisingly,
in both locally and globally written textbooks, the ideology of culture was
prevalent (75.87% in global textbooks and 77.80% in local textbooks). This
component was both implicitly and explicitly presented in the textbooks
analyzed in this study.
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In accordance with our study, White (2014) also notes that two textbooks, New
Interchange and New Headway used in Iran, are highly ideological and
hegemonic since Anglo-American cultures are strongly emphasized through the
pictures and materials of these textbooks which portray local lives of these two
cultures that ignore other cultural aspects. Cultural imperialism and hegemony
can be placidly seen in these books (Roshan, 2014). Stern (1983) maintains that
cultural elements can be conceptualized at three levels. The first level includes
linguistics, educational, anthropology, sociology, and sociolinguistic theories.
The second level incorporates ethnographic or cultural portrayal of the second
language. The third level is related to the socio-cultural ground. For Stern,
culture, communication and society are synonymous with each other. Similarly,
in our study, it was found that three levels related to cultural imperialism and
hegemony were seen in globally written textbooks that emphasized the cultural
imperialism of inner circle countries, whereas, in locally written textbooks, the
cultural imperialism of expanding circle countries was stressed. What is
interesting about the findings of this study is that outer circle countries were
generally underrepresented, which may show that these countries are still under
the effect of the postcolonial idea (4.56% in global textbooks and 3.94% in local
textbooks. Speakout and Touchstone textbooks, in particular, refer to inner circle
countries whose cultural imperialism is largely emphasized (51.63% in Speakout
and 54.67% in Touchstone). In National Geographic textbook, expanding and
inner circle countries were presented by mentioning their cultural elements
(95.76% in both expanding and inner circles). Similar findings were observed in
Greek English language books imposing cultural and dominant ideologies in
ELT settings (Fotopoulos, Karra, & Zagkos, 2017). Similarly, Garcia (2005)
focused on 14 first- and second-course ELT textbooks in Spain to analyze
international and intercultural aspects. They found that a cross-cultural approach
(Osad’an & Safir, 2014) was not adopted and mentioned in these textbooks
through which learners could advance intercultural competence. In our study,
Iranian textbooks discarded intercultural competence because they focused more
on their own cultures. However, inner circle was underrepresented (15.89%).
However, global textbooks presented intercultural competence implicitly. What
is interesting is that the textbooks written by the Ministry of Turkish Education
spared a specific chapter for intercultural competence. The representation ratio
of the inner circle in the textbooks written by the Ministry of Turkish Education
is as high as global textbooks (46.95%). Further research could incorporate
ideology and hegemony of other cultures situated in expanding and outer circles
because the dominance of inner circle cultures needs to be challenged critically.
In addition, interdisciplinary research by including sociology, social psychology,
philosophy and education can be carried out in the future in order to unravel
challenging perspectives regarding ideology and hegemony.
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Conclusion

The findings of the present study show that ideology and hegemony of inner and
expanding circle cultures are dominant in textbooks. Culture was the most
prevalent factor in both globally and locally written textbooks. However, this
cultural content and perspective is often biased by including their own ideologies
implicitly and explicitly. In addition, outer circle countries are excluded and
marginalized. In global textbooks, economy is highly emphasized, which may
show that they have marketing purposes, whereas locally written textbooks
stress the topics of history and religion. Another interesting finding is that
religion and politics were barely represented in the globally written EFL
textbooks because in Turkey discussion of socio-political issues are perceived as
risky. Therefore, few teachers and textbooks focus on these topics. In line with
this finding, a critical approach can be adopted in order to emancipate learners
and textbooks from fixed ideologies. A similar problem can be applied to
countries that are in the expanding circle. Iranian textbooks highlight religion,
while Turkish EFL textbooks focus on history because religion and history are
dealt with uncritically, which poses no risk for learners and teachers. In Turkey,
the teaching of history is never criticized, which reinforces only nationalistic
ideas. One cannot develop a critical perspective towards history and religion,
which are regarded as taboo topics.

In locally written textbooks, multiculturalism and law-related issues were barely
mentioned, while few religion, politics and gender-related issues were directly
mentioned. Some topics, although they were very pivotal across the globe, were
never mentioned. The topics of poverty, slavery, and racism were by no means
focused on in the textbooks. Alhtough critical theory and critical pedagogy have
been developed in humanities in recent decades, English language teaching and
EFL textbooks tend to refrain from these topics mentioned above. Therefore,
poststructuralism has been never prevalent in EFL settings and textbooks. Thus,
it can be said that some topics are underrepresented or never represented owing
to the fact that these topics might be too risky. As for the ideology of language,
this element was emphasized in both global and local textbooks. The element of
education was moderately stressed.

It can be interpreted that exclusion of certain topics might be ideological in
nature because ideology and hegemony are indispensable parts of language,
particularly both local and global textbooks. Thus, we can say that textbooks are
never neutral. This problem has been emphasized in the related literature in
recent decades. Thus, we can conclude that minds are manipulated and socially
constructed. Since these textbooks can be perceived as extensions of the media,
it can be said that certain topics are deliberately framed with care by authors of
global and local textbooks because even local textbooks and textbook authors
might behave in accordance with the socio-political system of their own
cultures. Iranian textbooks insistently impose religious ideas on EFL learners by
excluding and ignoring western-based ideas. Similarly, Turkish EFL textbooks
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also stress the importance of history and national identity, which are perceived
and constructed as important by the Turkish Ministry of Education, which shows
the hegemonic nature of the elites in power. Thus, it can be said that each culture
has its own ideological practices that are visibly reflected in EFL textbooks.
Therefore, it is not unusual to say that textbooks cannot be neutral. Even global
EFL textbooks tend to support their inner circle cultural aspects by ignoring
alternative cultures that may be called outer circle owing to the possible effect of
post-colonialism.
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