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Abstract: The article focuses on the value “health”, as a component of the 

value orientation of students of lower secondary schools and upper 

secondary schools in our country. At the same time, it focuses on the 

presentation and interpretation of the results of a research conducted on a 

sample of students of selected schools, which was a part of a more 

comprehensive research on subjective understanding and individual 

interpretation of selected life values of lower secondary and upper 

secondary school students in Slovakia. 
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1 Introduction 
The values in human life are understood as an interdisciplinary and 

multidisciplinary concept, and in defining the concept of value orientation we 

have encountered multiplicity, typical for conceptually rich categories, more in 

e.g. Hlásna and Dohnanská (2012), Čepelová (2014), Pasternáková (2012, 2013, 

2014). 

Čepelová (2014) perceives values as an interdisciplinary concept that is explored 

from different perspectives of science and is used in several scientific 

disciplines. Philosophy, pedagogy, sociology, ethics, and also psychology deal 

with this concept, but it is also a commonly used term that can be handled even 

with no academic and scientific skills. 
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According to Prudký (2004), the concept of values:  

 is always related to the meaning of the object attributed to the object by an 

individual or a group; 

 it is the meaning that is essential and that represents the contents of the 

object for the evaluator; 

 the values in the society, in a group, in an institution, in a particular culture 

and an individual’s values, etc. are a relevant factor; 

 moral values and the system of values (ethos) are a vital source of 

motivation and direction of behaviour, they are the source of 

dissatisfaction/satisfaction, social satisfaction, social cohesion or, on the 

other side, tension, social exclusion and rejection.  

 short- and long-term goals and activities in a group, society, in the state; 

 it is particularly important to know one’s own value preferences, structure 

and orientation to be able to define ourselves and our position in the society 

(Prudký, 2004). 

According to another author, values originate from the interaction between the 

subject and the object of the evaluation. The interaction principle contradicts the 

a priori nature of values - values exist outside objects and people, they are 

merely a product of a complex relationship between man and some parts of the 

(physical or social) environment (Cakirpaloglu, 2009).  

Klčovanská (2007, cited in Čepelová, 2014) defines values as the regulators of 

human behaviour. This definition can be amended to include a view of the 

regulators of human behaviour. On one hand, our behaviour is regulated by the 

external environment (external regulators) and depending on this it is regulated 

by the individual personal (internal regulators). Values in this sense may be also 

defined as norms that people follow throughout their lives. 

Čepelová (2014) in agreement with Sičák (2011) states that values are 

manifested in a subjective-objective relationship with the evaluation aspect, 

which in turn affects the behaviour and experience of man. Cognitive and 

affective aspects of the evaluation are fundamental constructs for the value 

orientations of a personality. 

Hartl and Hartlová (2000, cited in Čepelová, 2014) perceive a value as a 

criterion, stimulus, standard regulatory element of the activities of an individual 

or even entire social groups. A value is thus created and differentiated in the 

socialization process, as a part of social consciousness and it reflects the culture 

of the society. 

The value in a person’s life, according to Průcha et al. (2008), is understood as 

the “subjective degree of importance attributed by an individual to certain 

things, phenomena, symbols, other people etc.”  

“The definition of values is not clear at all,” Čepelová (2014) states; and, like in 

many areas of psychology, also in this matter the plurality of opinions prevails. 

The common denominator in the above definitions is mainly the determining 
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character of values, whether in regards to the individual’s personality or his 

conduct; the values are even perceived as a self-regulating element. In summary, 

it can be concluded that the values constitute one of the defining features of the 

personality, which means that values are reflected in the personality of an 

individual, his motivation, needs, activities, behaviour, but also in his 

temperament. 

Further on, Čepelová (2014) states that the theoretical basis of value orientation 

is defined with a strong emphasis on the search for truth through empirical, 

critical and rational approach. At this level, people often know what to do, they 

are able to advise others, but not themselves, because the behaviour of others is 

easier to evaluate, the problems are more obvious, visible, solvable because they 

are observed from a certain distance and from a point of view of someone who is 

only externally affected by the problem. In (any) theory, everything is easily 

deducible and justifiable, behaviour is precisely defined. 

The practical form of value orientation emphasizes the practical values useful in 

real life and approaches the persistent quality. The theory remains in the 

background. Sometimes it can be an obstacle, because in order to adhere to the 

theory we forget to live the life; we are too bound by various rules and 

principles, adherence to which prevents us from living a spontaneous life.  

Finding connections and intersections between the two perceptions is essentially 

a search for the meaning of human life itself. If we manage to get to the core of 

the examined issues and to the understanding of the basic parameters and 

connections as close as possible, we can create some practical recommendations 

substantiated by relevant theoretical knowledge. The empirical part of the value 

orientation analysis creates a good basis for the theory and vice versa. Linking 

theory and practice is a key tool in finding answers to questions and subsequent 

generalizations (Čepelová, 2014). 

Grác (1979) proposes to distinguish the values that are objective and accepted by 

the society. A person can acquire these values and they become his/her 

individual, subjective values. The above mentioned author distinguishes the 

following groups of values: 

 unknown values that exist and are valid but they have not yet been acquired; 

 identified but unrecognized values  - these are the real values that exist in the 

society, an individual knows them but does not recognize them or identify 

with them;  

 recognized but undesirable values - these are the real preferred values of an 

individual, however, in some situations they become undesirable (e.g. 

boldness becomes an undesirable value in case of danger). 

 desirable values attract individuals, motivate them to action and they 

represent the goals to achieve. 

Cakirpaloglu (2009) states 22 categories of value classification: 

1. Category of the carrier of values - according to this category the author 

divides the values into individual, group and universal values; 
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2. Category of the origin of the values - values are divided by origin into 

individual and universal values; 

3. Category of the values’ function and position - here we can divide the 

values into values as a means and values as a goal; 

4. Category of generality - according to the degree of generality, the author 

distinguishes between specific and general value preferences; 

5. Category of the relation of values to the human nature and to the nature of 

animals; 

6. Category of the hierarchic position of the value - values are categorized 

according to Maslow’s hierarchy of needs;  

7. Category of value substantiality - here the author distinguishes between two 

types of values: 

- expected values - normative standards of conduct, 

- values oriented on the realization of existence; 

8. Category of the value content - according to the content, the above 

mentioned author divides the values into the following groups: 

- normative values 

- values emphasizing the individual and social desirability, 

- preferences affecting behaviour. 

9. Category of the human needs role - according to this, the author 

distinguishes: 

- values adapting to new and changing conditions, the so-called adapting 

values;  

- values focusing on the defence of ego, called defence values ;  

- values of growth and learning - self-fulfilment, learning; 

10. Category of the direction of preferences – the author distinguishes the value 

areas by the type of goodness; 

11. Category of the degree of consciousness - according to this the values can 

be broken down into: 

- conscious - occur in adults and mentally healthy persons, 

- unconscious - found in the behaviour of children, immature individuals 

and pathological cases; 

12. Category of the values’ manifestation intensity: 

- relating to the external, surface and internal human characteristics - 

explicit values or implicit values, 

- values according to the time factor - actual, potential, 

- socially oriented values  

13. Category of the approach and attitude to the reality; 

14. Category of time perspective - past, present, future; 

15. Category of the degree of inference - inductive approach, deductive 

approach; 

16. Category of effect modality: 

- positive and negative values, 
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- progressive and regressive values 

- potential and actual values, 

17. Category of the extent of embededness – the author distinguishes: 

- external and internal values, 

- true and authentic values; 

18. Category of the distance of values from the person: 

- specific values - represent emotional attachment to close and familiar 

contents, matters and objects; 

- abstract values associated with distant objects, objectives; 

19. Category of values’ intensity is focused on determining the value intensity; 

20. Category of the value location - objective values (external behaviour, 

external goals ...) and subjective values (intrinsic properties, internal 

goals...); 

21. Category of the means of operationalizing the value, i.e. the position and 

function of preferences in the research process, where the values may 

represent an independent or dependent variable; 

22. Category of the size of preferences determines and classifies the values 

based on a predetermined rate, size - quantitative classification of values, 

while something may have a higher, something a lower value within the 

same category. 

As Vacek (2013) notes, everyone has their own system of values, which guides 

their actions and thinking. It is not important whether one is aware of his 

hierarchy of values or if his actions are rather intuitive. The more comprehensive 

a value system is, the more connected it is to the overall personality of an 

individual, and the more significant influence it may have on the behaviour of an 

individual. The system of values is an important indicator of the personality 

orientation and it significantly affects their motivation and self-regulation. 

According to Nákonečný (2009), the processes of formation and shaping of 

value orientation are influenced by exogenous and endogenous factors in human 

life and – as follows from the analysis of several authors` work - value 

orientation is a relatively stable category of life, having also a certain degree of 

rational justification. At the same time, it is a category formed and shaped in 

interaction with other people which significantly influences the life of an 

individual in the society - depending whether and to what extent he/she accepts 

the values declared by the society as socially desirable and adopts them for his 

own.”  

According to Göbelová (2008), value orientation is a hierarchical set of values 

adopted by individuals, groups, communities, and it represents a continuous, 

relatively stable system of values, which in turn regulate and direct the 

behaviour of an individual or group of people. Individual value orientation 

consists of a system of attitudes, interests, preferences and tendencies to act and 

behave in a certain way. The author further notes that the value orientation of a 

person, therefore, is one of the most important parts of the internal structure of 
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our personality because it reflects our experience, and based on this it allows us 

to differentiate the (in)correct, irrelevant/relevant; it allows us to assume a 

standpoint in our life.   

The development of young people’s value system, according to Kraus (2006), is 

not yet complete, because young people create their value orientation in 

confrontation with diverse life situations and other endogenous or exogenous 

influences. According to the author, today’s youth (girls more than boys) are 

more prone to commercialization - approximating the model of global youth in 

reflection of the world’s globalization. Young people at present do not protest 

against the consumer society of adults, on the contrary, some research shows 

that the value system of youth more or less aligns with the average values of the 

entire population, the main preferred values being friendship, leisure and travel. 

In our opinion the value orientation is affected - among other factors - by the 

often omitted context of a group of people belonging to the same generation, 

which, according to several authors (Krásna, 2013), manifests common 

characteristics significantly different (not only from the sociological point of 

view) from the previous or the following generation (more details to follow). 

 

2 Methodology and Research Methods 
After the 3rd grade students of lower secondary schools (more Hlásna - 

Dohnanská, 2012), we have focused the most recent survey of subjective 

understanding and individual interpretation of selected life values on the 1st and 

2nd year students of upper secondary school. Currently known research of value 

orientation of lower secondary and upper secondary school students in Slovakia 

was performed mainly by means of quantitative methods in several age groups. 

In case the respondents were to arrange the life values previously selected by 

researchers, health as a life value was usually in the first place or at least one of 

the first places (e.g. Kolář, 1997; Sak, 2000 and 2004; Klčovanská, 2001; 

Šamanová, 2004). The same results were recorded in supervising the graduation 

thesis and other final papers of our students (Nerádová 2007; Gajdúšek 2007; 

Paľuš 2007; Kubovičová 2009; Samko, 2011; etc.). We would like to expand 

these existing views for the exploration of subjective understanding and 

individual interpretation of the selected life values of students. 

By means of a simple questionnaire we have created, we focused on the 

exploration of subjective understanding and individual interpretation of the 

selected life values of lower secondary and upper secondary school students; 

however, we are going to use possible methods of quantitative and also 

qualitative evaluation of the obtained data. 

We formulated the following research objectives: 

1. to determine the subjective understanding of selected life values of the 3rd 

and 5th grade students of lower secondary schools and the 2nd grade students         
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of upper secondary schools and to interpret it in relation to variables: 

students’ gender and school location; 

2. to identify the individual interpretation of the selected life values of the 3rd 

and 5th grade students of lower secondary schools and the 2nd grade students 

of upper secondary schools and to interpret it in relation to variables: 

students’ gender and school location.  

We formulated the following research questions: 

 What is the subjective understanding of selected life values of students of 

selected grades of lower secondary and upper secondary schools? 

 What is the individual interpretation of selected life values of life of 

students of selected grades of lower secondary and upper secondary 

schools? 

 What is the relationship between the subjective understanding of selected 

life values of students of selected grades of lower secondary and upper 

secondary schools and the students’ gender?  

 What is the relationship between the subjective understanding of selected 

life values of students of selected grades of lower secondary and upper 

secondary schools and the school location? 

 What is the relationship between the individual interpretation of selected 

life values of students of selected grades of lower secondary and upper 

secondary schools and students’ gender? 

 What is the relationship between the individual interpretation of selected 

life values of students of selected grades of lower secondary and upper 

secondary schools and the school location? 

We set the following research variables: selected life values, gender and 

school location. 

We established the following research sample for the whole conducted 

research: the research sample will consist of the 3rd and 5th grade students of 

lower secondary schools and the 2nd grade students of upper secondary schools, 

who will be divided by gender and school location during the evaluation and 

interpretation of the results. Sample will only consist of the students of fully 

organized (where at least one class of each grade is open) state schools in 

Bratislava and in smaller towns in Slovakia, the condition being that the school 

is not in a village and it is not a non-fully organized school (where one or more 

grades are not open due to insufficient number of students) or school with 

combination-class or one-class system. The sample selection is not strictly 

random, but given by the willingness of principals, representatives of schools 

and school teachers to allow this kind of research at their school and classroom. 

(Non)fulfillment of the objectives and answers to the research questions can be 

resolved only after completing data collection, the obtained data will be 

evaluated and subsequently interpreted. Meanwhile, we can only describe the 

partial findings. 
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The first research survey was carried out in the 2nd semester of 2011/2012 in 

questionnaires for 3rd grade students of lower secondary schools in different 

localities of Slovakia (Hlásna and Dohnanská, 2012).  

The subsequent research survey was conducted in the first semester of 

2013/2014 via anonymous questionnaires. 288 questionnaires were distributed to 

schools, the return rate being 100%; however, 7 questionnaires were not counted 

into the evaluation since they were not filled-in or they were filled with 

vulgarisms. We can categorize the sample of the surveyed respondents by: 

1. Gender - Questionnaires were filled-in by 281 students: 133 girls, which 

constitutes 48.6% and 148 boys, which constitutes 51.4% of the sample of 

respondents. All respondents filled in the gender data.  

2. Locality - Questionnaires were distributed to five upper secondary 

vocational schools in the Trenčín, Nitra, Banská Bystrica and Žilina region 

(Secondary Technical School of Civil Engineering Žilina, Business 

Academy Zlaté Moravce, Secondary Vocational School Tisovec, Secondary 

Technical School of Civil Engineering Trenčín, Combined Secondary 

School Partizánske). Questionnaires were completed by 281 students, 

which represents 97.6% of the sample. All questionnaires contained the 

necessary identification data. (Data from the students of Bratislava schools 

have not yet been evaluated by the date of submission of this paper). 

Since the subsequent data collection for the purposes of our research was 

focused on the 1st and 2nd grade students of upper secondary vocational schools, 

we decided to use a simple anonymous questionnaire “Subjective 

understanding and individual  interpretation of selected life values of upper 

secondary school students”. 

“The purpose of this anonymous questionnaire is to find out how the upper 

secondary school students understand certain life values, how they interpret 

them, what the values mean to them, what values are included there... Your class 

was chosen from many upper secondary schools throughout Slovakia, because 

you are able to adequately express your own opinion. Please write a few 

sentences about the terms below, in which you explain what it is, what is the 

meaning of that term ... HEALTH, HAPPINESS, FRIENDSHIP, LOVE and 

FAMILY.” Before the end of the questionnaire we asked them the following 

question and provided appropriate space for their comments: “Which of your 

requirements, dreams, life goals must be met to make you consider yourself 

RICH in some area of your life?” At the end of the questionnaire respondents 

were asked to indicate the year (1 2 3 4), gender (girl - boy) and location of the 

school (Bratislava - outside Bratislava); after this we thanked them for 

completing the questionnaire. 

3 Findings 
The evaluation of the questionnaires distributed to the 1st and 2nd grade students 

of upper secondary vocational schools was performed in the first semester of 
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2013/2014 through questionnaires for the 1st and 2nd grade students of upper 

secondary vocational schools in various localities of Slovakia. 281 students 

expressed their opinion on the examined life value - HEALTH. 

 

Table  1 The most common responses of students of upper secondary schools 

outside Bratislava regarding the item HEALTH  

 Girls Number  Boys Number 

I. Health is the most 

important 

86 I. Health is the most 

important 

91 

II. Not being sick 20 II. Not being sick  28 

III. Physical and mental 

health  

15 III. It should be protected 

and cherished  

11 

IV. It should be 

protected and 

cherished 

7 IV. Physical and mental 

health  

9 

V. Quite important 5 V. Healthy lifestyle, diet, 

environment  

6 

 

Source:  own research 

 

From the interesting answers of respondents in this group we have 

selected: 

Girls of selected grades of upper secondary vocational schools further 

stated: 

“Health is something you cannot buy. It’s the most important thing a few people 

appreciate, only a few people have health. I personally try to do as much as 

possible for my health.” (girl/school in Žilina) 

“It is an irreplaceable part of our lives that we often do not appreciate. We only 

understand the value of health once we get sick.” (girl/school in Tisovec) 

“We only have one health, so we should treasure it. Not everyone is healthy. 

Those who are healthy do not appreciate it and those who would like to have it, 

cannot have it.” (girl/school in Partizánske) 

“Health is divided into physical and mental. Physical health depends on lifestyle. 

Which means the diet, sports activities - everyone needs appropriate amount of 

physical activity; and, what is a major problem at present, whether the person 

smokes and drinks alcohol. Mental health - in my opinion, it cannot be defined. 

Everyone has a different life and develops differently and everyone has different 

things that are natural for them.” (girl/school in Trenčín) 
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The boys from selected grades of upper secondary vocational schools 

further stated: 

“Health means to me the opportunity to go anywhere and do anything without 

restrictions due to pain or illness.” (boy/school in Žilina) 

“Living in a healthy environment. Unfortunately it’s no longer possible.” 

(boy/school in Tisovec) 

“For me, health is just a word, I do not care if I die today or tomorrow.” 

(boy/school in Partizánske) 

“Health means to be free of the addictions of the modern world: coffee, 

cigarettes, drugs, alcohol, gluttony. Devoting more time to our external and 

internal (mind) wellbeing and less time to the “thieves of time” such as TV, PC 

games.” (boy/school in Trenčín) 

“Healthy diet and healthy living. No smoking, drinking or drugs.” (boy/school in 

Trenčín) 

“Health should be valued, because not everyone is healthy. When people are 

healthy, everything is easier.” (boy/school in Zlaté Moravce) 

Tab. 3 The most common responses of girls of the 3rd grade of lower secondary 

schools and selected grades of upper secondary vocational schools outside 

Bratislava regarding the item HEALTH   

 Girls, 3rd grade of lower 

secondary schools 

  Girls (upper secondary 

vocational schools) 

 

I. Health is important/the 

most important 

39 I. Health is the most 

important 

86 

II. Life without illness 22 II. Not being sick 20 

III. Physical health  

Mental health 

18 

18 
III. Physical and mental 

health  

15 

IV. Health is happiness  13 IV. It should be protected and 

cherished 

7 

V. Health can not be bought 

Health should be valued 

Health should be protected 

9 

9 

9 

V. Quite important 5 

Source: own research 

Our sample of girls demonstrated that also the female students at lower 

secondary and upper secondary schools consider health to be the most important 

value; health is defined as the life without illness by most of our female 

respondents. In both age groups the concept of physical and mental health is in 
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the third place in terms of the frequency of occurrence. Younger girls in our 

sample perceive health also as happiness and as a value which “cannot be 

bought”. Group of younger and older girls subjectively perceives and interprets 

health as a value that should be protected and cherished.  

Tab. 4 The most common responses of boys of 3rd grade of lower secondary 

schools and selected grades of upper secondary vocational schools outside 

Bratislava regarding the item HEALTH  

 Boys - lower secondary 

schools 

  Boys - upper secondary 

vocational schools 

 

I. Health is important/the 

most important 

19 I. Health is the most 

important 

91 

II. Life without illness 18 II. Not being sick  28 

III. Health is a condition 9 III. It should be protected and 

cherished  

11 

IV. When I feel well / When I 

feel good 

6 IV. Physical and mental 

health  

9 

V. Physical health  

Mental health 

To value the health 

5 

5 

5 

V. Healthy lifestyle, diet, 

environment  

6 

Source: own research 

 

Our sample of boys showed that lower secondary and upper secondary school 

students perceive health as the most important; health was defined as life 

without illness by most our respondents. Younger students of our sample state 

that health is a condition and at the same time that health is when you feel well. 

In both age groups the concept of health in the context of physical and mental 

health occurs as well. The older boys perceive health also in terms of a healthy 

lifestyle and diet; this viewpoint does not occur in the group of younger students. 

The younger and older students in our sample concur on subjective perception 

and individual interpretation of health as a value that should be protected and 

cherished. 

Our respondents also state that they do not do things that would endanger their 

health and do not even want to try; they also expressed a wish for all people to 

be healthy. They deem it important to help the sick. To other respondents health 

means being without harm or injury, feeling good, having good immunity, a lot 

of minerals, not having to see a doctor; health is not having to wear glasses, 

being able to do anything, living without pain, having a good diet, stress-free 

life, being able to have fun and do sports, having no disability (eg. sick brain), 

crutches, wheelchair, no physical or mental impairment, no complicated illness, 

enjoying life; health means life without cancer and depression; they have 

associated the life in poor conditions with health deterioration. They further 
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stated that their future life development depends on health and that health can be 

destroyed by alcohol, cigarettes, drugs. It has also been shown that as the 

students get older they feel the need to cherish and protect their health for 

example by healthy lifestyle. In both age groups, the concept of health in the 

context of physical and mental health occurs as well. 

 

4 Discussion and conclusions 
Based on the analysis of the sample responses, we can conclude that the majority 

of the 1st and 2nd grade students of upper secondary vocational schools in the 

Trenčín, Nitra, Banská Bystrica and Žilina regions subjectively perceive the 

concept of health as the most important value. In the survey sample of boys this 

was indicated by 61.5% and in the sample of girls by 64.7% of respondents. 

Only three boys stated that health is not important, none of the girls in our 

sample indicated this. 15% of girls and 19% of boys described health as the 

absence of illness. In 11.2% of the girls’ responses and in 6% of the boys’ 

responses health is perceived as the unity of physical and mental health. A 

common feature in most of the completed questionnaires was the emphasis on 

the need to protect and promote health - the need to protect and value the health 

was emphasized in the responses of 5.3% of girls and 7.5% of boys. Several 

respondents declared the concept of health as a link between health and a healthy 

lifestyle. As the acquired findings show, the girls and boys in our sample do not 

take health for granted and they point out the limitations resulting from health 

complications or difficulties. 

Only three respondents complained about their health. It was also revealed that 

some respondents are sensitive to the health condition of their family members 

(my grandmother is sick too, she takes a lot of medicine...) or persons with 

whom they are in closer contact (my friend lost her mother - she died of smoke-

filled lungs...). This respondent’s statement is also affecting her views on our 

society: “So the cigarettes shouldn’t even be produced”...  

Our respondents expressed subjective perception and individual interpretation of 

the concept of health as the highest value associated with the trouble-free way of 

life - going to school, performing routine activities; also with a healthy lifestyle, 

healthy diet, healthy food, disease prevention, medication, concerning their own 

health and as well as the health of their close ones; with the living conditions; 

they also demonstrated awareness that smoking, alcohol, drugs, etc. seriously 

harm human health.  

There were no forms of subjective perception and individual interpretations of 

the concept of health related to preventive health check ups, to maintaining good 

hygiene and to health in terms of the whole population, for example in 

connection with countries with health risks, health as a medical term, health in 

the context of health insurance, vaccination, healthy work conditions, health 

requirements  to  perform  particular  work, in the relation to pandemics, chronic      
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diseases, diagnostics or animals’ health. It is obvious that these components of 

daily life do not resonate with the lower secondary or upper secondary school 

students, they do not have experience or direct contact with them. However, we 

suppose that if we had conducted our survey at the time of publishing of this 

paper when the Ebola disease is a widely discussed topic, this would have been 

reflected in the subjective perception and individual interpretation. 

The questionnaires handed in by the 3rd grade students of lower secondary 

schools, as well we the students of upper secondary schools were often difficult 

to read and contained a lot of grammar and spelling mistakes. Some of the 

questionnaires could not be included into the research evaluation due to the use 

of coarse language; however, this was not the case of the 3rd grade students of 

lower secondary schools. So far we can conclude that the students of the selected 

upper secondary vocational schools usually perceive health similarly to the 

definition of the World Health Organization, which defines health as “the state 

of complete physical, mental and social well-being while preserving the ability 

of the body to adapt to the changing conditions of life.” However, this view has 

certain distinctive individual characteristics, as was expected. 

When observing the common characteristics in the responses we have evaluated 

so far, we can conclude that the girls filled in the questionnaires more 

completely and the boys wrote less and more simply. Although it was the 

contents of the responses, not their form, what was important to us, it is obvious 

that most students’ responses were rather unreadable and contained a lot of 

grammar and stylistic mistakes.   

From the above results of research and the results of the research processed so 

far, we can generate some forms of values in terms of subjective understanding 

and individual interpretation of selected life values by students: 

a) global values and partial values - Global values are based on values  

socially preferred in our society, based on global values of our planet and as 

such they give rise to the partial values of the individual (or society of 

people) which are identified by the individual. On the other hand, each of 

the preferred values of the individual is based on the globally recognized 

values (e.g. moral code, law, religious principle etc.) which are then 

analyzed and modified, accepted, preferred, recognized and internalized by 

the individual or society at various stages of human life and development 

(“Living in a healthy environment”). 

b) universal values and unique values - Universal values are based on the 

“written” and “unwritten” rules and standards of the world, of the society or 

a particular social group in a form beneficial for the mankind. Unique 

values are created in a unique situation for an individual, couple or group, 

and they are based on the uniqueness, specificity of a particular situation or 

person (“Health means to me the opportunity to go anywhere and do 

anything without restrictions due to pain or disease”).  
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c) values proximal in time and values distant in time - Values proximal in 

time are identified by an individual based on the values distant in time 

accepted in the particular society and perceived individually by individuals 

and social groups. And vice versa, the foundation of the values distant in 

time is created in the positions proximal in time which can be delimited in 

short-term, medium-term and long-term (“Health affects the future 

development of our life”); 

d) short-term and long-term values are often subjectively perceived and 

interpreted individually in the overall value system of the individual within 

the society - long-term values consist of many short-term values, and after 

the “priority” of a short-term values ceases, another short-term value 

emerges with the perspective of being included in a long-term value etc. 

(“Health is always the most important in human life”); 

e) autonomous and heteronomous values are based on the fundamental 

difference in their origin - an individual uncovers the autonomous values 

inside himself, while the heteronomous values are offered to him from 

“outside”. Resolving the (in)consistency levels between them is the focal 

point of the individual value system in confrontation with the preferred 

values of the community, social group, society (“It is insane that young 

children get hammered.”);  

f) individual and group values in the process of their creation and 

subsequent internalization (if that is the case) are influenced by the reality 

of life - individual values are focused on the individual and are mostly 

autonomous; group values are preferred in a larger social group (“I am 

happy when my friends are healthy too.”);  

g) values at the informative and formative level - The values at the 

informative level are based on the cognitive aspects of human life and 

specific knowledge, facts, information; the values at the formative level are 

based on the internalization of values, their direct impact on the system of 

values of a particular individual, his views, experience, degree of his 

personality development, mental ability, axiological concepts of the 

individual etc. (“People who live in poor conditions tend to get sick.”); 

h) adaptation and anticipatory values - the adaptation values are reflected in 

the current life situation, in the presence of adaptation to the current life 

conditions of an individual’s life within a society; the anticipatory values 

relate to a possible situation in the near and more distant future, considering 

the future needs of a well-rounded active life of an individual, social group 

or society (“Health means being free of the addictions of the modern world: 

coffee, cigarettes, drugs, alcohol, gluttony. Devoting more time to our 

external and internal (mind) wellbeing and less time to the “thieves of time” 

such as TV, PC games.” 

i) traditional values and innovative value - From the content point of view, 

traditional values represent the stable norms of a specific social group or 
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society and represent their unchanging value “setting”; on the other hand, 

the innovative values reflect the current needs of every society. The ideal 

case is when the traditionally set “proven” values are preserved but adapted 

to the current innovative components of values. (“Health means a lot to me. 

I do not do things that would jeopardize it nor do I want to try.”); 

j) standardized values and existential values - The essence of the 

standardized values is their worldwide recognition and declaration as a 

standard of globally and universally preferred and applied values and 

preferences; existential values that are often in conflict with them result 

from the current situation, when a person is struggling for survival (healthy 

food vs poverty induced diet, consumation of unsuitable food, for example 

food from garbage, etc.). 

k) socially desirable values and socially undesirable values - socially 

desirable values are in accordance with social or group norms, and vice 

versa, socially undesirable values are in conflict, in contrast with them. 

There is a possibility of including the undesirable values into the value 

system of an individual or group (“For me, health is just a word, I do not 

care if I die today or tomorrow.”);  

l) progressive values - regressive values - Progressive values are advancing, 

ongoing, developing in a positive way, these are the values that provide the 

possibility of human progress, it can be assumed that these values will also 

be relevant in the following years of the life of an individual or a group. 

Regressive values are the values that do not provide the opportunity to 

move forward, it can be assumed that these values are not going to be 

relevant in the following years of a person’s life and their preference would 

mean “a step back” to the lower level of the value system, possibly 

dysfunctional in terms of the future world or causing difficulties in the 

future life (“I’ll start taking care of my health only when I get older.”); 

m) priority value - secondary values - priority, preferred values come first in 

the value system of the society or individual and secondary values are those 

which are still important to an individual or society, but they are secondary 

to the first group of priority values (“The human life and health is the most 

important, other things also important, but they are secondary.”); 

n) stable form of values - labile form of values - stable form means deeply 

internalized values, unchanging, steady, balanced values in the life of an 

individual or recognized by the society in the long term; labile form of 

values is presented by its shallowness, lack of internalization, relatively 

rapid volatility (“Health is an indispensable part of our lives that we often 

do not appreciate. We only understand the value of health once we get 

sick.”) 

 
The collected partial results of the survey on the subjective perception and 

individual interpretation of selected individual life values of the 3rd grade 
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students of primary schools and upper secondary schools in Slovakia are the 

respective sample of 1st and 2nd grade students of upper secondary vocational 

schools will become a part of a comprehensive survey of a wider sample of the 

3rd and 5th grade students of primary schools and 2nd grade students of upper 

secondary schools in fully organized state schools in selected Slovak towns and 

they will form a part of a broader interpretation of the results. The sample of 

students is experiencing “its” adolescence and the well-known typical features of 

this developmental period will naturally be taken into consideration during the 

interpretation of these results (e.g. Tamášová and Geršicová, 2013). At the same 

time, we realize that when interpreting the results, it is necessary to take into 

account the fact that each generation, according to sociologists, has its own 

specific way of life and, consequently, its own specific requirements. This is 

most visible in direct comparison with the previous generation. Thirty, twenty or 

even ten years ago, the visions of how the world would be like in 2010 were 

completely different from the current reality. The rise of personal computers, 

mobile phones and social networks surpassed the most daring predictions. 

Currently, there is a generation being formed and growing up, which has been in 

touch with these technologies since the early childhood. These are young people 

who perceive communication, reality, friendships, information in a completely 

different way than people in their thirties (The Generation Z is coming). Several 

authors agree that the behaviour, values and attitudes of the “Millennium 

Children” differ significantly from the previous generation in response to 

technological and economic impacts of the internet. However, another group 

of experts say that the characeristics vary by region, depending on the social and 

economic conditions in which they live (The Generation Z is coming). 

According to Saviit, the Generation Z is the most self-assertive generation in 

modern history (Sedlaková, 2012) - instead of waiting for the information to be 

filtered by the previous generations, it dictates the trends - often even before 

completing the primary school. Social networking overcomes all the barriers in 

communication... - everyone able to write can share their knowledge and 

experience - and sharing the knowledge is essential to the Generation Z.  The 

above findings, in our opinion, show a different view on the way of building and 

sharing values among young people, who are the target group of the research.  

“Health is the only value recognized by all ...” (Latin proverb) 
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