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Abstract:  
Introduction: Disasters and emergencies adversely influence around 70 

million children worldwide. Regrettably, those who suffer the most from 

the consequences of any natural disaster and do not have any knowledge 

on how to protect themselves in such situations are children. Particularly, 

educating and raising the awareness of children in this respect should be 

one of the common and fundamental problems of the world. It is 

recognized that disaster education and disaster awareness, which will be 

presented to children in the preschool education period when they get 

formal education for the first time, is essential. The general purpose of this 

research is to define the ideas of teachers who intend to bring disaster 

education and disaster awareness to children during the preschool 

education period.  

Methods: This research was designed with the typical case study method 

grounded on qualitative analysis. The study group of the research was 35 

preschool teachers who were selected among the population through the 

typical case sampling method and volunteered to participate in the 

research. The research data were obtained through face-to-face interviews 

with preschool teachers who joined the study group. In examining the 

obtained data, content analysis and descriptive analysis approaches were 

applied together, and the data were summarized and interpreted. 

Results: The tables created under five headings were formed by taking 

into consideration each interview question based on the research findings. 

In the contemporary preschool education programs executed in Turkey, it 

is possible to say that the teachers determine the need resulting from the 

absence of any achievement for acquiring the education and consciousness 

of disaster to children. Besides, some of the teachers who took part in the 

research affirmed that disaster education to be provided to children during 

preschool education is not proper to their development levels and ages. 

Discussion: During the preschool education period, teachers asserted that 

disaster education and disaster awareness could be achieved by using 

drama methods, exercises, and educational games. Based on their opinions 

supported by experts and family involvement in providing disaster 
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education and raising the disaster awareness of children, trips can be 

designed to non-governmental institutions and organizations related to this 

subject. It could be said that teachers have the idea that the solutions 

linked with the subject should be managed and supported at the whole 

societal level. 

Limitations: The sample consisted of thirty-five preschool teachers 

working in central districts of Erzurum in the 2018-2019 academic year 

and the “Teacher Interview Form”, which was applied in the preschool 

education period to give disaster education and disaster awareness to 

children. 

Conclusions: It is plausible to say that, in the preschool education period, 

teachers prioritize the idea that common achievements on the subject can 

be involved in preschool education programs in order to provide disaster 

education and raise the disaster awareness of children on an international 

level. They declared that if such gains are involved in preschool education 

programs, they will also need education in this respect. 

 

Key words: preschool, disaster education, awareness of disaster. 
 

 

Introduction 
Since the second half of the twentieth century, people have become more 

careless in terms of the use of nature according to their wishes, which is the 

basis for many problems we encounter today (Ogelman & Güngör, 2015). The 

cycle of nature and the problems caused by global warming have continuously 

influenced our entire lives. In any part of the world, people are frequently 

confronted with various natural disasters and have to face their consequences. 

Disasters are facts and events that influence the sociological and psychological 

structures of countries, they cause life, property, and economic losses the effects 

of which are displayed in different ways. Although disasters can be divided into 

several groups according to their types, natural disasters come into prominence 

because of life losses and financial damages caused by them (Sever, 2019). All 

kinds of events that naturally occur and influence the lives of people, both 

materially and physically, are described as natural disasters – e.g. earthquakes, 

disturbances, floods, avalanches (Baskurt & Karadag 2001; Sahin & Sipahioglu, 

2007; Hallegatte & Przyluski, 2010). Although disasters are mostly irresistible 

natural phenomena, it is possible to reduce the destruction they make at the level 

of individuals and the society with by developing disaster awareness, which is 

systematically acquired (Clerveaux, Spence, & Katada 2010). Disaster education 

provided from an early age is essential in shaping this awareness (Musacchio et 

al., 2016; Komac, Zorn, & Ciglic, 2013). Surely, in order to minimize these 

losses of life and property and to decrease economic losses, all countries have 

inquired about the solution of the issue within their educational systems and 

sought to solve the problem within their education, plans, programs, and 

policies. 
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Disaster education should be provided to individuals of every age in the form of 

learning about the geographical characteristics of their region, increasing the 

awareness about the disasters they may face, and how to behave in the case of 

any disaster (Erkan, Özmen, & Güler, 2011). Disasters mostly influence children 

because they are not mature enough to comprehend the harms of disasters 

(Berument, Sayıl, & Uçanok, 1999; Erkan, 2010). Children are adorned with 

curiosity and desire to learn their environment for researching and discovery 

(Saçkes et al., 2011). 

The educational process in families and institutions, in which the physical, 

psychomotor, social-emotional, mental and language development of children 

from the day of birth to the beginning of primary education, comprising the age 

of 0-6 takes place, the period when the personality is formed, and which plays an 

essential role in their later life, is considered a pre-education period (Aral & 

Yaşar, 2000). The preschool period is crucial as it is the beginning of the 

educational life of the child. The quality of education received in this period is 

reflected in children's development and their entire lives (Yumuş, 2013). Since 

the children in this period show challenging, investigative and inquisitive 

behaviors, they should be provided with learning environments where they can 

build cause-effect relationships between events, meet their curiosity, and unveil 

their guessing skills (Aktaş-Arnas, 2003). The essential task of preschool 

education is to manage, promote, and develop the child who is inquisitive about 

his environment and is motivated to learn and think (Senemoğlu, 1994). 

Preschool years, which have a significant influence on human life and leave 

lasting traces, form the future life of the individual. In the preschool period, the 

child achieves their learning through experiences and observations concerning 

the family, society, and nature where they live. 

Approximately 70 million children worldwide are negatively influenced by 

disasters and emergencies (Penrose & Takaki, 2006). Regrettably, those who are 

suffering the most from any natural disaster and do not understand how to 

protect themselves from their consequences in such situations are children. 

Particularly educating and raising the awareness of children in this respect 

should be one of the common and fundamental problems of the world. It is noted 

that disaster education and raising disaster awareness in the preschool education 

period when they experience formal education for the first time, is important. In 

their, Değirmenci, Kuzey, and Yetişensoy (2019), drew attention to the 

requirement for disaster awareness programs that will include all parts of the 

society in order to raise the awareness of the communities about disasters and 

relieve the destructive consequences of disasters. 

Disaster education should not be standardized because of the difference in social 

structures, political systems, tradition and customs, health systems, and the lack 

of a universal language that cannot be used in disaster readiness at an 

international level (Koçak, 2019). It can be observed that the preliminary 

planning of disaster education in the countries across the world differs according 
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to their internal policies, cultures, and economic structures (Kitagawa, Preston, 

& Chadderton, 2017). Despite the measures and struggles against disasters all 

over the world, disasters also show the need for an international capacity that 

requires local intervention capacity, hence surpassing the borders of the region 

and the country because of the compelling power of nature or the indifference of 

human beings (Coppola, 2011). For this reason, the Sendai Declaration was 

announced on 18 March 2015 with the end of HFA's ten-year plan in 2015, 

which is the first global strategy centered on disaster risk minimization and 

preparing a detailed work plan for various sectors and actors. Sendai Declaration 

is a voluntary contract accepted by 187 United Nations members after 

comprehensive negotiations at the World Conference on Disaster Mitigation 

(Aitsi-Selmi et al., 2016). 

It is continuously stressed that disaster education in schools across the world is 

essential, particularly for families and children in shielding against disasters and 

boosting awareness of societies (Shiwaku et al., 2007; Mızrak, 2018; 

Değirmenci, 2018). Besides, Kitagawa (2015) declared in his study in Japan that 

formal education contents and disaster education policies are being formed 

depending on the lessons acquired from disasters. Asharoseve Praveen (2015), 

on the other hand, highlighted the role of direct education presented by 

institutions and secondary education presented through one's own daily activities 

in increasing disaster awareness of societies. 

Today's children will be the builders of the future and adult individuals who will 

form the life. It is essential to convey information and skills to children about the 

dangers and mitigation of disaster risks in schools, both for the protection of 

children against disasters that will happen today and for the construction of a 

secure society for disasters in the future (Musacchio et al., 2016). In the 

preschool education period, it is beneficial to teach children basic and 

straightforward information about awareness and what to do in the case of a 

disaster (Budak, 2019). Besides, disaster resistance education provided at all 

levels is essential in order to improve the disaster resistance of societies and to 

be prepared for disasters (Varol & Kırıkkaya, 2017). 

When the 2013 school disaster education training program for children in 

preschool education, currently available and in force, is analyzed, a lack of 

planned activities to raise the awareness concerning any disaster events among 

children is observed. As children often have experienced natural disasters in 

different parts of the world - including Turkey - the preparation in this respect 

becomes an unavoidable requirement. The preschool education period can bring 

a range of opportunities for children to learn by doing and living on this topic. 

For this reason, the research was carried out to investigate on disaster education 

and raising disaster awareness of children during the preschool education period 

in accordance with the teachers’ opinions. It is essential as its findings can 

contribute to the field globally, increase the awareness among all education 

shareholders interested in the subject and initiate further studies on the subject. 
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The preschool education programs available in Turkey do not offer any space for 

raising children’s awareness about disaster problems, which is the subject of this 

research. 

The principal purpose of the research is to find out about the opinions of 

teachers who intend to provide disaster education to children and raise their 

disaster awareness during the preschool education period. In line with this 

general purpose, the following questions are to be answered: 

- Should disaster education be provided and disaster awareness risen in 

preschool education? Why? 

- Can you explain what should be taught about disasters and disaster 

awareness in preschool educational institutions? 

- How should disaster education be provided to children and how should their 

disaster awareness be risen in preschool educational institutions? 

- Could you, please, explain your opinions on disaster education provided to 

children on an international scale and to describe the type of collaborations, 

which can be performed to enhance disaster awareness? 

- If you have further opinions that you would like to add, please define.  

 

1 Methods 
In this part, the research model, study group, data collection tools, and data 

collection and analysis process are dealt with. 

 

1.1 Research model 

In this research the standard case study method grounded on qualitative analysis 

was applied. A case study is a methodological approach that incorporates an in-

depth analysis of a system utilizing multiple data collection to collect precise 

information about how a restricted system works (Chmiliar, 2010). Merriam 

(2013) explains the method of case study as an in-depth description and analysis 

of a restricted system. 

 

1.2 Research sample 

The research sample consists of 35 preschool teachers working in Erzurum city 

center in the 2018-2019 academic year. The sample was selected from the 

population by the typical case sampling method – the teachers volunteered to 

participate in the research. Typical conditions are situations that include a level 

of information that can reveal the event or phenomenon examined in general, 

among numerous similar situations in the population (Patton, 2005). In other 

words, typical case examples are applied to explain situations that can describe 

the universe and do not vary from the universe in terms of their essential 

characteristics (Marshall & Rossman, 2014). 
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1.3 Data collection tools 

In the research, semi-structured interviews with teachers were carried out. They 

were used for the purposes of data collection to determine the importance of 

providing disaster education to children and raising their disaster awareness. In 

order to enhance the content validity of the interview form, the opinions of three 

experts - one from the department of geography teaching and two from the 

preschool education department - were asked. Following the opinions of the 

experts on the subject, the questions in the interview form were reviewed, the 

order of the questions was organized accordingly, the points that were 

considered inadequate were arranged, and the form was settled. Within the pilot 

research, interviews with five preschool teachers who were not included in the 

research sample were made, and the validity and usefulness of the interview 

form were tested. Then, 40 minutes-interviews were carried out by arranging 

appointments with the teachers participating in the research in their schools. 

During interviews, the teachers taking part in the research were provided 

information about the research. A recorder was used to restrain data loss during 

the interview. 

 

1.4 Data collection and analysis 

The research data were obtained through face-to-face interviews with preschool 

teachers in the research sample. In the research, a semi-structured interview form 

was used as a data collection tool in order to obtain comparable results from the 

field of providing disaster education and raising disaster awareness during the 

preschool education period in line with the research questions and the 

information available in literature. The questions of the interview were 

developed by the researcher. Attention was paid to principles, such as easy 

understanding of questions and avoiding multidimensionality or guiding the 

respondent (Yılmaz ve Altınkurt, 2011).  

In analyzing the collected data, content analysis and descriptive analysis 

approaches were applied together, and the data were summarized and 

interpreted. The aim of content analysis is to collect similar data under certain 

concepts and themes and to organize and describe them in a way that people can 

understand (Yıldırım & Şimşek, 2011). The goal of the descriptive analysis was 

to explain how an event happens and lasts, or what a situation looks like, and to 

try to make complicated things more comprehensible (Punch, 2005). Since 

keeping the identity of the research participants secret is ethically appropriate in 

research, their names were coded such as T.1 T.2… T.35. Since two of the 

thirty-five teachers who took part in the interviewing process - T.24 and T.29 - 

did not answer the question concerning the development of disaster education 

and raising disaster awareness during the preschool period, they were not asked 

other interview questions in the semi-structured interview. Hence, the data 

collected from the research were examined within the scope of the data collected 

from the interviews performed with the other thirty-three interviewees. 
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2 Findings 
The data collected from the interviews with preschool teachers are displayed in 

tables. Based on the research findings, answers to each interview question were 

grouped in tables under five headings - Teachers' opinions about disaster 

education and raising disaster awareness in preschool education period; 

Teachers' opinions on what can be taught within preschool education in order to 

provide disaster education to children and raise their disaster awareness; 

Teachers' opinions on disaster education and on how to raise disaster awareness 

in preschool education period; Teachers' opinions on disaster education in 

children on an international scale and what kind of joint activities can be 

performed to enhance disaster awareness; and Teachers' opinions by which they 

want to contribute to the subject. 

 

Teachers' opinions about disaster education and raising disaster awareness in the 

preschool education period are displayed in Table 1. 

 

Table 1 

Teachers' opinions about disaster education and raising disaster awareness in 

preschool education period 

Theme Codes f % 

Opinions about providing 

disaster education and raising 

disaster awareness 

It should be provided 

It should not be provided 

33 

2 

 

 

94 

6 

 

 

Opinions about why it should 

be provided 

Raising consciousness and 

awareness 

Introducing natural events around us 

Psychological preparation for the 

situation 

27 

 

4 

2 

 

 

 

77 

 

11 

6 

 

 

 

Opinions about why it should 

not be given 

It is not appropriate to their 

developmental levels 

2 

 

6 

 

 

When Table 1 is examined, the opinions of teachers on the provision of disaster 

education and raising children’s disaster awareness are as follows: disaster 

education should be provided in pre-school education period and disaster 

awareness should be risen - f: 33 - 94%; and disaster education should not be 

provided and disaster awareness should not be risen - f: 2 - 6%. Teachers who 

expressed their opinion that disaster education should be provided during the 
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pre-school education period and children’s disaster awareness should be risen, 

listed the following reasons: to raise children’s consciousness and awareness (f: 

27- 77%); to introduce the natural events around them (f: 4 - 11%); 

psychological preparation for the situation (f: 2- 6%). According to f: 2- 6% of 

pre-school teachers, children should not be provided with disaster education and 

their disaster awareness should not be promoted in the pre-school education 

period, because they think that such education is not appropriate to children's 

developmental levels. T.9 added to "raising consciousness and awareness," that 

"Raising consciousness and awareness in children at an early age must be 

ensured because it is necessary for their lives," T.3 commented on "recognizing 

the environmental phenomena around them" as "Knowing the environmental 

phenomenon around them should be given because it is an essential starting 

point in preparing them for life.", T.35 explained "psychological preparation for 

the situation," as "When children face any natural disaster, they can feel 

mentally ready, more salutary, and better." T.24 commented on "not appropraite 

to their developmental levels" as "I think that children are not ready for such an 

education in terms of mental, affective and physical development in this 

education period. This sort of education may influence their mental development 

negatively." 

Teachers' opinions on what should be taught in order to provide disaster 

education and raise disaster awareness throughout preschool education are 

presented in Table 2. 

 

Table 2 

Teachers' opinions on what can be taught within preschool education in order to 

provide disaster education to children and raise their disaster awareness 

Theme Codes f % 

Opinions on 

what can be 

taught to 

children 

linked with 

disaster 

education and 

raisingdisaster 

awareness 

Explaining disaster prevention methods 26 78 

Necessary information about what needs to be 

performed before and during the disaster can be given 

15 

 

45 

 

Providing information about the numbers to be called 

at the time of disaster 

12 

 

36 

 

Providing information about what sort of disasters 

they may face in their region 

9 

 

27 

 

Preparing a disaster bag and explaining what should 

be placed in this bag 
5 15 

 

When Table 2 is examined, teachers expressed the following opinions on what 

can be taught to children linked with disaster education and raising their disaster 

awareness: explaining disaster prevention methods (f: 26 - 78%); providing 

children with necessary information about what should be done before and 

during a disaster (f: 15 - 45%); providing information about the numbers to be 
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called during a disaster (f: 12 - 36%); informing children about what kind of 

natural disasters they may encounter in the region where they live (f: 9 - 27%); 

preparing disaster bags and explaining what should be in these bags (f: 5 - 15%). 

In the context of the ways of presenting necessary information about disaster 

prevention, T.11 responded that: “Animations and films can be watched about 

what a disaster is and how they can be protected themselves from them.”, T.8 

commented on providing necessary information about what should be done 

before and during a disaster and indicated that "Information about safe places 

before disaster, exit routes, preparation for disasters and how to behave during 

disasters can be provided.", T.30, in relation to providing information about the 

numbers to be called at the time of a disaster, wrote that: "Awareness can be 

risen by using various visuals with the numbers to be called for help in the event 

of a disaster." T.32 stated that when providing information about the types of 

disasters they might face in the region where they live - "It can be explained how 

they should act during this disaster concerning the most common natural 

disasters happening in their environment.", T.35 suggested for the process of 

preparing disaster bags and explaining what they should include that: "Before a 

disaster situation occurs, the importance of preparing a disaster bag in the 

process of preparation for a disaster should be taught and children should be told 

about the equipment that should be in this bag." 

Teachers' opinions on how to realize disaster education and raise children’s 

disaster awareness during preschool education are presented in Table 3. 

 

Table 3 

Teachers' opinions on disaster education and on how to raise disaster 

awareness in preschool education period 

Theme Codes F % 

Opinions on the ways, 

in which disaster 

education should be 

relized and disaster 

awareness should be 

risen  

Teaching with experts’ assistance 

Teaching by using educational games 

Teaching by field trips 

Teaching using movies and slideshows 

Teaching through family participation 

Teaching by a straight narration method 

Family involvement 

Lectures 

14 

12 

11 

8 

7 

5 

4 

4 

42 

36 

33 

24 

21 

15 

12 

12 

 

When Table 3 is examined, it can be seen that teachers expressed their opinions 

on the application of forms and methods of disaster education and promoting 

disaster awareness in the preschool education period and listed the following:  

teaching using drama (f: 14 - 42%); teaching using demonstrations (f: 12 - 36%); 

teaching with assistance from experts on the subject (f: 11 - 33%); teaching by 

using educational games (f: 8 - 21%); teaching through field trips (f: 7 - 21%); 
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teaching by using movies and slideshows (f: 5 - 15%); teaching by providing 

family participation (f: 4 - 12%); and teaching by the straight narration method 

(f: 4 - 12%). According to T.2, teaching by using drama means: "Providing 

students with a learning environment where they can learn how to act during 

disasters by an active engagement in these activities."; for T.7 the following type 

of demonstrations should be applied during teaching: "Demonstrations about 

how to protect them can be made.", T.18 in the context of teaching with 

assistance from experts indicated that: "Support can be demanded by requesting 

assistance from universities and non-governmental organizations associated with 

disaster education. Such participation may catch children’s attention."; for 

teaching with games, T.5 emphasized that: "Children love to perform games the 

most during this period. Accordingly, disaster education can be provided by 

educational games to make it attractive for children."; for teaching by field trips, 

T.19 noted that "Trips can be arranged to raise the awareness of children and 

institutions associated with disaster education in the environment we live in."; 

T.1 commented on teaching with slide shows: "Awareness of the subject can be 

formed by getting students to watch movies and slides linked with disaster 

education."; T.23, in relation to teaching with family participation noted that 

"Providing disaster education to children and their families at the same time 

during the preschool education period may attract the children’s attention,"; and  

T.27 commented on the application of the method of straight narration as "We 

can explain this subject to children and discuss their opinions related to the 

topic." 

Teachers' opinions on disaster education and raising disaster awareness among 

children on an international scale are presented in Table 4. 

 

Table 4 

Teachers' opinions on disaster education in children on an international scale 

and what kind of joint activities can be performed to enhance disaster awareness 

Theme Codes f % 

Teachers' opinions on 

disaster education and the 

kind of joint activities which 

can be prformed to enhance 

the disaster awareness of 

children on an international 

scale 

Including joint achievements on the 

subject in the programs 

Providing financial support 

Providing continuity and actuality to 

studies 

Shaping the access platform 

Solidarity and cooperation 

27 

 

18 

17 

 

12 

12 

82 

 

55 

52 

 

36 

36 

 

In Table 4, teachers' opinions on the kind of joint activities that can be applied in 

the preschool education period in order to provide disaster education and 

increase children’s disaster awareness on an international scale are listed: 

including common achievements linked with the subject in the programs (f: 27 -



Acta Educationis Generalis 

Volume 10, 2020, Issue 2 

 

 

172 

 

82%); providing financial support (f: 18 - 55%); providing continuity and 

actuality to studies (f: 17 - 52%); creating access platforms (f: 12 - 36 %), 

solidarity and cooperation (f: 12 - 36%). For including joint achievements on the 

subject in the programs, T.30 suggested that: "The best scientists of the countries 

can be gathered in a joint conference or workshop to discuss the subject in detail. 

The results can be shared in the programs related to the preschool education 

period. So, we can add universality to the subject. The solution becomes broader 

and more inclusive. Also, these scientific activities are related to a routine, and 

continuity and actuality are provided. This is a requirement as the information 

are constantly changing.", T.11 finds providing financial support important and 

stated that: "Ministries of education or administrations of countries should 

provide financial support to activities being conducted in this context." T.1 

commented on providing continuity and actuality to the studies: "If you want to 

achieve success in a subject, you must permanently improve. Therefore, 

achieving success is a lengthy journey and requires effort."; T.20 advocated for 

creating a shared platform: "I attach a strong importance to the fact that 

countries need to share their practice and new ideas they have developed during 

the year in order to provide disaster education and raise disaster awareness in the 

preschool education period through a common platform."ô and T.8 finds 

solidarity and cooperation of the countries decisive: "It is essential for universal 

values that developed countries support developing and underdeveloped 

countries in this respect.  

The opinions of teachers by which they want to contribute to the subject are 

presented in Table 5. 

 

Table 5  

Teachers' opinions by which they want to contribute to the subject 

Theme Codes f  % 

Teachers' opinions they want to contribute to 

the subject 

It resulted in a need 

for education 

22 67 

 

 

3 Discussion 
Most of the teachers declared that it is essential to provide disaster education to 

children and raise their disaster awareness in the preschool education period. 

Children should understand the natural phenomena occurring around them, to be 

mentally prepared for a natural disaster. In a related study supporting the 

research finding, Fetihi and Gülay (2011) asserted that natural disaster education 

programs provided to children within preschool education improve their 

knowledge and awareness in Sapsağlam (2019). In their study, Ohnishi and 

Mitsuhashi (2013) asserted that the role of disaster education in making 

children's lives more secure is becoming more and more significant. In the 
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contemporary preschool education programs executed in Turkey, it is possible to 

say that the teacher determines the children's education and the needs stemming 

from disasters in the form of disaster education and raising disaster awareness 

are not met. According to Macaulay (2007), school programs are an excellent 

opportunity to prepare students for disasters that may happen in their 

environment. Additionally, some of the teachers who took part in the research, 

affirmed that disaster education provided to children during preschool education 

is not appropriate to their development levels and ages. It is difficult to say 

whether disaster education and raising preschool children’s disaster awareness is 

appropriate to their age and development levels or not, it should be examined by 

experts. The application of findings on disaster education and promoting 

children’s disaster awareness can improve children’s awareness on the subject, 

allow them to get to know more about the natural phenomena around them, and 

make them feel more prepared for natural disasters. Özelmacı's (2016) proposal, 

suggesting that the disasters occurring in the student's environment, province, 

country firstly, and then disasters in the world should be taught by the 

application of the near-to-far principle in disaster education supports the above 

research result.  

It can be said that most of the teachers participating in the research draw 

attention to the importance of teaching children about disaster prevention 

methods during the preschool education period and training them on what to do 

before and during a disaster. In a study, Sarı (2016) found out that starting 

disaster education in preschool education period and the familiarity of students 

with the concept of disaster at a young age enhance their preparedness for 

disasters, and the information gained about disasters at a young age are be more 

durable compared to older ages. Similarly, Avcı’s (2019), Meral’s (2014), and 

Şahin, Lamba, and Öztop's (2018) research findings showed that students should 

be prepared for disasters and their primary disaster awareness should be 

developed in the process of education. Therefore, they asserted that during the 

preschool education period, teachers should introduce them the natural disasters 

that they can face in the region where they live and the phone numbers where 

they can ask for help during disasters. Teachers should show them how to apply 

a sensible and intelligent approach in the preparation of a disaster bag as a part 

of disaster preparedness. The teachers stated that during the preschool education 

period, drama methods, demonstrations, and educational games should be used 

for the purposes of disaster education and raising children’s disaster awareness. 

As can be seen, they declared that in order to provide disaster education and 

raise disaster awareness in the preschool education period, teachers should be 

given a chance to learn by doing and living and improve their creativity. It can 

be also assumed that teachers should emphasize the activities of the 

constructivist approach, which will highlight the individual differences of the 

children and engage more actively in the learning processes. In agreement with 

the study by Kadıoğlu (2006) asserting that disaster education activities should 
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be realized in a way that is determined towards life, learning by doing and 

living, Yılmaz (2014) concluded that disaster education should be based on the 

most active approaches with student participation and highlighted the 

importance of their implementation in disaster education. Also in Sağ's (2017) 

study, it was stated that it is possible to get rid of the adverse effects of disasters 

by means of education, which is the most essential element in the preparation for 

disaster studies. According to Fuhrmann et al. (2008), a small piece of 

information can preserve a life or shorten a disaster (p. 19) which supports the 

presented research results. Based on the opinion that teachers can use expert 

support and family engagement in providing disaster education to children and 

raising their disaster awareness, also trips can be arranged to non-governmental 

institutions and organizations on the subject, and it could be said that teachers 

believe that the solutions associated with the subject should be handled and 

supported at a whole societal level. These research findings are in accordance 

with the results of the research by Mızrak (2018) who claims that disaster 

education should be provided by experts and experienced people to be 

sustainable and prosperous. Besides that, as a part of family engagement in the 

educational process, planned activities for parents can contribute to the 

development and education of their children (Ömeroğlu & Can-Yaşar, 2005). 

Still, it is considered that disaster education provided to children can decrease 

the stress and fear that children experience when confronted with an unknown 

event, and by sharing this education with family members at home, repeating the 

acquired information at home and giving social support in their families, it 

comes to constant learning on the subject (Ronan & Johnston, 2003). 

It is plausible to state that in the pre-school education period, teachers have 

adopted the opinion that, in order to provide disaster education to children and 

raise their disaster awareness on an international scale, knowledge associated 

with the subject can be involved in pre-school education programs. On the other 

hand, it can be seen that they draw attention to the need for financial support for 

their studies in the discussed field and the importance of providing continuity 

and timeliness to the studies to be carried out on this subject. Still, they drew 

attention to the necessity of countries cooperation and solidarity in terms of 

sharing information by creating a universal access platform. Moreover, teachers 

point out the use of resources such as scientific knowledge, technology, and the 

economy at the international level together and effectively as essential 

arguments for the solution of problems associated with the subject. 

 

Conclusions 
In this study, conducted to ascertain what can be presented to children about 

disaster education and disaster awareness in the pre-school education period, the 

teachers declared that if such gains were involved in pre-school education 

programs, they would also need education in this respect. Another research that 

confirms the above results was carried out by Avcı in 2019, suggesting that 
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teachers should receive education related to disasters and improve their 

insufficiencies. 

These insufficiencies can be eliminated by lessons in the undergraduate process, 

in-service training, or by receiving related training from various sources. In his 

study, Yılmaz (2014) highlighted that disaster education was not handled 

adequately in teacher training programs and that some steps should be taken in 

order to eliminate this deficiency. As it can be understood from the results of this 

research, it is observed that the pre-service and in-service training of pre-school 

teachers in the field of providing disaster education and raising children’s 

disaster awareness is ineffectual. 

Based on these results, the following suggestions can be presented:  

- The findings about disaster education and disaster awareness can be 

involved in current pre-school education programs following the opinions 

of educational experts and education stakeholders. 

- The awareness of the subject can be improved by teaching children the 

phone numbers they can call before and during a disaster, and teaching 

them to prepare disaster bags within preschool education. 

- In the pre-school education period, children can be taught vital information 

about the ways of avoiding disasters, what to do before and during 

disasters. 

- It should be considered that movements can be invited for disaster 

education as they can contribute to raising children’s disaster awareness as 

they can promote love of nature and the environment in them. 

- On the other hand, methods such as drama, educational games, and 

demonstrations can be applied in providing disaster education to children 

and raising their disaster awareness by teachers in the pre-school education 

period. 

- During the pre-school education period, support from specialists and family 

participation can be applied while providing disaster education to children 

and raising their disaster awareness. Additionally, trips can be planned in 

cooperation with non-governmental organizations and institutions. 

- With the assistance of educational experts from all countries, the joint 

achievements can be covered in the programs in order to provide disaster 

education and promote disaster awareness in the pre-school education 

period, and a standard can be brought to the subject. 

- Sharing knowledge, skills, technology, and financial support among the 

related countries can speed up the solution of problems. 

- During pre-service undergraduate education, preschool teacher candidates 

should be provided with disaster education and disaster awareness classes 

should be given to in-service to preschool teachers. 
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