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ABSTRACT

In A high level of satisfaction with a job influee the effectiveness and increases
the quality of performed tasks. In the case of mlyseducation teachers it is
connected not only with a higher commitment to pas&nowledge and skills but
also with instilling passion in their students. Taien of the study was to analyse
how school community perceives job satisfactionpbfsical education teachers.
The research included 148 teachers and 171 studdwatswvere divided into three
groups by means of random-purposive sampling. Tiwaips were as follows:
physical education teachers (n=22), teachers adrathbjects (n=22) and students
(n=22). The results obtained from these respondémt$6) were subjected to
further analysis. In the study a modified Polisisi@n of the Satisfaction with Life
Scale (SWLS) prepared by Juésii (2001) was used. It made it possible to
diagnose the job satisfaction of physical educateathers. The analyses revealed
that the subjects assess the job satisfaction mtfiyaical education teacher at an
average or low level. This assessment showed g&igntf differences between
physical education teachers and teachers of otligects. The study also revealed
differences between groups with regard to two dtitve scores in the SWLS.

KEYWORDS job satisfaction, relationships, teachers, physdaication, students

Introduction

Previous studies on the image of teachers maintysed on particular traits and competences
(Lew, 1977; Zalech, 2011) and tried to evaluatantH®y creating certain models. However, they rarely
referred to the issue of teachers’ satisfactiorh whieir job. Nevertheless, it seems that in sudpexific
professional group as physical education teachets,satisfaction may influence the way a teacher
is perceived by people, especially in the conteiktpimfessional challenges. This, in turn, may dffec
the efficiency in fulfilling professional tasks. &hresearch indicated that low job satisfaction may
be a symptom of professional burnout (KousteliosTgigilis, 2005) or may affect the efficiency while
working with students (Blase, 1986). It was alsteddhat there exists a correlation between joisfaation
and management style represented by physical edndatchers (Rizi et al., 2013), as well as betwjeb
satisfaction and management style preferred by thgieriors (Ehsani, 2010). Additionally, the resha
revealed that the level of teachers’ job satisfercis also correlated with working experience. Vittlials
with shorter working experience reveal a higher gattisfaction than novices and teachers with longer
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experience (Demirtas, 2010). It also turned out Hedf-esteem and positive relations with colleagaad
superiors were variables which significantly infiged the feeling of community spirit at school.
It is community spirit and emotional exhaustiontthffiect job satisfaction, while exhaustion ands$attion
influence a teacher’s decision to leave the jolaéBkk, & Skaalvik, 2011b). Moreover, Hakanen, Bakk

& Schaufeli (2006) noted that both emotional extiansand depersonalisation are correlated with- self
assessment of one’s own health and with the altdityork. It is a physical education teacher whousth
be a role model, however, not only in terms of @ppece and behaviour but also attitude towards
holistically perceived health. In this context eypical education teacher exerts significant (bualtn than
the family) influence on the shaping of pro-heditibits and encouraging youth to be physically activ
Teachers set an example, inter alia, through mstmfe and caring about their own fitness and health
through their professional skills, psychosociallskiut also through involvement and satisfactidgthwheir
job (Stelzer, 2005; Gold et al., 2012).

Since the 1990s a growing popularity of positivggh®logy dealing with issues concerning welfare
and subjectively perceived well-being that form dngality of life has been observed. Various anayse
revealing the sources of general life satisfacaarong different social and professional groups Hzeen
performed and presented. External circumstancescanditions bringing happiness as well as individua
predispositions for feeling satisfied have beerlyeeal (Lykken, & Tellegen, 1996; Lyubomirsky, & Liegr,
1999). The previous research indicated that theomfaictors shaping the level of satisfaction witfoh
among teachers are their social surroundings datiores with various reference groups (Scheopn@t02
Skaalvik, & Skaalvik, 2011b). In this context, i iworth taking up research on job satisfaction
as experienced by physical education teachers argken by school community, i.e., by other teachers
and students for whom a physical education teasheuld be a role model of physical fithess andthgal
lifestyle. However, there are no studies in therdéiture which would indicate how these groups pesce
teachers and their satisfaction with the partiéipein didactic process and with professional life.

The aim of the research was to analyse job safisfa®f physical education teachers as seen
by themselves and to compare it with the levelhgfirtjob satisfaction as seen by the school comiyuni
(other teachers and students).

Material and methods

The research included 148 teachers and 171 stulentdive upper-secondary schools from different
cities of Lubelskie voivodeship. From among thenaixeed teachers a group of physical education teache
was selected. Such variables from this group asilpbpn, gender, age and working experience served
as selection criteria for the remaining two congaups. The results of 66 people from the follaywmoups
were analysed:

= group |: 22 physical education teachers - 9 womah 23 men aged 26-55 (M=39.50, SD=8.21),
who had minimum 3-year-long, maximum 30-year-lorayking experience (M=14.86, SD=8.11),

= group lI: teachers of subjects other than physéthlcation. The group was created by purposive
sampling (pair sampling taking into account fouriables: population, age, gender and working
experience). From among 126 teachers, 22 respandene selected, i.e., 9 women and 13 men
aged 30-54 (M=40.09, SD=7.76), with working expecie between 5 and 29 years (M=14.95,
SD=8.14). No significant differences between growmd Il concerning age (U=233.50; p=0.84)
and working experience (U=240.00; p=0.96) were dote

= group lll: consisted of final-year students fronpapsecondary schools. From among 171 students
participating in the research, 22 respondents ab@d9 were randomly selected (M=18.36,
SD=0.49). Population and gender of the selectqubratents were controlled (9 women, 13 men).

In the research a modified Polish version (prepdrgd. Juczyiski) of the Satisfaction with Life
Scale (SWLS by E. Diener, R.A. Emmons, R.J. Lar&rGriffin) was used. The SWLS makes it possible
to diagnose life satisfaction in the context ofes&dd criteria (Juczgki, 2001). The implemented
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modifications (presented in Table 1) were inspilgdadaptations applied in other studies (Rutkowska,
2010). The terms concerning life satisfaction weeplaced with terms referring to job satisfaction
of physical education teachers. It allowed foriggtto know the opinion of school community. A mioekl
version of the scale was called mod. SWLS. Theifsgigmce of differences between the groups wassasske
with Mann-Whitney U test.

Table 1. The modified version of the scale usethié@asure job satisfaction of a physical educatianher

Statements of mod. SWLS

Statement 1
In many aspects a professional career of phystusdation teachers is almost ideal.

Statement 2
Work conditions of physical education teachersexeellent.

Statement 3
Physical education teachers are satisfied with jbbi

Statement 4
Physical education teachers have achieved theit sigrsificant work objectives.

Statement 5
If physical education teachers could start theieeaagain, they would not change almost anything.

Source: own study based on the SWLS modified hjugzyiski, Measurement tools in health promotion and
psychology. Psychological Testing Laboratory PTRy¥sw 2001.

Results

Due to the fact that it was a pilot study and theere no norms set, the authors introduced an
additional system of calculations. The general Itesbtained by every respondent was divided by 5
(5 statements from the scale) and 7 (the resposdeatked the statements with maximum 7 points). The
results in the range of <0;1>, for which a comma@mnaminator was found, were categorised according
to sthéne scale (1-4 - low scores, 5-6 - averageesc 7-10 - high scores) (Brzazki, 1996). Table 2
presents the raw score for the five statementsr@aarom the whole group (N=66). It suggests it
respondents believe that job satisfaction of playstducation teachers is on an average level.

Table 2. The general raw score (RS) and calculstete (CS) obtained during the study with the usedified SWLS

RS (M£SD) CS (M%SD)

General score
mod. SWLS 18.98+5.24 0.54+0.15

Source: own study.

Next, the obtained results were divided into thyemups: low, average and high scores. This made it
possible to analyse their distribution (Figure Eyery third person examined believed that a phisica
education teacher’'s job satisfaction is at a lowelle Nearly 14% of the respondents stated that job
satisfaction in this group is at a high level.
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high (0.7-1.0) 13.60%
average (0.5-0.6) 53.10%
low (0.1-0.4) 33.30%
| | | | |
0% 10% 20% 30% 40% 50% 60%

Figure 1. Categories of calculated scores - gesemk for modified SWLS (percentage distribution)
Source: own study.

A similar analysis of raw scores (RS) and calculageores (CS) was conducted for every statement
in modified SWLS for all the respondents (N=66)blEa3 presents mean raw scores (RS) and calculated
scores (CS). The highest scores from among alladsessed statements were obtained in statement
3 (Physical education teachers are satisfied vgir job), while the lowest scores were noted ateshent
2 (Work conditions of physical education teacheesexcellent).

Table 3. Raw scores (RS) and calculated scoresal@&ed in particular statements during the sttty modified SWLS

Statement in mod. SWLS WS (MzSD) WP (M£SD)
Statement 1 3.62+1.43 0.52+0.20
Statement 2 3.32+1.51 0.47+0.21
Statement 3 4.50+1.45 0.64+0.21
Statement 4 3.89+1.25 0.56+0.18
Statement 5 3.65+1.39 0.54+0.20

Source: own study.

Mean scores in the case of four out of five statemassessed by the respondents (N=66) indicated
an average level of job satisfaction. The fourestants referred to the following aspects:

a) statement - a professional career of physical @ducteachers is almost ideal,
b) a physical education teacher’s job satisfaction,

c) achieving the most significant professional objexgiby a teacher,

d) tendencies for changes in professional career.

The statement assessed below the average refettexidonditions in which a physical educationteagvorks.

A detailed analysis of particular scores revealet bver 40% of the respondents gave low marks
in statement 1 that referred to the assumptionglpditysical education teacher’s professional casesmost
ideal. One in five respondents assessed it on la lleigel. Nearly half of the respondents believedt th
physical education teachers are satisfied witlr flobi (statement 3). Over % of the examined groapked
the realisation of professional objectives by pbatsieducation teachers (statement 4) with a lowesco
About 35% of the respondents gave low marks irestaht 5 (“If physical education teachers couldtstar
their career again, they would not change almogthamg”). Nearly 60% of the respondents gave lowksa
in statement 2 that referred to the work conditiohghysical education teachers (Figure 2).

The next stage (Tables 4 & 5) included the analylsiaw scores obtained by three groups ofrespasden
i.e., physical education teachers (group 1), teacbeother subjects (group Il) and students (grdiyp

Physical education teachers assessed their josfesditbn at a lower level than teachers of other
subjects (Table 4).
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] | |
Statement 1 40.90%
Statement 2 57.60%
Statement 3 |13.60% 40.90%
Statement 4 25.90%
Statement 5 34.80% 51.50% 13.60%
! ! ! ! |
0% 20% 40% 60% 80% 100%
Olow (0.1-0.4) DOaverage (0.5-0.6) Bhigh (0.7-1.0)

Figure 2. Categories of calculated scores - scobtained for particular statements of modified SWp8rcentage

distribution)
Source: own study.

Table 4. Intergroup comparisons (raw scores) -rgeéseores for modified SWLS

Intergroup comparisons (U; p)

Group  M%SD T I-111 -1

Ge”esr\al‘\'/fgorem(’d' Il 2027+4.08 156.00 . 196.00
| 18.04+4.83 p<0.05 23150 >

[l 18.64+6.48 - ns

Source: own study.

Teachers of other subjects believed that the carearphysical education teacher is close to ideal,
however, physical education teachers themselveshaidstudents perceived it differently. In tuphysical
education teachers noted a higher tendency forgefsaim the course of career of the representabivéseir

profession than their students and teachers of stligects (Table 5).

Table 5. Intergroup comparisons (raw scores) -escobtained for particular statements of modifiédLS

General score mod. Intergroup comparisons (U; p)
SWLS Group  M*SD -1l 111l I1-111
Il 4.14+1.08 155.50 - 160.50
Statement 1 I 3.50+1.18 p<0.05 231.50 0'05
Il 3.23+1.82 - ns P=0.
1] 3.36+x1.46 223.00 -
Statement 2 | 318+143 ns  220.00 23n7§OO
Il 3.41+1.68 - ns
1] 4,59+1.18 239.00 -
Statement 3 | 4.54+1.44 ns 224.00 21r]2s.‘OO
11| 4.361+1.73 - ns
Il 4.18+1.10 186.00 -
Statement 4 | 3.77+1.31 ns 231.50 1955'00
11| 3.73+1.35 - ns
Il 4.00+1.41 138.00 - 233.00
Statement 5 | 3.04+1.04 p<0.01 148.50 ns.
11| 3.91+1.51 - p<0.05

ns - non-significant differences
Source: own study.

38

2015 « VOLUME LXVIII



PHYSICAL CULTURE AND SPORT. STUDIES AND RESEAR(

Discussion

On the basis of the obtained results it may beedtalhat work conditions of physical education
teachers were marked with the lowest scores. Itlmagaused by the fact that all the examined grooped
various obstacles that this professional group emews. In the literature of the subject teachexnsally
indicate problems with relations and/or problensuling from the lack of institutional and sociaipport
(Pyzalski, 2008). These factors to a large extent exfae the fact that working conditions are marketth wi
such low scores by all the examined groups. Theenons problems that contemporary teachers encounter
include these referring to meeting the requiremeiitbeing accepted/liked and to increasing thetjges
of the job or teachers’ status in the society. Uridedly job satisfaction affects the image created
by teachers themselves and the image seen by thewaity. Therefore, apart from the need for revieyvi
education systems, work organisation and programeniication, also the need for improving partiaula
competences by teachers is stressed so that timegead with difficult situations better and fulfiheir
professional role more effectively. It has beengasted that (especially at the beginning of thégssional
career of a physical education teacher) it is wadrtroducing the role of mentor in the system
(Morgan,& Hansen, 2008; Jenkinson, & Benson, 2@yval, Erlich, & Fejgin, 2010; Coutarel, & Fiard,
2012). This is a significant suggestion which soadupported by the results of this research. @vhird of
the respondents assessed the course of professenear of physical education teachers on a lowllev
while half of the respondents - on an average ldivetay be worth implementing the role of a guigader
or coach supporting physical education teachers ialserms of planning and managing their professio
objectives. Therefore, it seems that job satiséactif physical education teachers and the wayperseived
by the school community inspire and influence weffectiveness. Additionally, it contributes to il
integrity with professional community, which, inrty is related to the chance to get higher socippert
needed by school community.

One of the significant tasks which physical edwsatteachers fulfil simultaneously obtaining
appropriate cognitive, behavioural, affective orciab results among their students in a conscious
and controlled way, is to create an atmosphereativation (awakening internal motivation and sati$fon
and building a positive attitude towards physiaztivéty) (Ntoumanis, & Biddle, 1999; Papaioannouatt
2007). Naturally, it is easier to awaken and suodiais engagement for teachers who are aware wfdha
high efficiency (Martin et al., 2008), and they also perceived in this way by the community. Thely
be seen by school community as people satisfied thgtir professional role. Job satisfaction expegel
by them and seen by others is one of the eleméigilding a positive organisational climate andadetter
contact with students.

The research revealed that physical education ¢éesgkcognised a higher need for changes in their
professional career than the school communityndicates that they noted their previous mistakeghwh
they would have been able to avoid or limit thesults with the current state of knowledge. Theserpce
gained should not be wasted and, thus, it is wardking teachers aware of the fact that their psides
development is not closed and it should includéowarspheres of their activity. At present teacharsvity
is mainly focused on the areas defined by schoolatla. They do not see opportunities for develepm
in other areas. One of such opportunities is tseeisof shaping one’s own positive image in the work
community. It should not be limited only to gainipgactical skills concerning public relations. leanland
more measurable effects are brought about by imgest various psychosocial skills and competences,
as well as reinforcing and highlighting strengths the teachers. Taking into account the results
of the research, it may be concluded that it willrease stated life satisfaction which also incdujbd
satisfaction (Ignat, 2010). To sum up, it shouldcbacluded that the improvement of work conditiansl
building an atmosphere of support also in the figldorofessional development are significant sohai
which are indicated in the literature of the subjas those reinforcing job satisfaction and engaggm
in work (Papinczak, 2012).
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The discussion on personal and professional setiigfa is particularly important the context
of a problem of professional burnout, which affeetslarge group of teachers. The loss of idealism,
engagement and job satisfaction typical of thisdsyme affect not only the quality of work but also
relations (including image). Therefore, the levdl job satisfaction may be one of the indicators
of professional burnout. Moreover, it was proveat ihmay also be one of predictors of potentialgeation
from work (Wolpin, Burke, & Greenglass, 1991; Skalal & Skaalvik, 2011a). In the situation when
teachers (also physical education teachers) areserpto the risk of professional burnout, it is thhafoing
research that takes into account a deeper analydm®w job satisfaction is perceived and how it may
be improved.

Conclusions

The research was aimed at recognising the levigho$atisfaction felt by physical education teasher
and how it is perceived by the representativeslobsl community (teachers of other subjects andestts).
The obtained results made it possible to draw &umgcof physical education teachers’ job satistarcti
as seen by the community and compare it with thelirassessment. It was proved that physical euncat
teachers marked such aspects as:

1. General level of job satisfaction;
2. Professional choices, and;
3. Professional career close to ideal with lower sstihan their colleagues teaching other subjects.

Physical education teachers believed that thegeraras far from ideal. However, school community,
students and teachers of other subjects had vapimibns. Students as well as physical educatiaohters
noted drawbacks which may affect gaining full datson with their professional career. Neverthgles
teachers of other subjects believed that the carephysical education teachers is to a large extbrse
to ideal. These discrepancies between groups ohées may bring about misunderstanding and cosflict
or may lead to a situation in which a physical edion teacher’'s image is different from reality.may
be affected by the wrong understanding of the jpbcHicity and perceiving it as less important,sles
responsible or easier. In this case it seems #iabte information about physical education teaghe
activity as well as sharing problems and tryingsédve them together may be a significant factondirig
those opinions closer.

Both teachers of other subjects and students pexbespinions statistically different from those
expressed by physical education teachers as famglementing changes in their professional careas w
concerned. If it were possible to start profesdiotareer again, physical education teachers would
implement more changes in it than school commutiitgroves that physical education teachers araeawa
of their wrong decisions regarding their profesalocareer. They could have been avoided with tHp he
of a mentor or a guide, especially during the figstars of a career, which might increase the level
of job satisfaction.

Due to the fact that it was a pilot study and doghe complexity of perceiving and feeling job
satisfaction by physical education teachers, teaeishas not been analysed fully and the reseamtisne
to be continued. It is worth taking into accountiaband psychological competences in the resedtretill
make it possible to create a fuller image of prglseducation teachers’ job satisfaction, whichtuim, will
improve their image and perception in the communitye applied modification of the SWLS (Juagki,
2001) became the basis for drawing attention tdgaifgcant course of research concerning physical
education teachers’ job satisfaction as a componshich may not only increase self-esteem
and effectiveness but also contribute to creatimdesired image and prestige of the job among staden
and colleagues.
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