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ABSTRACT

The purpose of the present study is to determiredifierence of self-leadership
perceptions for university student-athletes in trnof sociodemographic
characteristics. The research involved 167 unitsersiudent-athletes aged 18-21
years (Mgla and Kocaeli at Turkey). Self-leadership peraepiwere measured by
the Revised Self-Leadership Questionnaire. The munmdf strategies of self-
leadership was calculated in the distribution ofamescores. It was found that
variables such as age, education status of motret, monthly income of the
university students do not cause any differencehm levels of self-leadership
perceptions. On the other hand, other factors wetermined to create statistically
significant differences in the use of self-leadgrsttrategies: gender; dealing with
sport outside of school; taking part in teams; bhaof interested sport; education
status of father; socioeconomic status; personattdpistory of athleteslt has
revealed that not only the psychical factors b abehavioral, cognitive, and
psychological factors of self-leadership have ingar roles in increasing the
performance of student-athletes in sport activities

KEYWORDS self-leadership, student, athlete, self-regulation

Introduction

The subject of the methods that can be used teaserthe performances of the athletes has been an

interesting and debated issue in sport research.sOch research was a study that tried to createcegase
in the performances of athletes by assisting thedeveloping their self-leadership skills. Selfdeeship is

a process by which an individual controls own bébhay creates influence, and leads oneself by using

specific behavioral and cognitive strategies ineorth obtain personal and organizational succesng\
1986). Much research has revealed that self-lehipeskills, such as self-goal setting, self-talkdanental
training, have made positive contributions to teefgrmance of an individual when used in productisg/s

(Beuchamp, Bray & Albinson, 2002; Mamassis & Dogarfl004). These studies have suggested that the

self-leadership perceptions of successful athletegpersonal terms have an important role in the

development of their performance. Therefore, pdioepskills and leadership in sport have become

2013 « VOLUME LVIII 43



PHYSICAL CULTURE AND SPORT. STUDIES AND RESEAR(

interesting subjects for both the researchers aadtiponers (Pyun et.al., 2010). However, the nemtf
studies on the subject of sport and leadershiprigeld (Loughead, Hardy & Eys, 2006), as the idaly o
considers sport and leadership together for coamh@gechnical directors (Loughead, Hardy & Ey€)&)0
In a changing world, though, each individual shobéve different skills and each individual shoukk u
these skills to become his/her own leader (Corg120in the present study, a different viewpoinbisught
to the relationship between athletes and leadeistdpnon-standard perspective by analyzing thet spw
self-leadership skills of each individual. Followeself-leadership skills have a significant rotermental
exercise, self-goal setting and self-talk educatiai of which are given for the development of
psychological skills (Allen, 2006). Thus, the cdntition of a study just focusing on the leader vabrawill
be limited if it neglects followers. Therefore, migal skills are not enough for raising studented#s to
high performance (Cleary & Zimmerman, 2001), ariétlsadership skills can contribute in ensuringighh
performance. In certain international leadershipgpams, it is stated that the success of athleaasbe
increased by developing their self-leadership skiind that the team success of athlete studentbea
increased with personal self-leadership developmpeagrams (Cory, 2011; Gorillas & Gazelles LLC, 8R0
For those reasons, the findings of the presenystiitimake critical contributions to the applicatdreas in
terms of student-athletes, coaches, sport psychltdogamilies, and university administrators.

The self-leadership concept consists of three compis and nine sub-dimensions (Neck &
Houghton, 2006). These are behavior-oriented gfiede(self-goal setting, self-reward, self-punishime
self-observation, and self-cueing), natural rewsit@dtegies (focusing thoughts on natural rewardsjl
constructive thought pattern strategies (visuajanccessful performance, self-talk, and evalugtiogghts
and ideas). Mental skills like self-talk, self-gosdtting, and visualizing are among the most ingmtrt
psychological characteristics enabling athletesrdach top of their performances (Howland, 2006).
Therefore, teaching athletes about the effectieeaisognitive and behavioral self-leadership stgegs and
the benefits of these strategies could create lmiglefesults (Allen, 2006). Also, teaching thelaths that
they will need these strategies in order to ineeteir performance will encourage their use of-sel
leadership strategies. Furthermore, they can dtape strategies to the different conditions dudaiy life
and increase their rate of success (Allen, 2006)ight of the present literature, it can be sdeat self-
leadership skills are crucial factors for sustagnathletes’ competition, and they have vital impode in
order to create an increase in the performanctudést-athletes in daily life and at school.

This study aims to determine the self-leadershigeyion levels of student-athletes in universities
and to analyze the obtained findings in light afisdemographic features.

Material and methods

The scale was conducted with the applicants bdfaeraining at their universities. A total of 167
athletes studying at universities in fla and Kocaeli voluntarily participated in the stu@he sample was
comprised of 104 males and 63 females aged 18-k ya= 98) as well as those aged 21 years and over
(n = 69). Participants had been involved in spamf1-10 years (n = 113) and 11-18 years §4). A total
of 58% of the students were in team sports; 93%duae on to compete at the scholastic level; 92%eat
club team level; 69% had competed internationdllgast once in their sport history.

The Revised Self-leadership Questionnaire (RSL@pirally developed by Houghton and Neck
(2002) and adapted by Tabakgisl and Tirkdz (2009) into Turkish, was used in tegearch. In order to
ensure the Turkish form of RSLQ measured the selfi¢rship perceptions for sport, certain changes ha
been made that considered the minor differencesdeet the management literature and the sporttitera
for the re-wording of items. Data were collectedidsting the structure, reliability, and validitglues of the
RSLQ for the student-athlete sample.

The Turkish RSLQ has three dimensions and eightssakes (Tabak, Turkdz & Basim, 2011). The
reliability values of the sub-dimensions of theleaange from 0.54 to 0.81. The scale is a 5-pbikert
type with anchors ot (never) to 5 (always). In light of the interviewsh the authors of the original RSLQ
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(Houghton & Neck, 2002) and the obtained data ftbenrelated literature (Manz, 1986), it was unaergt
at the evaluation stage that the scores givenh®iitems of self-punishment have to be omitted fthm
scale or the score have to be loaded reverselyce]idéme scores for self-punishment were not indudehe
process of calculating the self-leadership scanethé present research, as high scores for thefudgs
strategy in the evaluation of the scale might desgeheir self-leadership perception scores (MBE9&6).

The reliability value of the Turkish RSLQ is repmmitas 0.88 (Tabak, Turkdz & Basim, 2011). The
validity values as a result of the confirmatorytéaanalysis were found a€/SD= 2.10, GFI = 0.95, NFI =
0.87, RMSEA = 0.07, IFI = 0.93, and CFl = 0.92 (@lbSgri & Turkdz, 2009). The reliability of the scale
in the present research was found as 0.91 anduiléygof fit index was calculated a€/SD = 3.3, GFI =
0.89, NFI = 0.86, RMSEA = 0.08, IFI = 0.90, and GF0.89. The obtained values show that the scae ha
suitable features, which are applicable in the yasal (Arbuckle, 2007). The suitability of data fmrmal
distribution was tested with Kolmogorov-Smirnov bmseés and kurtosis and skewness tests. The KMO
coefficient showing the suitability of data for facanalysis was found to be 0.866. The chi-squahee of
Bartlett sphericity was within suitable ranges: @@86; p<0.001.

In addition to the self-leadership scale, certaieggions including demographical variables are also
asked of participants. These included: gender; dgaling with sport outside of the school; takirigcp in
the scholastic teams, club teams and national tdauasch of interested sport; education statusibier and
mother; and experience in sport in terms of ye@ih& education status of father and mother and rhonth
income are accepted as a socioeconomic status (@E&ple. The participants were included in thalgsis
by forming three SES groups as low level, mediuvelleand high level based on three variables. ést-t
was applied for the comparison of the self-leadprgierception levels of two groups for continuous
variables. Analyses are conducted with the Kru¥Kalks test for the comparison of three and more
different groups. The following abbreviations arsed for the sub-dimensions of the self-leadership:
Visualizing Successful Performance by Self-goaltiggt (VSP), Self-Talk (ST), Self-Reward (SR),
Evaluating Beliefs and Assumptions (EBA), Self-Rtmient (SP), Self-Observation (SO), Self-Cueing
(SC), and Natural Rewards (NR).

Results and discussion

The mean score of the self-leadership of the sagph the research was found to be 3.86; standard
deviation was 0.85. The mean score of the sampmdiriggher with 1.36 scores than the mean scor&ef t
RSLQ (2.5). This result means that the self-leddprperceptions of the participants were highen ttiae
average score. In addition to this, it was deteeaiithat the strategy that leads to the highestesdfership
perception of a participanta focused on naturabrde and the lowest one on self-cueing.

DeFrancesco and Burke (1997) stated that the megudéntly used strategy by tennis players were
methods intended to simply visualize. Similarly,istfound that next to natural rewards, the usehef
strategy of visualizing a successful performanceseétting goals is the second-most frequently preder
strategy in the present study.

It is observed that the demographic characterisiicthe university student-athletes such as age,
education status of the mother, and monthly incdmeot create any statistical difference when aalyin
terms of self-leadership perceptions (p < 0.05)ialdes that do create significant differenceshia tise of
self-leadership perceptions include gender; pldd¢heinterested sport branch; taking place insttt@lastic
teams, club teams and national teams; educatitussté father; socioeconomic status and persorsabiyi
of athletics. When analyzed according to gender difference between the mean scores of self-lehger
strategies of female and male athletes were foontet statistically significant in terms of the uske
evaluating thoughts and ideas and self-punishmeategies (Table 1). Women used both of theseegfies
more frequently than men did. When the self-leddpreerceptions of student-athletes are analyzed
according to gender, it is seen that the amourgégdarch in literature is sparse. However, whemptbeious
studies related to self-esteem, which is closdbted with self-leadership, are analyzed (Kand.e2810),
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it is stated that there is a positive relation foales and a negative relation for females betweent s
exercise and self-esteem in terms of gender (Tiggen& Williamson, 2000). This situation suggests a
potentially similar relationship between the spamtd self-leadership, but no similar finding is fdun the
literature. In the present study, no result wasitbsuggesting that self-leadership perceptionfi@fimales
are in positive directions in comparison to the dsasa. On the contrary, it is found that females husté of
these strategies much more than males. In the @baiudy of Kazan (1999), certain factors affegtself-
leadership perceptions were analyzed, but it wasddhat gender causes no significant differencderims

of the use of self-leadership strategies. The diataved from the literature are seen as contragicto
However, findings obtained from present study ssggigat the self-leadership perceptions within sk
athletes cause important significant differenceteims of gender.

Table 1. Distribution of mean scores of self-lealdigrsub-dimensions according to gender, place oftspranches of sport,
taking role in scholastic, club, and national teams

Gender Place of Sport Branch of Sport
S:Jn?_ Female Male p University gg\é?;? p Personal Team p
VSP 4.00 +0.64 4.09 +0.65 .969 4.06 +0.64 4.2164 .281 4,15 +0.58 4.04+0.69 .28
ST 3.89 £0.90 3.63 +£1.03 .098 3.78+0.94 3.4624 .030* 3.83+1.02 3.65+0.96 .26
SR 3.78+1.01 3.74+£1.01 .808 3.74+£1.01 3.8102 754 3.89 £0.90 3.66 £1.07 .15
EBA 4,15+0.61 3.95+0.63 .049* 4.02+0.63 4.06+0.64 776 4,18 £ 0.59 3.92 #0.601**
SP 3.59+0.79 3.30+£0.09 .037* 3.41+0.87 3.39+0.85 .938 3.56 £0.78 3.29 40.9052

SO 4.00+0.78 4.10 +0.67 .365 4.04+0.72 4.0/6F .399 4.13+0.69 4.01+0.73 .283
NR 4.22 +0.85 4.02+0.30 142 4.08+0.83 4.18M  .567 4.15+0.75 4.06+0.87 .522

SC 3.45+1.03 3.19 £1.27 .182 3.27+1.18 3.3724 716 3.31+1.14 3.27+1.23 .849
Role in Scholastic Team Role in Club Team Role in N@nal Team

Sub-

Dim. Yes No p Yes No p Yes No p

VSP 4.09 +0.66 4.00 £0.44 .623 4.10 £0.62 3.9499 .393 4.12+0.64 4.02+0.66 351
ST 3.81+£0.90 251+1.38 .011* 3.80+0.91 2.79+1.41 .025* 3.89+0.80 3.35+1.26 .006**
SR 3.76 £1.02 3.66 £ 0.96 757 3.78 £0.99 3.4126 199 3.82+0.98 3.61+1.07 225
EBA 4.05 +0.62 3.43+3.00 .100 4.05 +0.60 3.GH  .096 4.08 £ 0.57 3.90+0.74 .080
SP 3.43+0.87 3.02 +0.83 .128 3.45+0.86 2.8288 .020* 3.46+0.83 3.28+0.94 .218
SO 4.05+0.73 4.20 +£0.48 .518 4.07 £0.69 4.0048 .720 4.07 £0.72 4.06 +£0.71 951
NR 4.11 +0.81 3.90+£0.91 424 411 +0.80 3.2® 417 4.18 +0.76 3.91 +0.93 .048*
SC 3.32+1.17 290+1.44 271 3.34+1.15 2.8949 .148 3.29+1.13 3.28+1.33 .948
*p<0.05 *p<0.01

Source: own study.

Comparing the mean scores of self-leadership giegtén terms of the place of the interested sport,
the use of self-talk strategy is less common indlestis who participate in sport activities at unsviees and
in the private sector than students who have rgeqgt a university (Table 1). Students who paéits in
activities related to sport in the private sectfteraschool display less self-talk behavior. In tady
conducted by Peluso et al. (2005), analyses weralumied on the mental methods increasing the
performance of sport skills. In that study with 1&bletes, self-talk methods and mental exercisthade
were compared. It was found that the athletes wartgipated 10 and less hours in sport activitieseak
used the self-talk method much more frequentlyds also stated that the athletes who participi@eand
more hours in sport activities in a week prefermegintal exercise methods. The finding obtained & th
present study that suggest that athletes partiogpat sport activities much less (just at a unsity) used
self-talk strategy than the ones who participatedgport activities much more (both in universitydan
private sector) is similar to the previous study.

When the self-leadership perception levels of ttuelents are analyzed according to the branch of
interested sport, it is found that the athletesregted in personal sport use evaluating thougidsideas
strategies much more than the ones participatitgam sports (Table 1). The fact that the athliettesested
in personal sports give much more importance irrtben thoughts and ideas, and that the athletes
participating in team sports, which create “we-feg], pay less importance, can be presented asstmon
for this finding. It is accepted that people witlghh self-esteem also have high levels of self-lestup
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(Kang et.al., 2010). In a study conducted by Hartgl. (2004) with 291 athletes, it was determitied the
athletes interested in personal sports used sklftategy much more frequently than athletesigipgting
in team sports. A similar result was obtained ia gresent study, but this situation does not camse
significant difference.

The distribution of the mean scores of the sub-dsiwns of the self-leadership according to taking
roles in scholastic, club, and national teamsyvgmiin Table 1. It is seen that the students takimgle in a
scholastic team apply self-talk strategy much nicrquently than do students not taking any rolés Hlso
defined that the ones taking a role in a club te@ply self-talk and self-punishment strategies muncie
than the ones not participating on club teamshindtudy, licensed athletes are evaluated as piofied
while non-licensed ones are defined as amatewadt stated in previous studies that professiorbtats
use the self-regulation strategy much more fredyehtan amateur ones (Cleary & Zimmerman, 2001;
Kitsantas & Zimmerman, 2002). A result supportitgs tfinding was obtained in this study. Significant
differences are defined between these two grouparins of self-leadership skills. It is understdbdt the
professional student-athletes apply self-regulatimch more frequently by using self-talk stratebgnt
amateurs do.

Similarly, Jonker et al. (2010) reported that pssfenal athletes are much more successful in the
application of self-regulation skills than their gpenon-professional athletes, and create a difteren
however, this situation does not satisfactorily lakpthe difference between good athletes and #st b
athletes. In a different study performed with 3@néde athletes, the results suggested that profesdsio
athletes used goal setting, self-observation, atadliating thoughts and ideas strategies on a hilgvet
than the unprofessional ones or beginners (Kitsaftdimmerman, 2002). The fact that the studentetdls
participating on club teams and scholastic teamaplay much more self-talk strategy and self-regumat
strategy than the ones not participating on teanggested us that the licensed athletes are muck mor
successful in using this strategy or that theysagerior as they use this strategy much better.hasiping
the same situation, Gilbert et §2006) state that focusing on the positive sdKstaather than the negative
self-talk strategy of the student-athletes is usided and applied frequently by athletes as waéthil&rly,
Hardy et al. (2004) found that much more skillebletes preferred self-talk strategy much more feedjy
than did less skilled athletes. These findings stbthat as the skill levels of athletes increase nore the
use of positive self-talk strategy increases.

Important differences have been defined betweenstitleadership perceptions of the athletes
participating in national teams and the ones whe mt yet participated. The ones participatingational
teams prefer self-talk and focus on natural rewatdstegies more frequently than non-participatings
(Table 1). This finding is important, as it showsatt in fact, self-leadership strategies are useguently
among all athletes, but the athletes at the highestess level reach important differences in tesfrtheir
self-leadership perceptions. This is because thletas participating or not participating in naabteam can
be — to the extent necessary — their own leadsrseen in the findings. Hence, there is not a diféérence
in their self-leadership perceptions in terms omdgraphic variables. However, according to the ltesu
obtained on the level of national teams, it campbssible to mention such differences among thethlat
higher levels. It was defined in a study condudbgdionker et al. (2010) that student-athletes vdwui t
charge in international competitions and races lsdthviors like self-observation and correctingtahkiss
by evaluating themselves much more frequently tih@nones not taking charge in international fields.
contrast to the study by Jonker et al. (2010), Widgonsidered the self-leadership skills betweedesit:
athletes who took charge in international compmt#iand the ones who did not take charge, the mirese
study indicates that there is no significant défeze between these two groups. However, it is also
determined in the present study that the stratefgieself-talk and focusing on natural rewards ased
much more frequently by student-athletes who ppete in national teams than the ones who parteipa
club or scholastic teams. It is thought, therefdnaf the frequency of the use of focusing on rEt@wards
can occur as a result of a perception of the ahl&dr national teams in terms of the obtainedsfatiion
and self-realization. This is because the stratdgpcusing on natural rewards is a set of acasitihat are

2013 « VOLUME LVIII 47



PHYSICAL CULTURE AND SPORT. STUDIES AND RESEAR(

conducted as they take place in any event, occarrasult of the completion of an activity, and treught

to please the individual as they cheer a persofMamz, 1992). In that case, it suggests that thdest-
athletes taking a role in a national team can fasusatural rewards as a result of the fact they #steem
the activity itself without affording any advantagad as a result of the pleasure due to beingtianah
athlete. Similarly, in a study conducted by Helseal. (1998) on athletes on football and hockeyns, it is
determined that the ones in national teams useegliiation methods on a much more significant!lévan
athletes in club teams (Cleary & Zimmerman, 2001is finding shows us that athletes participating i
national teams have important superiorities in teraf the skill to use self-leadership strategies in
comparison with the athletes not participating @ional teams. Here the following questions commitad:
“Do national athletes take roles on national teaasghey have self-leadership skills or as thestemce on
national teams makes them use self-leaderships8kilBoth questions contain its answer in it. Self-
leadership and success are two variables thatetriggch other. Here the most important point ackviai
consensus can be arrived is the empowerment chdbeptability of the fact that self-leadership Iskdf
national athletes, which focus on the rewards #inatat the core of the phenomenon like natural mdsya
make positive contributions in their performancesvell. This designation indicates the same resitiit the
previous studies suggesting that an individual'salgetting and having certain strategies make ipesit
contributions in athletic performance (Cleary & Zmrman, 2001). Masciana et al. (2001) state tH&t se
talk is a strategy that ensures performance dewedop and is the most preferred one among dart fgaye
This finding shows parallels with the fact that thelf-leadership strategy, where the biggest difiee
occurs between the athletes participating in sghabab, and national teams and the ones not paaticig in
any of these teams. In other words, the athletes take place in any team (scholastic, club, oromati
team) use the self-talk strategy much more fredyehan the ones not taking any role. The questiat
asks why certain cognitive strategies are prefepyedthletes much more than the others requirdsrdiit
research and analyses related to how athletesheseirtellectual capacities and their knowledgéli
2006).

When the mean scores of self-leadership strategesnalyzed according to the education status of
the fathers of the students, the fathers who hawvedacation above the high school (college, bachelo
postgraduate, and doctorate degrees) use evaluhtnghts and ideas and focusing on natural rewards
strategies much more frequently than the ones valve Blementary and high school degree, accorditigeto
scores of the sub-dimensions of self-leadershipléra). This finding means that there are manycesfen
the individual, as the father is accepted as ammldel and the leader of the home in collectividtuzes like
Turkey, and that this situation is also availalblehe self-leadership skills of individual. In tHremework,
the athletes with fathers whose educational stathgh have a relatively decreased superior ghiliterms
of self-leadership skills than athletes whose fisgttave a lower educational status.

When evaluating self-leadership skills accordiry the socioeconomic status variable, those
individuals with a high socioeconomic status use “gelf-reward” strategy more frequently than thieeo
individuals on the other two groups on lower ley@lable 2). A significant difference is determinadself-
reward strategy in the groups formed accordinght® docioeconomic status indicators of the universit
student-athletes. Participants in the high SESmrmed this strategy more frequently than the ameise
lower SES groups. In other words, as the studémétals completed the work successfully, whethey the
voluntarily or involuntarily, their self-leadershimerceptions, expressing their self-congratulatiod self-
rewards, have an importance in terms of the SE8pgrohe self-reward of athletes in high-level SES
groups, by giving themselves presents in a satigfgispect or participating in certain activitieattigive
pleasure to the participants, is applied much ntiba@ athletes in lower SES groups. This findingvaho
parallels with the findings of the studies by Netaal. (2004) and Sirin (2005). Considering theilsim
findings, it can be stated that the self-leaderskijls of the student-athletes coming from the ifeas who
have high levels of income and educational statag Ioe partly higher than the others who have ldewezls
of income and educational status.
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Table 2. Distribution of mean scores of self-leatigyr sub-dimensions according to education st&tus o
father, SES groups, and sport history

Education Status of Father Socio-Economic Status Lewel
. Above
S:Jn?_ Elementary g:?hké)ol High p Low Medium High p
School
VSP 415+053 3.97+0.79 419+051 379 3.9 4.14+060 4311059 .088
ST 3.80+£0.89 3.63+1.08 3.73+£1.09 .794 38808 3.78+0.94 3.98+0.88 .396
SR 3.67+1.06 3.77+£1.00 3.97+0.87 .623 3.8504 3.72+0.99 4.29+0.88 .037*
EBA 4.09+057 3.88+0.69 4.19+0.61.046* 3.97+0.66 4.03+0.61 4.22+0.61 .328
SP 3.39+£090 3.38+0.91 352+064 .880 3.PM™B 346+086 358+0.66 .361
SO 415+0.64 3.99+0.81 3.95+0.68 .308 3.9/ 4.15+0.69 4.05+0.64 .126
NR 4.17+0.65 3.88+1.01 4.43+0.59.032* 4.04+0.86 4.09+0.82 4.35+0.65 .383
SC 3.36+1.18 3.19+1.19 3.33+1.24 686 34214 3.14+121 3.58+1.19 .199
Sport History
g?rgensions 1-10 years 11 -18 years p
VSP 4.02 £0.64 4.23+0.63 .054
ST 3.63+£1.00 3.9240.95 .079
SR 3.66 £1.03 3.95+0.94 .081
EBA 3.96 £ 0.66 4.17+0.54 .042*
SP 3.38£0.86 3.46%0.90 591
SO 3.96 £0.73 4.29+0.62 .004**
NR 4.05+0.88 4.20+0.66 271
SC 3.30+1.17 3.2611.25 .853

*p<0.05, *p<0.01
Source: own study.
When the self-leadership perceptions of studerdsaaalyzed according to the history of sport, it is
found that athletes who have athletic experiencé-dd years use evaluating thoughts and ideas elfid s
observation strategies less than the ones withriexme of 11-18 years (Table 2).

It is revealed that as the history of sport incesashe self-leadership behavior of athletes irsagas
well. No other similar study dealing with the redaiship between sport history and the use of selfi¢rship
strategies can be seen in the literature. Howé@wegs stated in the study conducted by Carmedi.g2006)
that the working period does not cause any difiegein the self-leadership perceptions of individudh
another study conducted by Kazan (1999), it waedtthat there was a negative relationship betvjeen
experience and self-leadership perceptions. Thétsesf both studies do not match up with each pthed
findings of the present study contradict both a#sth studies as well. Therefore, it can be said ribat

consensus has been reached on whether or notdhehggiory of athletes creates a difference onsiilé
leadership perceptions of the athletes.

Conclusion

In analyzing the factors that are thought to affeetperformance of athletes, it is understood sbHt
leadership perceptions have an important impads #een that three self-leadership strategiesecklsn
athlete performance are frequently dealt in spasighology. These strategies are self-goal setiglfrtalk,
and mental exercises (Allen, 2006). It is definedHe present study that the use of all threeegjies is
considerably higher than the mean scores of satfdeship. The usage frequency of other self-leagers
strategies is at considerably high levels as wHlis situation shows that self-leadership strategiee
frequently used by university student-athleteshieirt daily life. In addition, there are certain rsficant
differences between self-leadership perceptionldewdmd certain sociodemographic characteristice Th
results show that the level of self-leadership @gtions of student-athletes studying at univessiigehigh.
With high-level SES groups, self-leadership perioggst also increase. The educational backgroundheof t
father is an important factor in the developmentself-leadership. In addition, the student-athletd®
participate in tasks such as scholastic, club, ratébnal teams have much more usage of self-lehigers
skills than the ones who do not participate in stagks, and that female athletes partly use cestliia
leadership strategies more frequently than maleghér, athletes interested in personal branchespoit
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show much more self-leadership behaviors than ties daking roles in teams. It is also seen thdetath
who have a long history of sport have higher ssdidiership perceptions than new athletes. In addito
these results, it is found that the ones who take in both the universities and private sector ssétalk
strategy on a significantly low level.

One of the most important findings of the studyoiseveal that athletes frequently use strategieb s
as self-reward, self-observation, and visualizingcgssful performance by self-goal setting. Thislifig
explains that there are no vital differences fer tise frequency of self-leadership strategies amtmgtes.
However, it is understood that the self-talk andleating thoughts and ideas strategies cause diffes in
the use of four self-leadership strategies in teofmsociodemographic variables. This situation dsithe
idea that the student-athletes who have superiarackeristics use these two strategies much more
frequently than the others. The use of the othrategties does not cause vital differences betwtdetes. It
is also assumed that the positive use of the atméoned two self-leadership strategies affectsstieeess
of the athletes and contributes to their succesthdt case, it can be said that gaining self-lesduie skills
has great importance in ensuring an increase fonpeance and should be a feature that has to badraly
applied by the student-athletes in daily life.

It will be a wrong approach to expect athletesitovg a great increase both in their sport activitied
in their performance in and out of school in a shiare by increasing and encouraging their seléiézahip
skills. The development of self-leadership skigpng with psychical training, will greatly conttite to
getting optimum results. A development can be obethiin the performance values especially with the
development of positive self-talk and evaluatingutphts and ideas strategies that create a differenc
Zimmerman (2002) stated that students have thetyaliilr the substantial development of their self-
regulation skills, and, according to him, everyiudbal can learn new things from his/her enviromte
family, peers, teachers, and team coaches for dewg his/her self-regulation. Therefore, the self-
leadership behaviors that are rooted in self-reguigheory can also be developed and managed. tHere
are certain responsibilities for individual's hirtfgeerself, family, teachers, and team coaches. ddteve
use of self-leadership skills by athletes withiattheriod will contribute to both themselves argitteams.

The increase in the performances of student-athleten be obtained by making them gain self-
leadership skills, making them gain awareness éw kb use the available leadership skills, anchingi
them. Considering how much students take theindrai or coaches as role models, it is important tha
trainers know how to improve self-leadership skiligs also known from previous studies that arréase is
seen in the performance of individuals who havenaself-leadership education, and it has suppom the
findings in the present study. Therefore, it canshé that self-leadership skills will contribute the
increase of success in sport activities on persandlteam dimensions. In this context, the mosbitamt
contribution of this study is that, with the difégices in the use of self-leadership strategi¢sstrevealed
that not only the psychical factors but the behaljocognitive, and psychological factors also have
important roles in increasing the performance odlsht-athletes in sport activities.

Analysis of self-leadership skills, together witliffetent variables in future studies, will make
different contributions especially for students$)leties, and administrators. In addition, it is thiouthat the
perceptions between student-athletes and nondatidaidents can differentiate significantly, espHygi
when self-leadership skills are handled with défdércognitive and behavioral variables. Besidesgaech,
and lessons for the development of self-leaderskills, and conducting comparative examinationshwit
control groups will empower the generalizabilitytbé findings of the present study.

Due to the fact that this study is a unique redearhich was conducted with students engaged in
professional and non-professional sport while siughat universities and the fact that no similesei@ch
has been carried out on a similar group of pawdicip in the area of self-leadership, the discusaiahthe
comparison of the results is limited. Moreover, thest critical limitation in this study is that émtted data
has been obtained on a scale that was filled ljests themselves. As any of the social desiralsligles
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have not been used with this scale, it may leatbtdaving a structure that can ignore the reactimmas
of students.
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