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ABSTRACT

The amplitude of the interest and of the concerns
related to the identification and the setting of the foundation
necessary for perfecting higher education increasingly
brings the adjustment of didactic activities to the students’
particularities to the attention of educational theory and
practice, with a view to forming and developing their
personality.
The necessity and utilization of differentiating learning
through modern methods specific to an efficient didactic
methodology requires the adaptation of higher education to
new modalities of organization and development, combined
with knowledge adjusted to the particularities of the
students’ personality. The rethinking and reconsideration of
the didactic activities from this perspective also benefits from
the opportunities provided by the facilities of the new
scientific breakthroughs in the field of technology. Therefore,
making differentiated and individualized instruction efficient
by using advanced technologies represents one of the
challenges of updating teaching foreign languages within
higher education. Being a major component, the information
and communications technology (ICT) opens new and
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significant opportunities, as well solutions for enhancing the

level of the outcomes obtained by students

in the

differentiated and individualized education of foreign
languages. Approaching several aspects specific to the
implementation of ICT in the didactic activities pertains to

the theoretical,

methodological

and  praxiological

preoccupations that aim at diversifying and increasing the
obvious advantages offered by differentiated instruction in

higher education.
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1. Introduction

The  general  framework  and
educational policies in teaching foreign
languages in higher education institutions
are validated through the necessity of
enhancing the quality of university education,
competitivity and the professionalization of
future graduates.

Through structure, objectives and
content, the philological education must
constantly meet the exigencies imposed by
the evolution of social reality. The
significances and efficiency of the didactic
act are perceived and appreciated “by the
availabilities of education to adapt and self-
adjust to the ever more numerous defiances
of the social space” (Cucos, 2006), national
and international.

The contemporary reality and, more
importantly, the future reality demonstrate
that the role of mastering foreign languages
not only has increased, but has also become
more complex due to the very influence and
importance they gained in the functioning
and the correlation of any segments of the
social system. Having a good command of
a foreign language, as well as its efficient
use is a complex, multi-dimensional process
demanding various academic differentiated
and individualized activities.

Throughout centuries, the history of
foreign language teaching has been
approached in several ways which influenced
the elaboration of methods and textbooks
for these disciplines (Porcher, 1976). The
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necessity of discussing and solving the issue
of valorising and developing the student’s
intellectual and emotional potential to the
maximum emerged within this specific
framework of drawing up a conception and
model for learning foreign languages. This
thing is possible only when the didactic
activities are organized in a differentiated
and individualized manner. Their efficiency
proved to be greater if they are founded and
sustained by a state-of-the-art technology,
within ~ which the Information and
Communications Technology (ICT) represents
a real, viable opportunity and solution.

To this end, beginning with 2005, the
European Commission pointed to the
necessity that each individual should have
ICT knowledge, know foreign languages,
have a technological culture, entrepreneurial
spirit and interpersonal skills.

The extraordinary influence of ICT
not only on learning foreign languages
especially, on higher education in general,
on the whole society respectively, is due to
a varied assembly of factors, among which
one can primarily notice that ICT represents
more and more a service permanently
available to people, to diverse organizations

and institutions, including the higher
education ones.
2. Differentiation and

Individualization in Teaching Foreign
Languages — Content and Pedagogical
Influences



In pedagogy, the concept of
differentiation of the process of education
specific to foreign languages refers to the
individualized didactic activities at the level
of the student, team or group of students
while keeping to the unitary educational
programme. Therefore, the specificity of
differentiated teaching of foreign languages
is represented by maintaining the curricular
objectives and contents of these disciplines
through the creation of educational
situations pertaining to each student or
micro groups of students according to their
own learning intensity, aptitudes, possibilities
and motivation. Thus, the creation of
favourable didactic conditions that will help
students to pursue their interests and
penchants while achieving the common
general pedagogical final objectives
represents one of the pedagogical means
meant to ensure genuine performance.

Differentiated instruction requires the
reconsideration of some components of the
didactic act: the focus is no longer on the
abundance of information, but on systems of
fundamental concepts, notions and principles
(Hanches, 2003). This allows for the
valorisation of the potential of each student,
who is regarded as a unique individuality, as
well as for the identification of several
personality types within students and of
several teaching styles within teachers. In this
way, the unity and equality in terms of the
possibilities in the process of competence
formation in the field of learning foreign
languages involves the unity of educational
finalities, the unity of the value of formation,
not an identity of treatment. Differentiation
refers to didactic technology, the appropriate
treatment of students in the didactic activity,
differentiated and individualized tasks in
class and in the independent assignment, the
proper presentation of knowledge respectively.

Thus, being an irrepeatable and
unique individuality, the student demands
individualized treatment while the creation
of the learning situations will consider his
possibilities and level of expectancy
(Chevallard, 1985, 1991). It is necessary
that individuality should be perceived as an
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organized, consistent whole, permanently
changing while staying specific at any
moment. In his theory about personality,
Carl Rogers (1959) states the necessity of a
closeness between the real and ideal
individuality that is what the student would
like to be in order to be content and
motivated in what is of interest for him.
Within  motivation, differentiated and
individualized learning resorts to and
develops intrinsic motivation much more,
which will ensure an increase in the
interest, wish and passion for foreign
languages, even in the pleasure of studying
these disciplines (Postelnicu, 2003).

It is important to understand that the
notion of individualized education does not
necessarily involve the form of individual
education, but it also refers to the
organization of education (Planchard, 1992)
in groups and teams. For more accuracy,
the individualization according to groups or
teams is called differentiated instruction
nowadays and the individualization occurring
within the individual organization of the
process of education is called personalized
instruction (Radu, 1978).

We can take into consideration the
information of disciplines, the time, rhythm
of study, the didactic methodology and the
didactic means as modalities of
differentiating and individualizing foreign
language education at the level of the
group, team or the student. The modalities
adopted according to these possibilities also
bring along changes to other aspects of the
didactic activity, such as the management of
this process, the teacher-student pedagogical
relationship or the system of evaluation of
the results obtained by the students.

However, in order to attain the
desired efficiency, the normal development
of the didactic activity at the level of the
series or of the group of students objectively
demands the blending of differentiated or
individualized strategy with the collective
one for the purpose of not weakening the
consistency of education with the whole
strength of students, that is the traditional
mode, within which the differentiation and



personalization of teaching students is
attained. So, there is a direct relation and
requirements specific to teaching foreign
languages through the effective participation
of students in the acquisition of knowledge
and the model of blending the didactic
activity, carried out with larger student
collectivities, individualized groups or teams.

Differentiating and individualizing
foreign language teaching is founded on the
cognitive flexibility manifested by each
student, that is his possibility of spontaneously
restructuring his own knowledge in numerous
and varied ways, of offering answers adapted
to the situations and the demands (Spiro,
Coulson, Feltovich & Anderson, 1988) that
are specific to foreign language learning.

Ensuring a balance between the
individualized and the differentiated activities
develops the student’s capacity of becoming
a participant in his own formation, the
responsibility and autonomy respectively
(McCombs, 2012), which will develop his
ability of investigation (Balg¢ikanli, 2010)
for the discovery of new knowledge
specific to foreign languages.

Within the higher education, there is a
similitude of common general interests of
students, of some intellectual capacities
attaining a similar level of development, but
there are also much more manifested
differences in terms of their dispositions for
foreign languages. Thus, against the
background of the same characteristics
specific to their age, there are numerous,
varied and obvious individual features,
differentiating them from the point of view
of their aptitudes for foreign languages and,
certainly, of their previous acquisitions in
this matter. The same ascertainment is valid
for the technical field in general, for the
ICT in particular.

To this end, the quests directed to
modernizing the didactic activities in order
to enhance the formative capacities of
foreign  language  differentiated and
individualized learning have become more
efficient with the valorisation of modern
technology, within which ICT, through its
component parts, produces radical changes.
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We have to notice the fact that, in
order to achieve differentiated and
individualized learning, it is necessary that
the empirical foundations and theoretical
conceptions should be known, among
which the ones elaborated by Skinner
(1964) and Carroll (1963, 1989) are
relevant. Skinner’s innovative idea is that
each student learns according to his own
acquisition rhythm, while Carroll brings
into discussion a very important variable
for the understanding of learning rhythm —
learning time.

Based on these new innovations of
didactic technology, foreign language
teaching in higher education could turn
from a traditional to a modern system of
education, where the student’s attitudes,
aptitudes and knowledge can be put to good
use, both in the field of linguistics,
pedagogy, psychology, and that of the
technology of information.

3. Opportunities of ICT in
Founding the Differentiated Teaching of
Foreign Languages

Contemporary pedagogy and modern
didactics deal ever more often and subtly
with the fundamental landmarks, allowing
for turning to good account the outstanding
potential provided by a new teaching strategy
based on the considerable breakthroughs of
science and technology. In this context,
integrating ICT in the teaching-learning-
evaluating process of foreign languages is
considered to be the implementation of a
modern innovation which comprises the
fields of pedagogy, didactics, technology,
as well as that of organizational culture.

Having the remarkable facilities
provided to education by ICT (Cucos, 2014),
nowadays we witness the emergence of new
methods of foreign language differentiated
instruction consisting in “reversing the
pedagogy of teaching to a pedagogy of
learning” (Roman, 1994).

Understanding the importance of
studying foreign languages and of learning
them through the opportunities provided by
ICT to developing the students’ personality



and the shaping of future graduates, able to
deal with the challenges of the future society,
to their integrating in a global living space,
profession and social integration through
communication, the necessity of debating
such an enterprise designated to philological
education evolves. A society and a higher
education system that would rather ignore
these realities will come to pay the price of
an unhappy choice more rapidly or later,
through its visible, direct, indirect or not at all
intuited or currently anticipated consequences.

The optimum valorisation of the
possibilities created by ICT in the
differentiated teaching of foreign languages
opens new opportunities, non-existent in
the past, which can certainly ensure the
increase of the quality and efficiency of
education in the field of these disciplines as
long as this is soundly founded on the
theoretical and practical scientific discoveries
that have been made so far.

Due to the ICT momentum, today
teachers can enjoy new, attractive modalities
of presenting and utilizing the educational
information in a differentiated way by
integrating images, sound and animation.
Enlarging the possibilities of teaching foreign
languages, the students are at the same time
encouraged to actively embark through
personal effort on the process of their own
linguistic formation.

Thus, approaching some differentiation
and individualization aspects of teaching
foreign languages while at the same time
raising the issue of the transformations that
can be brought by ICT to efficiently achieving
the final objectives of the formative effort in
this field will open major grounds for the
theory, methodology and pedagogical,
communicational-digital practicum, as well
as for modern linguistics.

Not only theoreticians and the
analysts of these fields are interested in this
topic, but also the teaching staff. Teachers
are in a continuous search for the best
modalities to enhance the students’
communication competences in foreign
languages, understanding more and more
that technology is becoming the best means
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of creating an environment favourable to
differentiated and individualized learning.
The ITC offering new technologies for
obtaining information through the use of the
internet, the online and offline communication
methods, the e-learning programmes, the
educational software for foreign languages
can support teachers in making differentiated
instruction of students easier, quicker, more
attractive and interesting.

Therefore, in the knowledge, teacher
and student triangle of axes, the student is
the factor demanding more attention and
revalorization. It is necessary that he should
increasingly be drawn to the didactic
process, which will be permanently modified
in accordance with his physiological,
psychological, intellectual characteristics
and upon which, in his turn, he will exercise
changes depending on these characteristics.

It is essential that new imperatives for
the activity of foreign language teachers
should be established so that teaching these
disciplines might become an interactive
area, an educational learning and interaction
environment, based on differentiating and
individualizing the didactic activities.

4. Utilizing ICT in  the
Modernization of Differentiated and
Individualized Teaching of Foreign
Languages

Nowadays, modern didactics places
the enhancing of the interest in perfecting
the organization of education at the level of
higher education centre stage, as well as of
the methods used in teaching disciplines,
among which foreign languages play an
important part. At the same time, there has
evolved a concern for turning to good
account the  formative  values  of
differentiating and individualizing the
didactic activities that benefit from the
special facilities provided by ICT.

Representing the path the students
prefer for study, ICT has become quite an
important, integrated part of their world.
They play, have fun, solve certain problems,
study and communicate a lot by using it.



They tend to be the beneficiaries of a more
visual training than the previous generations
since their world is rich in visual simulation.
So, ICT matches with what is known about
the way young people prefer to study, train
and, certainly, communicate. In this way,
the use of the technology will highlight the
unique human qualities of each student in a
more varied and poignant manner, while the
students will become more human.

As an educative didactic technology,
the use of ICT in teaching foreign
languages makes room for interactivity,
regarded as “the capacity of response of the
ordinator (and of his software) to the user’s
actions, his capacity of retro action or
feedback™ (Naymark, 1998).

However, in order to achieve this,
each teacher should ensure the integration

of ICT by establishing priorities in the use
of appropriate educational software when
the higher education institution is equipped
with corresponding hardware and software
components. The computer is animated by
the software being used, which should
support the student in discovering new
information in a differentiated and
individualized way, in clarifying it and in
successfully using it.

In fact, the educational software
represents today “the most important
technological breakthrough of modern
pedagogy” (Marsanu, 2010). But it is equally
important to understand that, as an ICT
informational product, the educational
software does not decisively influence the
modification of the content of the foreign
language teaching process. Used at the
individual or group level, this diversifies
the didactic activity, changes the teacher’s
and the student’s role, doing a service to the
latter in his acquisition of theoretical and
practical mastery of foreign languages.

In its turn, the internet becomes a
functional and efficient instrument that can
reunite many possibilities of achieving
differentiation and individualization in the
teaching, learning and evaluation of foreign
languages. Using the internet in class with
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maximum efficiency creates the possibility
of carrying out several projects, learning
and evaluation tasks by each student, even
initiated and conducted by the student.
Thus, learning is differentiated and
individualized, not standardized.

The utilization of the pedagogical
model based on projects can ensure the
paradigm change through differentiated and
individualized teaching of foreign languages.
Promoting genuine investigation and
demonstrations of learning through efficient
results, the project method is oriented towards
essential questions of the curriculum,
making the connection between the quality
standards of the educational final objectives,
the higher cognitive capacities of the student
and the real-life situations. For instance, a
project that the students may have to
complete can demand the analysis of a
literary work and the identification of the
typology of characters, afterwards enabling
them to compare different characters in
conformity with their own option, at the end
of a period of readings and of consulting
bibliographical sources. On the way, the
students are questioned and guided so that
they might correctly sort out the educational
task consisting in the presentation of an
essay, a summary or a 3 to 5 page synthesis,
representing the outcome obtained throughout
the completion of the respective project.

Not only the quality of the project being
assessed, but also the way in which the
student managed its development, he will
understand that, if he is to attain high
performance, he has to know how to self-
manage, how to organize the technique of
mntellectual work and other activities, as well
as be aware of the necessity to meet the
exigencies of achieving an individual learning
task. Evaluation, including other modalities
such as solving items or tests by means of ICT,
removes the student’s anxiety and fear by
turning his attention from the most often
blank sheet of paper to the mode of delivering
the content of evaluation (Ministry of
Communications and Informational Society,
2009).

Interpersonal communication achieved
by means of e-mail, direct communication



(chatting), the use of online platforms on an
ever larger scale, of web cameras,
microphones, of blogging or of the forum,
all of these complete the facilities provided
by ICT for the differentiation of the didactic
activities and for the individualization of
the student’s participation in the process of
formation of the competences pertaining to
the field of foreign languages.

Through its hard and software
components, the calculator as a single
technical means, as well as accompanied by
other ICT devices, such as the video camera,
the power point presentations, videos, online
dictionaries and encyclopaedias, interactive
books and whiteboards, websites, etc.,
brings ingenious, innovative solutions to
achieving the desired results of differentiated
instruction, as well as permanent challenges
for the didactic activities designated for
learning foreign languages.

5. Conclusions

The analysis of the relation between
ICT and differentiated and individualized
teaching of foreign languages in higher
education demonstrates that this technology

is not only a support or an auxiliary means
for the didactic activities, but also an
indispensable component of them. What
characterizes ICT is the co-existence on the
same support of technologies, of the letter,
image, sound components and the
ensurance of access to information as long
as these are reunited in a differentiated and
individualized, modern and efficient activity.

ICT reconfigures the place of teaching
foreign languages, the teacher-student
relation being modified. In this way, the
student and teacher interactively participate
in the discovery of knowledge and the
implementation of differentiated pedagogy
requirements, supported by ICT, contributes
to the mobilization of individual knowledge
and skills for the formation of each student’s
foreign language communication competences.
Thus, the ICT potential encourages the
innovation of foreign language differentiated
and individualized teaching and becomes an
essential solution to efficiently responding
to the challenges of the modern environment
of academic education.
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