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Considerations on a Scientist’s Academic Mission
and Roles in a Higher Education School
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Abstract: Analysis of the scientific literature has shown that the mission
of a scientist is inherent to an individual and is oriented towards institution
and activity or performance being implemented in higher education. Every
higher education school defines its mission and vision, thus the aim of a
scientist is to act according to the provided institutional mission.
Academic staff at higher education schools, according to the attributed
roles, performs various activities which are associated with teaching and
research, administration and human resources management, work in labour
services. According to the roles and activities being distinguished and
described, diverging concepts exist for handling the academic staff roles.
The aim of conceptual research refers to consideration and description of a
scientist’s missions and roles in higher education generally and a higher
education school specifically. The answers to the following research
questions are provided in the article: What are the levels of a scientist
missions in higher education? How the roles of a scientist could be defined
in higher education referring to autonomy or interdependence? What
competencies are attributed to the roles of a scientist in higher education?
The research concludes that the mission of a scientist is related to the
multi-layered concept covering the roles, context, organizational structure
and values in a higher education institution. It is essential for a scientist to
perceive and define their own mission(s), role(s), responsibilities and
obligations to a higher education school, students, science, and society.
The mission of a scientist in a higher education school rests in certain
combination of diverse competencies being applied on both organizational
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and individual levels. In summary, academic staff roles are entwined and
contrasting with each other. However, the roles of a researcher and a
teacher are linked in general as the role of a teacher requires
accomplishing academic staff activities such as planning learning
activities, devoting time to consultations, meetings and discussions with
students.

Key words: competence, higher education, mission, researcher, role,
scientist, teacher.

1 Introduction

Research relevance. It is important to stress that in many cases a mission is
defined and described as external activity from “outside”, which is determined
by an institution in which a person works. The analysed dictionaries define
“mission” as a task, job, duty or commission, which is given to a person or a
group of people to meet a specific task, purpose or aims. In this case, it is not a
choice, but assigned function or functions. A “mission” is also associated with
the activities or tasks carried out. Dictionaries indicate that a “mission” may be
accomplished in a foreign country where a person is referred to for a specific
identifiable purpose. A “mission” correlates with a group of persons assigned a
diplomatic post in a foreign country (Collins English Dictionary, 2005; Random
House Kernerman Webster's College Dictionary, 2010; Dicionary.com, 2015) or
conduct negotiations (Random House Kernerman Webster's College Dictionary,
2010; Merriam-Webster Dictionary, 2015; Dicionary.com, 2015; The Free
Dictionary by Farlex, 2015), technical or scientific attentions (Merriam-Webster
Dictionary, 2015; Dicionary.com, 2015), networking (Random House
Kernerman Webster's College Dictionary, 2010; Merriam-Webster Dictionary,
2015; Dicionary.com, 2015; The Free Dictionary by Farlex, 2015), performance
of religious (Random House Kernerman Webster's College Dictionary, 2010;
Dicionary.com, 2015; Collins English Dictionary, 2005) and social
(Dicionary.com, 2015; The Free Dictionary by Farlex, 2015), medical (The Free
Dictionary by Farlex, 2015) and educational (The Free Dictionary by Farlex,
2015) assistance, and evangelism (Random House Kernerman Webster's College
Dictionary, 2010; Dicionary.com, 2015; The Free Dictionary by Farlex, 2015).
In the social sphere, a mission can be equated with calling or personal beliefs
(Merriam-Webster Dictionary, 2015; Dicionary.com, 2015) by identifying the
church, evangelical or philanthropic organization as a sender or an intermediary.
The diplomatic activity distinguishes embassies abroad in regard to the
performance of a “mission” (Random House Kernerman Websters College
Dictionary, 2010). Macmillan Dictionary (2015) distinguishes cultural, fact-
finding or rescue missions. Some dictionaries describe a mission as a personal
inclination or calling for certain activities. This is associated with business and
activities implemented not only in the professional field (Collins English
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Dictionary, 2005; Dicionary.com, 2015). The definition of a mission often
describes the state of experienced strong inner feeling, ambition or vocation
(Oxford Advanced Learner‘s Dictionary, 2015). Another description of this term
is related to the inner belief that a mission is a particular practice and a personal
obligation (Merriam-Webster Dictionary, 2015). The mission of business is
defined as a group responsibility (Merriam-Webster Dictionary, 2015;
Dicionary.com, 2015; The Free Dictionary by Farlex, 2015).

The mission can be identified by physical location or district (Dicionary.com,
2015), or buildings (Dicionary.com, 2015) where the missionary activities are
conducted. A mission is defined as a diplomatic mission abroad (The Free
Dictionary by Farlex, 2015). A mission can be defined as a group of persons or
delegates in a particular event (The Free Dictionary by Farlex, 2015).

Military, marine and aerospace speech names “mission” as the operational task
that is required to meet (Dicionary.com, 2015). In some cases, a mission treated
as intended activity may be a part of a program, for example, the mission “Mars”
(The Free Dictionary by Farlex, 2015). A mission is often described as a task
when higher rank officers provide instructions for lower rank persons or group
of persons (Cambridge Advanced Learners Dictionary & Thesaurus, 2015). In
social welfare a mission is known as charity or support centre, offering shelter,
assistance or support to the poor (Collins English Dictionary, 2005). Exclusive
South Africa’s mission is defined as a long and complex process (Collins
English Dictionary, 2005; Dicionary.com, 2015).

In summary, a mission can be considered as belonging to an external function
or/and a task order. A mission is associated with tasks, performed activities and
very often with obligations, orders in foreign countries. A mission can be
defined as a person's predisposition, vocation, inner experience, ambition
referring to the certain activities aimed specifically at him/her. A mission can be
defined as a personal or group responsibility in business (Collins English
Dictionary, 2005).

Review of academic staff roles in a higher education school traditionally leads to
the three distinguished positions of a teacher, researcher and administrator or
service staff (Enders & Teichler, 1997; Kreber, 2000; Gordon, 2003; Houston et
al., 2006; Siegel et al, 2007; Schliiter & Winde, 2009). There are many
indications in the scientific literature emphasizing a number of roles that
academic staff representative may respond to at the same time. For example, a
professor of a higher education school can be a lecturer/teacher and researcher,
too, and these roles may be accompanied by other roles such as a Dean of the
Faculty, a Senate member and/or the head of a higher education school (Enders
& Teichler, 1997; Schliiter & Winde, 2009).

The adjustment of previously mentioned main roles reflects the traditional
academic career (Siegel et al., 2007). However, Houston et al. (2006)
emphasizes that the most important roles going side by side are those two of a
teacher and researcher. Still, researchers emphasize that academic staff has to
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perform the additional roles of an administrator and service provider at the same
time. Another group of authors (Rowley, 1996; Enders, 1998; Cummings, 2009;
Bloch et al., 2012) distinguishes the same main roles of a teacher and researcher
describing them as classic and primary, nevertheless, other presumable roles are
not mentioned in scientific discussions. The literature also distinguishes the roles
of a manager (Rowley, 1996; Arimato, 2009; Klug, 2010), a tutor (Rowley,
1996; Wilcox et al., 2005; Senger, 2009), a supervisor (Boudon, 2006) and a
leader (Boudon, 2006; Conrad, 2006). Literature review findings have shown
that the authors (Conrad, 1998; Boudon, 2006; Siegel et al., 2007; Arimoto,
2009) identify the roles of academic staff through performed activities, namely,
researchers’ roles of leaders and supervisors (Conrad, 1998; Boudon, 2006) are
not mentioned directly though being revealed due to the performed activities.
The performance or activities of a scientist, as well as training for most
postgraduate scientists, start — and too often end — in the laboratory, despite the
fact that due to the shortage of senior university posts many of them will need to
deploy their skills elsewhere. With today's emphasis on obtaining funding, the
main focus of universities refers to achieving "the high research ratings" due to
research publications in premier league journals. This is not a negative objective,
but in the working process a scientist receives scant attention despite the
perceived and performed missions and roles, or prepared PhD. students and
postdoctoral workers for careers outside academia. Extensive training and
gained experience should help to fit scientists’ roles outside the mainstream
research. The role of a scientist in the society should be emphasized, as well as
their mission and role should be therefore related to the interpretation of
evidence and bringing perspective, particularly where there is a body of
evidence pointing in a different direction (Elves, 2013). It would be of benefit if
the concepts such as a scientists’ mission(s) and role(s) could be applied more
widely in policy-making strategies in higher education, PhD. training and
meaningful research execution in general.

The adequate research questions were the following: What are the levels of a
scientist missions in higher education? How the roles of a scientist could be
defined in higher education referring to autonomy or interdependence? What
competencies are attributed to the roles of a scientist in higher education?

The aim of conceptual research refers to consideration and description of a
scientist’s missions and roles in higher education generally and a higher
education school specifically.

The provided article is conceptual in its scientific nature and the method of
literature being applied as the type of literature was chosen with purpose. The
“literature review” was applied to analyse conceptually and thematically the
concepts of a “mission” and “role” of a scientist in higher education school, and
narrate the descriptive text. The literature review for the research has covered a
wide range of concepts and subjects at various levels, completeness and
comprehensiveness (Grant & Booth, 2009). In the article, the terms “researcher”,
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“scientist”, “scholar” or “professor” were not differentiated according to their
semantic, content or institutional position/status meaning. All those terms were
used alternately with the general reference to “an academic” being mostly
referred to as “a scientist”.

2 Mission(s) of a scientist in higher education: levels
Analysis of scientific literature has shown that the mission of a scientist is
inherent to an individual and is oriented towards an institution and activity or
performance being implemented in higher education. Every higher education
school defines its mission and vision, thus the aim of a scientist is to act
according to the provided institutional mission. Therefore, statement of the
mission, as well as interfaces and compliance with the activities refer to the
scientific research objects.

A scientist or researcher in higher education is an acting person who must
implement the mission being formulated by a higher education institution.
Therefore, it makes sense to analyse the considerations on description of higher
education schools’ missions in order to define a scientist's mission in higher
education more accurately (see Figure 1).
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Figure 1. Levels of a scientist’s mission in higher education
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Activity level. The academic mission of a higher education school includes a
number of activity spheres. The activities of a higher education school might be
unsteady and constantly improved in order to ensure the continuity of teaching
and research (Brinley, 2012). Teaching in higher education schools covers the
main and traditional mission (Howell & Karimbux, 2004) or activities designed
to ensure highly qualified training services (Joiner et al., 2008). Thus, a
scientist’s missions by acting or operating at a higher education school is to
provide teaching, adult education and continuing training (Feldner, 2006;
Keyser, 2004). However, teaching in a higher education school is associated
with granting of knowledge, and thus is also seen as the educational mission
being relevant to political decisions within education (Joiner et al., 2008).
Education and training of intellectuals are singled out as the component of the
teaching mission of a higher education school (Tarquinio et al., 2003; Keyser,
2004).

Scientists in higher education schools carry out another mission of a researcher
which refers to scientific research performance in a higher education school.
Performance of studies in higher education needs stability and long-term
planning, but the results of the investigations shall not be “closed” only within
the higher education school (Rabow et al., 2009). Therefore, the international
dissemination of research results, which is related to the availability of scientific
findings to scientific communities and the public, should be ensured (Pohoryles,
2002). The quality of research results and its dissemination inspire another
academic mission of a scientist in a higher education school - cooperation with
the public and partners by providing them with educational and research
services. Higher education schools also provide education and research services
to the interested business, community and government organizations. Business
organizations may be interested in investing their capital into research provided
by scientists, and scientists would be the research service providers in such a
case (Pohoryles, 2002).

Social partners and academics working or acting together contribute to the
execution of a higher education school’s mission (Bart, 1998). So the missions
of a researcher in a higher education school incorporate traditional teaching and
research activities, as well as the cooperation activity with external participants
or partners, which is characteristic of the contemporary postmodern society. In
the context of contemporary society, these missions (teaching, research, social
partnership) could be seen through the managerial skills where the scientist is
approached as a service provider and developer.

Institutional level. Higher education schools (as well as business and profit
organizations) formulate their mission, vision and strategic goals deploying
administration departments for implementation, however, contribution of
scientists working in higher education schools is also significant.
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Morphew & Hartley (2006) have analysed 300 mission statements presented by
USA higher education schools. The findings have revealed that each higher
education school was trying to reflect upon the activities and institutional
uniqueness as mission statements have described the activities and ambitions of
the institutions. The scientists have indicated that about 80 percent of mission
statements were systematically reviewed and updated. Wright (2002) has stated
that 91 percent of framed missions were focused on the excellence, and only 40
percent reflected the reality.

Mission statements may be aimed at different target groups and a scientist is an
important component of communication while implementing the mission of
higher education school (Morphew & Hartley, 2006). Mission statements of a
higher education school also reflect the culture of the organization and its
ideology, and scientists are broadcasting this culture to their closer or further
environments (Feldner, 2006). Through such transmission of higher education
school culture a scientist can convey the uniqueness and diversity of their higher
education school among similar higher education institutions (Morphew &
Hartley, 2006) and their existence and activities at a higher education school
reflect the institutional mission (Feldner, 2006). The formulated mission
statements of a higher education school can be the inspiration for stakeholders
and scientist who transmit the message properly to the environment serving as
an attractor for investors (Velcoff & Ferrari, 2006b; Bart, 1998). Acting as a
member of the community, following the mission formulated by a higher
education school, a scientist carries out the fourth - community developer’s -
mission (Bart et. al., 2001).

Mission statements of specialized higher education schools declare the specific
aims and objectives within their activity areas: the clinical (expertise) mission is
mentioned by higher education schools in which physicians are trained (Joiner et
al., 2008), and nursing or caring for patients and their relatives is the relevant
mission of higher education schools in which nurses are trained (Karimbux &
Howell, 2004). The mission of specialized higher education schools is extended
in conjunction with the specific activities of scientists in the particular research
area.

Personal level. Personal responsibilities defining pedagogic, didactic, and
research activities are presented in job descriptions of higher education schools
though these documents do not focus attention on a scientist’s mission. This
phenomenon is also studied exceptionally rarely in educational and other
researcher areas or spheres. In recent years, the scientific literature refers to
several authors who have focused attention on universities and their personal
mission analysis of academic staff.|

Rabow et al. (2009), Velcoff & Ferrari (2006a, 2006b) have based the research
results to indicate that the academic mission of a scientist basically consists of
two components - professionalism and professional values that could be also
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internalized by students to the environment of higher education schools. Rabow
et al. (2009), by examining the aspirations of the medical students and their
expectations regarding learning in a higher education school, has revealed that
one of the most important missions of a university professors (teachers) and
scientists is to help students establish and strengthen their fundamental
professional values. So, a scientist working at a university is a guardian and
disseminator of professional values.

The personality of scientists must be coherent and integral with their functioning
in higher education. According to Rabow et al. (2009), scientists must be of high
moral character, altruist, responsible, dedicated to their activities in higher
education school, honest, respectful for themselves and others. These values
must be the essence of a scientist, but they also have to be transferred to
students. The fundamental professional values of university scientists must be
carried and spread through their granting of personal meanings to values and
through their competence. Competence, ability to work accurately and
professionally is also important to a scientist. Professionalism and competence
are manifested through the proper application of general skills (development of
relationships, communication, cooperation, emotion management, listening), but
also through excellent knowledge of research (scientific) and professional field
(Rabow et al., 2009).

Another mission of a scientist as an academic is the ability to act professionally
or the professional identity on personal level. A scientist’s work is manifested in
three professional areas: professional knowledge and skills, personal qualities
and skills, and professional identity arising through work experience. For a
scientist, the expression of professionalism in practice through personal
perception means to identify students’ needs and implement them. The
professionalism of a scientist is manifested in the ability to show the
applicability of the research phenomena and objects in the real life (Velcoff &
Ferrari, 2006a). Researchers believe that personal involvement of every scientist
in some of the activities of higher education school unit also shows the level of
professionalism of a scientist and the ability to see the phenomena in the
particular context (Velcoff & Ferrari, 2006b). A scientist could be involved in
the activities of a higher education school applying important personal aspects
such as maintenance and dissemination of professional values in closed and/or
distant environment. This is integral with the activity of a scientist which is the
academic and intellectual. Acting in research and/or professional field a scientist
has to come to terms with the activities and identify themselves in these
activities. In other words, a scientist must act professionally and form (develop)
own vocational (professional) identity allowing to become recognizable as a
reliable professional and competent academic, and sophisticated intellectual.
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3 Roles of a scientist in higher education: autonomous or

interdependent?

Academic staff at a higher education school, according to the attributed roles,
performs various activities being associated with teaching and research, work in
labour services, administration and human resources management. According to
the distinguished roles and described activities diverging concepts exist how to
handle the academic staff roles.

In one case it is emphasized that academic staff is focused on knowledge
creation and transformation of knowledge being achieved through researchers’
and teachers’ roles (Romainville, 1996). Selected and/or assigned roles are
carried out in response to the development and application of knowledge being
associated with new ideas and discoveries, dissemination, application and even
control. According to the assigned or provided roles, the execution of these roles
contributes to the quality of disciplines, development and expansion of higher
education schools and society (Arimato, 2009). In other case, the academic staff
activities are split up into two areas — some activities are associated with
carrying out investigations or research, teaching and learning, while other
activities are related to leadership, administration and service provision
(Condrad, 1998). This shows that the roles of a teacher and researcher remain
the key ones in a higher education school, though scientists may also perform
other roles related to management, administration, human resources, leadership,
supervision and tutorship. Literature brings out complexity of the academic roles
and a teacher or researcher represents traditional though axial roles. Other
presumable roles could also be met by scientists in academic activities according
to the specific situation (Dunkin, 2009). In summary, the main five roles were
formulated, namely, a teacher, researcher, administrator or service staff, tutor
and manager (see Figure 2).
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Figure 2. Roles of a scientist in a higher education school
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Discussing the role of a teacher, the contact with students, their counselling,
transfer of knowledge and assessment of learning achievements are highlighted
(Rowley, 1996). Knowledge and its transformation here are understood as basics
for a teacher’s role performance (Arimato, 2009). In this case, a dialogue with
students and their support in knowledge construction are important, which leads
not only to searching for new ideas, but the development of concepts and
research of various phenomena (Brew, 2003; Bloch et al., 2012). However, it is
difficult to assess the role according to the professional sense, as the role of a
teacher is not recorded as a career and/or element of competition seeking for a
higher academic degree or position. However, in terms of professionalism more
attention is given to the depth of the studied research objects, the productivity
investigator, strengthening a researcher’s position within international networks,
publication of research results and maintenance of the dialogue at international
and national levels (Blaxter et al., 1998; Arimoto, 2009; Bloch et al., 2012). This
shows that there is no clear differentiation between a teacher’s and researcher’s
roles so far, thus the accumulated research knowledge is used during lectures
and consultations. The absence of distinction contrasts a teacher’s and a
researcher’s roles, because representatives of academic personnel usually call
themselves a researcher rather than a teacher. In this case, it is easier to identify
a researcher's role by triggering functions and competence and providing
evidence of a scientist competence through the certificates of participation in
conferences, articles in the scientific journals, participation in scientific debates
and forums. Meanwhile, to provide the evidence regarding a teacher’s
competence in higher education is more difficult (Bloch et al., 2012).

Enders (1996) introducing the roles of academic staff notes that the juxtaposition
of both a researcher and a teacher is impossible and leads to conflict. Cummings
(2009) points out the complexity of these two roles and emphasizes professional
autonomy, though, at the same time, argues that these two roles experience
separation, and the main representative of a higher education school names the
researcher. Also, the author points out that the German university model (as in
Japan and Israel) attaches great importance to basic research. Meanwhile, the US
university model emphasizes the importance of applied research. English
university model experience shows that it is important to focus on teaching and
keeping contact with students (Cummings, 2009). This comment shows that the
culture of a higher education school defines the basis of the academic
personnel’s roles, and helps the member of the academic personnel to identify
oneself clearly as a researcher or a teacher.

Enders & Teichler (1997) have related administration staff roles to services and
maintenance or attendance. However, there are concerns that academic staff
roles (a teacher, researcher and administrative staff) which are related only in
part or totally irrelevant by their nature, are often carried out by identical
functions. On one hand, the knowledge system and the role of a teacher or the
competence of a researcher are emphasized when the equivalent balance
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between these roles is observed. However, looking at the other side, a lot of
attention is paid to research quality and functionality requiring consistent and
methodological work orders. Administrational activities and permanent teaching
are time consuming and interfere with the possibility to perform these roles
consistently and effectively. Then in this case, the two roles are in contrast as a
teacher is a service provider located next to the administration officer role.
Discussing the role of a tutor, supervision of doctoral students and research
performance are highlighted (Senger, 2009). Arimato (2009) describes the role
of a tutor and identifies it as one of the most important roles and being
associated with education of young researchers, training of PhD. students and
their counselling. Scientists distinguish doctoral contexts where a supervisor is
presented as a professional being capable to convey didactic framework
involving the doctoral students into teaching within the certain phases (seminars,
lectures, and consultations), communicating and cooperating with a doctoral
student, helping to structure a doctoral program and conduct the investigation
stages. The role of a tutor also includes counselling and interviewing newly
admitted degree program students who need help and support at the very
beginning of their studies. In this case, a tutor is increasingly seen as a helper
(Wilcox et al., 2005). Students note that with the help of a tutor they were able
to resolve outstanding issues, as the academic staff representatives note they lack
time to chat with individual students and answer their questions. This is
explained by the fact that scientists echo several roles at the same time being
focused primarily on the role of a researcher or investigator and then a teacher
(Wilcox et al., 2005).

Discussions referring to a manager’s role usually point out time management,
prioritizing of ongoing activities, planning the development and providing
meetings with students and staff. The ability to coordinate activities, plan the
work time and consultations with students, as well as distinguishing the
priorities of the conducted activities is necessary (Rowley, 1996). The author
indicates that the roles played by the academic staff can be grouped according to
the similarities of functions performed and therefore distinguishes the following
dyads: a lecturer and consultant, a researcher and promoter of publications, a
conference participant and member of a working group, a manager and group
leader, a counsellor and tutor. According to Dunkin (2009), academic staff
responds to several roles at the same time depending on the situation. The author
indicates a teacher and researcher accomplishing the main roles, and points out
that a large part of a scientist’s work consists of many other additional roles.
These roles are the following: a tutor, demonstrator, writer, discoverer, designer,
architect, investigator, expert, learner, developer, associate (contributor), agent,
assistant, assessor or evaluator, critic, leader, colleague, supervisor, mentor,
listener, counsellor, trainer, consultant, negotiator, manager, leader,
businessman. In this case, it is important for a scientist to combine the roles and
to plan the time and activities.
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Brockschnieder et al. (2009) has provided a competency model which includes
academic staff roles in a higher education school and presents competencies
referring to the groups (see Table 1). The vision of academic personnel as
competent staff highlights the importance of knowledge referred to as the basis
of the occupation together with a scientist’s ongoing roles in a higher school
(Arimoto, 2009). In this case, careful attention is concentrated on a scientist’s
academic productivity and creativity.

Table 1

Competencies of academic personnel in a higher education school (according to
Marginson, 2000; Brockschnieder et al., 2009)

The
substantive
competencies

The ability to carry out investigations

The ability to plan and organize study process

The ability to create and manage projects in process

The ability to use ICT technologies

General/key
competencies

The ability to apply strategic management techniques

The ability to manage planned activities

The ability to generate new ideas

The ability to solve problems with responsibility

The ability to listen to different opinions and moderate
problems

Social
competencies

The ability to communicate and collaborate

The ability to form a team and work in an interdisciplinary
team

The ability to resolve conflicts

The ability to be empathic

The ability to understand and recognize the diversity and
inter-culture

Interpersonal
competencies

The ability to deal with ethical dilemmas

The ability to maintain strong values

The ability to remain authentic and exclusive

The ability to think critically and self-critically

The ability to communicate with experts in other fields

The ability to learn constantly
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Different competencies or their blocks are important for academic staff working
in different positions. It depends on the group being represented: young
researchers, professors and the members of Dean's Office, Rector’s Office or
Senate. Depending on the situation and scientists’ (academic personnel)
positions, different competencies are relevant allowing to purify certain
positions and not to distinguish so many activities (Dunkin, 2009). Scientific
literature highlights the change of the concept of the ‘scientist’s role’ as new
challenges are raised for academic staff roles and more attention is paid to
doctoral students’ mentoring and education, their training and management of
ongoing activities (Kogan & Teichler, 2007).

4 Conclusions

The mission of a scientist is related to the multi-layered concept covering the
roles, context, organizational structure and values in a higher education
institution. It is essential for a scientist to perceive and define own mission(s),
role(s), responsibilities and obligations to a higher education school, students,
science, and society. The mission of a scientist in a higher education school rests
in a certain combination of diverse competencies being applied on both
organizational and individual levels. Thus the value such as trust is of great
importance. A scientist’s perception about their mission in a higher education
school gives the meaning for the work. A scientist’s working life is greatly
enriched by making progress in scientific work through meaningful role
performance. In other words, a scientist experiences mission performance or
realization making the difference between the higher education context or area
generally and in their research discipline specifically. Is the mission for a
scientist so important? Finding own mission through the performance of
particular role usually provokes a sense of discipline ownership in a higher
education school. Then the scientific work implemented means something
special and personal. When scientists undertake ownership of their academic
work, they are more committed and intrinsically motivated or more engaged
with their role performance at a higher education school.

In summary, academic staff roles are entwined and contrasting with each other.
However, the roles of a researcher and teacher are linked in general as the role of
a teacher requires accomplishing academic staff activities such as planning
learning activities, devoting time for consultations, meetings and discussions
with students. Although the role of a teacher is not indicated as the core one,
however, it is often opposed to a role of a researcher where important activities
refer to research performance and presentation of research results, as well as
presentation of innovations for wider community. Comparison of the roles can
be observed in both the dichotomy (a teacher and researcher roles complement
each another) and the conflict, because the role of a teacher requires so much
time and engagement in the learning process. A tutor’s role is also released
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referring to the aid for a doctoral student and a scientist’s leadership regarding
the activities of doctoral students. The perception of academic staff roles of
leaders and supervisors may be developed using available descriptions in
scientific literature or institutional documents. Discussions on the management
and administration roles should be concentrated on the capacities among which
leadership, critical and analytical thinking, communication and intercultural
abilities are emphasized. Although the roles of a teacher and researcher are
mutually exclusive, it is evident that the boundaries between them are
disappearing, and therefore the traditional concept of academic staff roles is also
undermined. Though the roles being related to the administration and
management of staff, students’ and doctoral students’ assistance and counselling
are defined as short-term and fragmented — it gives value for the scientific
discussions referring to scientist’s leadership and supervision in higher
education.
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